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Criterion 1. Introductory Section & Background Information
The section should provide a brief introduction to the Self-Study Report, which includes the
following elements:
1A: Summary: An Executive Summary that provides a one to two-page summary/abstract
of the information contained within the Self-Study Report.
The UNM Department of Music is a program that is representative of the expectations of a R1
institution. Our undergraduate program includes two professional degrees (B.M. and the
B.M.E.), a liberal arts degree (B.A.), a Master of Music degree, and a Graduate Certificate in
Music Performance (GCERT). Our faculty and staff work as a team to provide our students with
the best education possible. This education includes outstanding instruction in music theory,
musicology/ethnomusicology, music education, applied lessons, and ensemble experiences. This
requires a diverse faculty of scholars, performers, conductors, and composers who have
dedicated their professional lives to educating our students.
Our program has been accredited by the National Association of Schools of Music since 1952
and our degrees provide students with the required competencies for a career in music. Due to
our placement in a large rural state, the department has embraced distance education and is a part
of two degree granting programs, one a degree completion program for the general education
core requirements for UNM and the other, a fully online MM in music education.
As a department we have embraced assessment and our efforts have led to significant changes in
how we administer our degrees. The two primary examples are in the music theory curriculum
and the piano proficiency. We are excited to continue to use this process to improve our degrees
and help our students succeed.
The Department of Music is highly active in the recruitment and retention initiatives of the
university and could serve as both an example and a partner for the university in addressing
enrollment issues. Although the overall enrollment of the department has declined in recent
years, the department is working as a unit to turn the trend toward growth. We did experience a
small increase at the undergraduate level (5 students) from fall 2018 to fall 2019, our graduate
enrollment continues to decline.
We continue to be the only institution in the state of New Mexico with faculty members with
terminal degrees in all areas of their program, including the only faculty PhDs in music theory,
musicology, and music education. UNM is the only institution in the state to have dedicated
teachers for every orchestral/ band instrument and our course offering include the standard
courses of a music degree as well as course geared toward the research areas of our faculty. In
addition, we have the largest and most diverse number of ensembles and are the only institution
in New Mexico to present a fully staged opera and a major collaboration between the choirs and
orchestra to present a masterwork each year in addition to the standard large ensembles typical of
a music program. Our faculty are leaders in their fields nationally and are highly active in
research/creative work.
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The Department of Music has faced challenges financially as the university budget has become
more and more limited. These challenges are due to continual reductions in the I&G allocation to
the department as well as the decline in student fee revenue from decreasing enrollments. The fee
structure was implemented many years ago to address budgetary issues in the department, but as
the university enrollment has declined, this revenue has also declined to a point where the
department fell into a deficit. Through careful planning and belt tightening, the department has
been able to pay off the deficit it accrued, but it is unclear how long the department can continue
to maintain a balanced budget with further cuts projected in the future.
In addition, our facilities continue to be a major area of concern that negatively impacts our
students. The lack of appropriate concert venues, storage, rehearsal space, and security measures
all impact student learning and faculty morale. In recent years, the department has spent tens of
the thousands of dollars on facility upgrades, but none of those upgrades have been able to
address the fundamental issues of a building that is aging and spaces that do not meet the needs
of a 21st century student body.
1B: History: A brief description of the history of each degree/certificate program offered
by the unit.
The Department of Music at the University of New Mexico has been continuously accredited by
the National Association of Schools of Music since 1952 and offers a Bachelor of Music in
Performance (Instrumental, Keyboard, and Vocal), String Pedagogy, Theory and Composition,
and Jazz Studies, a Bachelor of Music Education (Instrumental and Vocal), and a Bachelor of
Arts in Music degree. Due to changes in the New Mexico's requirements for general education,
the required number of credit hours to complete each of these degrees has decreased since the
last APR. This means that our B.A. and most B.M. degrees are 120 credits (down from 128 or
134) and the B.M.E. is either 126 or 127 (down from 140 or 141). In addition, the department of
music offers a Master of Music degree with concentrations in performance, conducting, theory
and composition, music education, musicology, collaborative piano, woodwinds, and string
pedagogy. The MM in woodwinds and the MM in string pedagogy are new since our last APR.
This spring we started a Graduate Certificate in Music Performance and a fully online MM in
Music Education. Finally, the Department of Music offers a Minor in Music, that was recently
revised, and a Minor in Music Education.
1C: Organizational Structure: A brief description of the organizational structure and
governance of the unit, including a diagram of the organizational structure.
Department Chairperson- The Department of Music is overseen by the Chairperson who
serves as the administrative and executive head of the music department and is responsible for
representing the department to the Dean of the College of Fine Arts, the University, and the
community. The chairperson supervises and evaluates all faculty and staff members, acts as the
official representative for the Department of Music in matters of public relations and
development, transmits official communications for departmental matters, calls and presides over
all faculty meetings, oversees the catalog and course offerings, prepares and manages the
departmental budget, acts as hiring officer for the department for both faculty and staff positions,
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manages music department facilities, develops a long term vision for the department, and
oversees tenure and promotion process. The chair is advised by the Administrative Committee.
The other leadership positions in the music department are as follows:
Associate Chair- The Associate Chair is responsible for overseeing all scholarships and
scholarship auditions; supervision of faculty load reporting; organizes post-tenure review
reporting; serves as liaison to faculty and students; and coordinates recruiting activities and
promotional material development for the department. In addition, the Associate Chair serves as
the primary advisor to the chair and stands in for the chair when the chair is unavailable.
Graduate Coordinator- The Graduate Coordinator advises graduate students on academic
matters; oversees graduate student registration, admissions, scholarships/assistantships, recital
process, Program of Studies and Announcement of Exam process; approves advisory
committees; and creates the graduation list. In addition, the Graduate Coordinator calls meetings
of the graduate committee, gives the graduate orientation, communicates with OGS about all
graduate matters and oversees Academic Dishonesty process for graduate students.
Undergraduate Coordinator- The Undergraduate Coordinator helps to advise undergraduate
students pursuing degrees in music, works with chair on issues related to undergraduate
curriculum, works with Fine Arts advisement and signs off on students wanting to substitute
courses for degree required courses, signs off on non-music degree students who transfer to
UNM and want to have classes count for arts credit, and calls meetings of the undergraduate
committee.
Area Heads- Area Heads are responsible for the administration of their areas. There are
Vocal/Choral, Brass, Woodwinds, Percussion, Strings, Large Ensembles, Music Education,
Music Theory/Composition, Keyboard, and Musicology area heads. Their duties include
managing area recruitment budgets, administering performance juries, managing equipment
needs, maintaining class rotations, and reviewing candidates for adjunct positions.
Committees of the Department of Music
The Department of Music Constitution lists five standing committees. A link to the department
constitution is provided here.
The Administrative Committee
The administrative committee is made up of six (6) members, the chair of the department, the
associate chair of the department (ex-officio), the department administrator (ex-officio), and five
(5) full-time members of the instructional staff who have completed at least two years of service.
The Administrative Committee members are representatives of the faculty and advise the
administration of the department in matters relating to faculty appointments and leaves
(sabbatical or other), development of the goals of the department with faculty approval, discuss
curricula and recommend to the chairman the teaching personnel for various courses after
discussion with appropriate faculty, advise and assist the department chairman with the
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scheduling of classes and faculty assignments, advise the chair on public relations, general
budgetary policies of the department, study of matters of policy which may be referred to the
administrative committee by the faculty, and referring to the faculty its recommendations on
curricular matters, policy and other problems assigned to the committee for departmental
discussion and decision.
Graduate Committee: Five (5) members are elected for two (2) year terms by the faculty. The
committee elects its own chairman. Two (2) new members are to be elected each year. The
graduate committee is responsible for the oversight of all aspects of our graduate program
including the approval of assistantships and the revision or development of curriculum.
Undergraduate Committee: Five (5) members are elected for two (2) year terms by the faculty.
The committee elects its own chairman. Two (2) new members are to be elected each year. The
undergraduate committee is responsible for the oversight of all aspects of our undergraduate
program including revision or development of curriculum.
Annual Review-Merit Committee: The Annual Review-Merit committee will be comprised of
five faculty members with a roughly equal representation of performance and academic faculty
as follows: One full professor, One associate professor, Three at-large tenure-track or tenured
professors. This committee reviews the faculty activity reports for all continuing faculty and
provides a rating on faculty productivity in teaching, research, and service that is used by the
chair in determining merit raises.
Personnel Committee: The ideal Faculty Personnel Committee will be comprised of five faculty
members with a roughly equal representation of performance and academic faculty as follows:
Two full professors who make recommendations on all tenure and promotion decisions; their
two-year terms are staggered in such a way as to preserve continuity while encouraging turnover.
Two associate professors who make recommendations on all tenure and promotion decisions to
associate professor; their two-year terms are staggered in such a way as to preserve continuity
while encouraging turnover. One at-large associate or full professor who will serve a two-year
term. This committee is tasked with reviewing matters as they pertain to promotion and tenure.
Ad Hoc Committees- In addition, there are often ad hoc committees in the department as
needed. These are appointed by the chairman and the administrative committee as needed to
handle affairs concerning applied music, ensembles, student needs, etc.
1D: Accreditation Information regarding specialized/external program accreditation(s)
associated with the unit, including a summary of findings from the last review, if
applicable. If not applicable, indicate that the unit does not have any specialized/external
program accreditation(s).
The University of New Mexico Department of Music has been continuously accredited by the
National Association of Schools of Music since 1952. In 2012 the National Association of
Schools of Music Accreditation visit coincided with the UNM Annual Program Review. Here is
a summary of their findings and our response; the full report and response is attached as an
appendix.
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It is not clear that the institution is in compliance with NASM standards indicating that
‘students enrolled in music unit programs and faculty and staff with employment status in
the music unit must be provided basic information about the maintenance of health and
safety within the contexts of practice, performance, teaching, and listening.’
The department responded to this finding by clarifying that Health and safety information is
posted on the department website “Student Resources” page is located at
http://music.unm.edu/musicians-wellness/
In addition, the department response indicated several ways that we provide information to our
students about how to maintain health and safety within the context of music study and practice.
This included distribution of materials at orientations, in classes, and by faculty members in their
courses. This occurs regularly in applied lessons as well as ensembles, studio classes, and other
classroom settings. There is still room to grow in this area, but a positive initiative that was
started recently was developing a relationship with a doctor in sports medicine who gave a
presentation on musicians’ health and avoidance of repetitive motion injury.
The second finding was; “It is not clear that the institution is in compliance with NASM
standards regarding credit and time requirements as they pertain to institutional procedures (see
NASM Handbook 2011-12, item III.A.6). In order to demonstrate compliance, the institution is
asked to provide a) the procedures used to make credit hour assignments for courses, programs,
and other requirements consistent with the credit hour policy(ies) applicable to those offerings;
b) the means used by the institution to ensure accurate and reliable application of its credit hour
policies and procedures; and c) a citation noting the location of the statements provided to
address the items above in printed or Web-based publications.”
The department clarified our policies for determining credit hours and was found to be in
compliance with NASM standards.
1E: Previous APR A brief description of the previous Academic Program Review Process
for the unit. The description should:
• note when the last review was conducted;
• provide a summary of the findings from the Review Team Report;
• indicate how the Unit Response Report and Initial Action Plan addressed the
findings; and
• provide a summary of actions taken in response to the previous APR.
The previous APR was conducted in conjunction with our NASM Accreditation visit in spring of
2012. What follows is text from the report and the actions taken to respond.
SUMMARY AND RECOMMENDATIONS FROM 2012 APR AND ACTIONS TAKEN
The strengths of the Department of Music are reflected in its outstanding reputation, the
quality of its faculty and students, the learning experiences in performance and
academics, its high visibility and relationship to the Albuquerque community and the
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state of New Mexico, including community outreach and professional development
opportunities and the growth and progress during the last ten years including high student
enrollment, increased faculty and expanded curricular offerings. To maintain, and where
necessary strengthen the already fine reputation the following recommendations are
offered:
In collaboration with the new Dean of Fine Arts, individuals from facilities and
planning, and upper administration, create a short and long term plan to deal with
the inadequate state of the music department facilities and the impact on the
quality of academic and performance experiences for students, faculty and staff.
The APR report noted that the current facility, originally intended for a much smaller music
program, is aging prematurely due to heavy use. The report also states that the CFA building is
part of the “public face” of the University and should be something that represents us well.
While there have been some incremental improvements in the years since this report, the major
structural problems of the facilities still exist. The music department is not provided with
resources to make major improvements to our spaces and therefore can only do small projects.
For this reason, in collaboration with the CFA Dean’s office the Department has addressed many
smaller projects that are possible within the limited budget. The primary decision making around
this process is the level of positive impact on student learning that results from each project.
These projects include:
•
•
•
•
•
•
•
•
•
•
•
•
•
•

Upgrade Computer Lab and Recording Studio including new adjustable desks to
make the space more user friendly, microphones, and computers
Established a renewable budget for computer lab to ensure that the equipment stays
up to date and functional
Replacement and upgrade of computer, software, microphones, pre-amps, and other
equipment for recording studio
Established a renewable budget for recording studio to ensure that the equipment
stays up to date and functional
Install projector in Keller Hall
Painting of music classrooms 1106, 1108, 1111
Upgrade Classroom Technology in B-015
Upgrade Classroom Technology in B-117
Upgrade Classroom Technology in 2100
Upgrade Classroom Technology in B-015
Paint, carpet, panel repair in Keller Hall
Paint and carpet in a small portion of applied teaching studios
Remodel 4 practice rooms
Installation of adjustable acoustic curtains in B-117

While these improvements are helpful, none truly address the root cause, the steady decline in
centralized support for support for the infrastructure of the Department of Music. Virtually all of
the technology improvements since our last APR were funded by student fees. Because the
revenue generated by student fees is limited, major renovations are not possible. Major
infrastructure issues like networking, IT upgrades, HVAC improvements, security upgrades,
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class room upgrades, practice room upgrades, and maintenance of our historic Holtkamp organ
are not possible given our resources. In particular, the lack of funding to address security issues
is frustrating. Our building is one of the most open on campus and we regularly have issues that
stem from people being in our building who do not belong. We have had many thefts, one totally
more than $60,000 worth of instruments, and have to regularly call on campus security to
remove people from our spaces.
Strengthen the relationship with the College of Education and the Center for
Student Success to ensure that Music Education majors are receiving strong
advisement and that music education majors are tracked during their placements
and student teaching experiences.
This was accomplished by the efforts of the music education faculty. Our music majors receive
careful advisement from the CFA Advisement office and the Music Education faculty. They are
also carefully tracked during their student teaching and we have begun hiring retired teachers in
the community to aid in supervision of student teachers to keep the music education faculty from
being overloaded. This is beneficial to the students because they get more individual attention
and additional opportunities for mentorship occur.
During their freshman year, students receive their initial background check for Albuquerque
Public Schools. This allows them to do fieldwork and work with teachers. Students get their
background check processed through the UNM College of Education's Field Services. It is
renewed every two years. In their junior year of the program, students take the initial tests for
teacher certification in New Mexico. After passing these three tests, students formally apply to
the College of Education. Their application is processed by the Center for Student Success in the
College of Education. In their final semester of the program, students are placed for student
teaching in both an elementary and secondary placement. Field Services processes and does final
approval for their placement ensuring the approval of all teachers and principals in every school
where the student will be working. They also ensure that all student teachers have obtained
liability insurance during their internship.
Ensure that there is consistency among the advisors in the Department of Fine
Arts, the various music faculty in both the performance and academic areas. This
consistency needs to include information provided to students in terms of course
requirements, degree planning and other information necessary to promote student
success.
The APR team also identified advisement of undergraduate students as an area of concern, and
this was addressed with the hire of an advisor dedicated to the Department of Music. This has
been a major boon to the students in the Department of Music. Having an advisor who is steeped
in the intricacies of the music degrees has been invaluable to our students and our administration.
A week does not go by that a member of the Department of Music Administration does not
communicate with advisement making sure policies and curriculum are being properly
administered. CFA Advisement is proactive in reaching out to students and faculty about issues
that come up regarding student progress toward graduation. The department and advisement
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work as a team and the positive impact of these efforts is borne out in our student success and
improved graduation rates.
The Department Chair has used funds innovatively (distance education and
student fees) to boost the department budget to allow for more travel etc.
however, there is a concern that the funding currently being used may not be
sustainable. A thorough review of student fee use as well as projected revenue
from Distance Education funds needs to be conducted.
The reorganization and continued reevaluation of the financial structure has been
implemented successfully, however a more thorough and consistent approach
needs to be followed particularly regarding funding to recruit and retain graduate
students.
These findings are related to the tenuous state of the departments funding. The first statement
proved prophetic and the funding model that was used to overcome the challenges of the past
proved not to be sustainable. The dependence on course fees coupled with the continual
reductions in our I&G budget and the removal of incentive-based course offerings (online
courses) made it impossible to maintain the instructional levels that were in place in 2012.
Beginning in FY15 the music department began to accrue a significant budget deficit. This led to
the department entering into a deficit reduction plan with the Provost’s Office in FY17. At that
point, the department had a recurring deficit of $186,000 and a non-recurring deficit of $368,000.
The first priority was eliminating the recurring deficit so to stop increasing our overall deficit.
That was accomplished through significant fiscal austerity and instituting significant cuts in
instruction beginning in FY17. We cut our summer offerings significantly by
eliminating/consolidating many sections of courses for non-music majors including Music
Appreciation, Jazz History, Music Theory for the Non-Major, and Music History for the NonMajor. This process was then applied to the regular academic year to cut down on instructional
costs. In addition, the vacated faculty line of our retiring chair was absorbed by the deficit and
several faculty positions were not filled after retirement. By not filling vacant lines and cutting
course offerings significantly, the department paid off this deficit of $368,000 in four years,
making the final payment in FY20. This is a tremendous turn around given that the department
budget has been reduced by $206,000 in permanent cuts and an additional $62,000 in one-time
cuts during this time frame. Since the last APR the permanent cuts to our I&G budget are even
more significant, totaling at least $293,786 in permanent cuts and $89,279 in one-time cuts. This
approach to our funding issues has taken its toll on the department and negatively impacted our
program by reducing the diversity of our course offerings, over taxing faculty who have had to
take on additional responsibilities, and negatively impacted our recruitment efforts. We have
seen a steady decrease in our enrollment during this time and there is no question that this is
related to the course reductions and not filling vital faculty lines.
Implement a formal learning outcomes assessment process for all degree
programs where feasible and appropriate.
While this is still an area in need of attention, the department has been much more active in the
area of assessment since this APR. In the last five years we have developed assessment plans
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with specific learning outcomes and a mechanism for evaluating the success of achieving these
outcomes. The plans we are currently working on were developed by a small cohort of the
department and based very closely on this NASM standards. This process did not get extensive
vetting by our faculty and the department leadership is working to modify the SLOs so that they
are better understood by our faculty and more easily measurable. Despite these concerns, there
have been positive results from our current assessment process including a restructuring of our
music theory curriculum that allows for students to start in a fundamentals class in the fall
semester, but still catch up by their second year by taking theory II in the summer. This is
discussed in more detail in the discussion of our retention efforts. In addition, our assessment of
the piano proficiency led to a restructuring of the way we administer the proficiency exam and
has led to more students achieving this goal in a timely fashion. Our full assessment plans and
most recent assessment reports are linked here.
Conduct a search for two faculty members, one for music education and the other
for music history.
This was accomplished in both areas. The department hired one assistant professor of music
education and two assistant professors of musicology. These hires have had a tremendous
positive impact on our program, helping to better serve our students. The intent of the music
education faculty was to have a faculty cohort of three in music education, up from two.
Unfortunately, due to a retirement and another faculty member moving into fulltime
administration, the department now only has one full-time tenure track faculty in Music
Education. After freezing that vacated position for one year and two failed searches to replace
the retired music education professor, we currently have a visiting lecturer in music education in
a one-year appointment. We are conducting another national search for a tenure track music
education and the hope is that we will return to at least three in the next few years. Music
education is our largest degree plan and is badly understaffed.
Involve graduate students in more research related activities in order to develop a
culture of research and grant writing, particularly for those students interested in
pursuing careers in higher education.
Through the hire of three new academic faculty members (one music education and two
musicology) we increased our academic research profile. The establishment of the Musicology
Colloquium Series lectures has had a major impact on the academic activity of the department.
This program continues to thrive and has attracted a large audience from across campus and the
Albuquerque community at large. Scholars from across the U.S. and Latin American have come
to our campus to present to our students and have created opportunities for a partnership with the
Center for Southwest Research and the Latin American and Iberian Institute. In the area of
creative activity, our graduate students have been tremendously active presenting at regional,
national, and international conferences including the International Trumpet Guild, the North
American Saxophone Alliance Conference, ASTA, a music festival in South Africa, and many
others. The John Donald Robb Composers’ Symposium is an important opportunity for students
to present their work and perform the music of prominent composers from around the world. In
addition to these activities, the department of music, the Friends of Music, and the Dean’s Office
have used their discretionary funding to support student travel to conferences and festivals
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around the world. To support the graduate program, the number of graduate assistantships has
been increased to a total of 44 from 40 at the time of the previous ARP.
Develop and create visibility of the Department leadership and administrative
structure to students and faculty.
The department chair has worked diligently to develop a culture of shared-governance in the
department of music. There was a culture of apathy toward leadership in the department and the
faculty rarely met to discuss issues of curriculum or vision. In the last several years, the
administrative committee has been far more involved in departmental decisions. The other
departmental committees are regularly charged with goals and given room to make decisions.
The faculty are meeting monthly, when in the past they met once or twice a year as a full faculty.
We have begun a tradition of longer faculty meetings in the week before classes start to discuss
larger issues such as new curriculum, recruitment, and strategic initiatives. In addition, to
increase visibility and approachability, the department chair is on campus much more than the
previous chair, is more accessible to faculty, staff, and students, and attends as many UNM
Department of Music events as possible (multiple events each week).
1F: Vision & Mission Provide a brief overview of the vision and mission of the unit and
how each degree/certificate offered addresses this vision and mission. Describe the
relationship of the unit’s vision and mission to UNM’s vision and mission. In other words,
to assist the university in better showcasing your unit, please explain the importance of its
contribution to the wellbeing of the university, including the impact of the unit’s
degree/certificate program(s) on relevant disciplines/fields, locally, regionally, nationally,
and/or internationally?
UNM's Mission
The University will engage students, faculty, and staff in its comprehensive educational,
research, and service programs.
•

•

•

UNM will provide students the values, habits of mind, knowledge, and skills that they
need to be enlightened citizens, to contribute to the state and national economies, and to
lead satisfying lives.
Faculty, staff, and students create, apply, and disseminate new knowledge and creative
works; they provide services that enhance New Mexicans' quality of life and promote
economic development; and they advance our understanding of the world, its peoples,
and cultures.
Building on its educational, research, and creative resources, the University provides
services directly to the City and State, including health care, social services, policy
studies, commercialization of inventions, and cultural events.

Everything the UNM department of music does as a department directly contributes to the UNM
mission. Music instruction teaches far more than how to play an instrument. Students who study
music learn to be self-directed problem solvers who are comfortable working individually, in
small groups, and in large groups. Music students learn the traditions of classical music, jazz,
popular music, folk music, mariachi, and many other genres through active participation. This
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immersion creates a space for students to experience culture in a profound way and leads our
students to be enlightened citizens in our community. Music students learn skills that translate to
many different professions and our classes are filled with students from across campus.
The arts economy accounts for 10% of the overall economy of New Mexico and our faculty,
students, and alumni are deeply imbedded into this economy. Virtually every music organization
in Albuquerque is tied to UNM in some way, whether it be by our faculty, current students, or
alumni, and this is a source of great pride for our department. Our faculty, students, and alumni
are members of organizations like the New Mexico Philharmonic, the Santa Fe Opera, Opera
Southwest, the Santa Fe Symphony, the Santa Fe Chamber Music Festival, and the Albuquerque
Jazz Orchestra. Our faculty are active artists and researchers who contribute to the artistic
community locally and nationally. The teachers in the music classrooms in New Mexico are
filled with our graduates and are providing the next generation of New Mexicans with musical
experiences that will impact them for a lifetime.
Faculty from the department of music are leaders in their fields and are regularly featured at
major venues, conferences, and festivals. Our faculty and students present hundreds of concerts
annually that enrich the cultural community of New Mexico. Our partnerships with local music
organizations like Popejoy Presents, the Outpost Performance Space, Opera Southwest, the
Albuquerque Youth Symphony Program, and many others serve to raise the level of performance
in our community. Our community music programs open up chances for children of all
backgrounds to explore music before they learn to walk all the way up to high school, and our
innovative Arts-in-Medicine program provides both palliative care and education to help
countless people annually.
Department of Music Vision and Mission
Vision Statement
The Department of Music will build on its strategic advantages such as its location and its
historical reputation for artistic and academic excellence of its faculty and students:
• to offer New Mexicans a comprehensive music program that will provide opportunities
for solo and ensemble performance as well as a thoroughgoing academic training that
will provide a basis for the understanding of music of various eras and cultures;
• to support the broad educational needs of New Mexico and the nation, including those of
public and private K-12 education, through quality programs in music education;
• to serve as a significant knowledge resource, especially in areas of distinctive expertise,
for New Mexico, the nation, and the world; and
• to foster programs of national and international prominence that will continue to
distinguish the UNM Department of Music as an original and unique undergraduate and
graduate program among America’s universities.
Mission Statement
The mission of The University of New Mexico Department is to provide the highest quality
musical education, and to make a substantial contribution to the cultural life of its region and the
world by reinforcing the integral value of music in society.
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The vision and mission statements are directly tied to the overall mission of the University and
our degree plans. The nearly 200 concert events we present each academic year serve to enrich
the cultural landscape of New Mexico. Special events like the John Donald Robb Composers’
Symposium and Albuquerque/UNM Jazz Festival bring important and influential artists to our
community. Our students are actively engaged in creating music, analyzing music, and placing
music in a historical and cultural context throughout their coursework. Additionally, pedagogy is
addressed frequently in multiple contexts. Through our music education bachelor and master
degrees, we strive to produce educators of the highest quality. These students have opportunities
to gain teaching experience through many of our programs (teaching classes through the Music
Prep School, as one example) so they are well prepared to teach on their own. Most of our
graduates teach in New Mexico after graduation, and there is a culture of continued collaboration
as they invite our faculty to work with their students in the public schools, continue to attend our
department events, and attend the New Mexico Music Educators Association convention held on
our campus. Our undergraduate and graduate students in performance related degrees perform
locally as part of their curriculum and are encouraged to attend conferences in their respective
fields. This allows our students to contribute to the regional and national music community, as
well as bring these larger ideas back to the UNM community.
Criterion 2. Teaching & Learning: Curriculum
The unit should demonstrate the relevance and impact of the curriculum associated with
each degree/certificate program. (Differentiate for each undergraduate and graduate
degree and certificate program offered by the unit.)
The department of music offers a Bachelor of Arts (B.A.), Bachelor of Music (B.M.), Bachelor
of Music Education (B.M.E.), Master of Music (M.Mu.), and Graduate Certificate in Music
Performance (GCERT). The undergraduate degrees are divided between a liberal arts degree
(B.A.) and two professional degrees (B.M. and B.M.E). As a rule, degrees in music differ from
other typical college majors in that the core coursework for the major extends throughout the
degree. While most majors in college begin with 1-2 years of general education core curriculum
and then finish with 2 years of intensive work within the major, a music degree is slanted toward
music courses beginning in the first semester. A typical first semester freshman takes music
theory, aural skills, piano, applied music, concert music, introduction to being a music major,
and an ensemble in their first semester. This schedule is intense and very different than both high
school and other majors. For this reason, we established the introduction to being a music major
course to help our first semester students adjust to the demands of being a music major and to
help guide students as it relates to practicing, time management, studying, degree planning, and
career planning. While the B.A. is a liberal arts degree, since UNM students do not declare a
major in the College of Fine Arts until the end of the first year, students typically begin with this
music heavy schedule even if they eventually end up in the B.A. as opposed to one of the
professional degrees.
The unique set of skills and competencies that are required for a career in music (and our
national accreditation) lead to a specific curriculum that has courses that are tailored to meet
these needs. Below is a description of these areas demonstrating their relevance to our degree
plans.
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Music Theory/Aural Skills- These are the foundational courses in musical literacy. It is useful
to think of music as a language and these are the courses where students learn to read, write, and
hear/sing the basic components of music. Written music theory and aural skills are offered as
separate classes that meet 150 minutes per week each. Topics covered in written theory include
fundamentals, part-writing, harmonic analysis, introduction to diatonic theory, modulation and
tonicization, chromaticism, and modulation. Topics covered in aural skills include perception
through sound of diatonic materials, melodic, rhythmic and harmonic dictation, singing of
melodies, rhythms and intervals. In order to better meet the needs of our music education
students, the department of music offers a separate aural skills track for music education. This
track has a greater emphasis on tonal and rhythmic variety, including tonalities other than major
and minor (Dorian, Mixolydian), using movable do and la based minor, use of Gordon system
for rhythm, emphasis on “rote before note” principles, development of “ear-to-hand”
coordination, and accompanying one’s singing at the keyboard without notation.
Musicology/Ethnomusicology- Every undergraduate music major takes a two-semester music
history survey that covers the development of western classical music from antiquity to the
present. This provides a framework to understand and contextualize the repertoire they perform
and teach. In addition, students in the professional degree plans are required to take a course in
ethnomusicology to widen their perspective on music.
Piano- Proficiency on the piano is an essential skill for a career in music and requirement of our
national accreditation. Every student who earns a professional degree in music must demonstrate
proficiency on the piano and the department provided a four-semester course sequence to help
students meet this requirement.
Applied Music- One on one instruction on the primary instrument/voice is central to a music
education. While this is an expensive and time-consuming form of teaching, it is the standard
and irreplaceable in a music education. Additionally, the primary reason students attend UNM to
study music is their desire to study with a specific applied teacher. This also applies to
instruction in conducting and composition.
Ensembles- A rich and varied ensemble experience is essential to an outstanding musical
education. For this reason, we maintain a wide range of options for our students including two
concert bands, marching band, symphony orchestra, two jazz bands, 5 choirs including a new
gospel choir, jazz combos, multiple chamber ensembles, new music ensemble, early music
ensemble, honky tonk ensemble, mariachi ensemble, and many others.
Technology- There are many competencies regarding specific music software and hardware that
music majors need to be successful. The department of music offers several courses to provide
students with a hands-on introduction to various computer applications useful to musicians in all
areas of specialization. Various computer programs aiding in music notation, arranging and
MIDI composition will be presented and explored. There are also courses in recording and more
advanced software.
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2A: Curricula Provide a detailed description of the curricula for each degree/certificate
program within the unit.
• Include a description of the general education component required, including any
contributions from the unit to general education, and program-specific components
for both the undergraduate and graduate programs.
• Discuss the unit’s contributions to and/or collaboration with other internal units
within UNM, such as common courses, courses that fulfill pre-requisites of other
programs, courses that are electives in other programs, cross-listed courses, etc.
Bachelor of Arts in Music
The Bachelor of Arts (B.A.) with a major in Music is designed for the study of music within a
liberal arts curriculum. For the student who is not seeking a professional music degree but who
desires a solid foundation in the study of music, the areas of musicianship, performance and
history provide the core of courses toward a basic intellectual grasp of the art. Students who
additionally seek to major in other areas (double major) or to take a large number of courses in a
pre-professional program (pre-law, pre-medical, etc.) are encouraged to enroll in the B.A. in
Music. The B.A. in Music cannot be used as a major in combination with the Bachelor of Music.
The B.A. in Music is permitted as a major in combination with the Bachelor of Music Education.
Requirements
Refer to the Undergraduate Program section of this Catalog for information on courses that
meet General Education curriculum and U.S. and Global Diversity and Inclusion requirements.
MUS and MUSC courses that are categorized for non-majors (NM) are not eligible for credit for
the B.A. in Music.
Credit
Hours
1.

General Education Curriculum
Refer to the Undergraduate Program section of this Catalog.
Students pursuing the B.A. in Music must complete 6 credit hours from: ARTH
1120, 2110, 2120; DANC 1110; FDMA 2110; THEA 1110; or one 3 credit hour
• studio course offered by the Departments of Art, Film and Digital Arts, or Theatre
and Dance which fulfills Area 7: Arts and Design and partially fulfills Area 8:
Student Choice.
Subtotal 31
2. Major Requirements
a. six semesters of MUSC 1310 Recital Attendance (with a grade of "CR").
0
b. Music theory: MUS 150, 150L, 152, 152L, 250, 250L, 252, 252L.
16
c. Music history: MUS 361, 362.
6
d. Ensemble (See Ensemble Requirements for specific requirements).
4
e. Applied music in the principal instrument or voice.
4
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Music electives selected with advisement of appropriate faculty. No more than an
f. additional 4 credit hours of ensemble credit nor an additional 12 credit hours of
18
applied music can be applied toward the degree.
Subtotal 48
3. Additional Courses
Courses in any field, including courses from the Department of Music, selected with
21
advisement of appropriate faculty.
Courses in any field, excluding courses from the Department of Music.
20
Subtotal 41
Total 120

Bachelor of Music
•

Concentrations: Jazz Studies; Performance; String Pedagogy; Theory and Composition.

Students in the Bachelor of Music (B.M.) program must complete one of the following
concentrations:
•

•

•
•

Jazz Studies: For the student whose intent is to pursue a career as a music performer in
jazz and commercial styles of music. Students enrolled in this pre-professional program
are expected to attain a high standard of performance on their instrument, including the
development of skills in jazz improvisation. This degree also prepares the student for
success at the graduate level of study in the area of jazz.
Performance: For the student whose intent is to pursue a career as a music performer.
Admission for this pre-professional program is by audition, either by tape or in person,
for the appropriate faculty. Students are expected to reach the highest possible standard of
performance on their chosen instrument or voice. Preparation is geared toward enabling
the student to pursue further study at the graduate level, if that is his or her desire.
Students must choose an emphasis in either Instrumental, Keyboard, or Vocal.
String Pedagogy: Prepares string players who wish to become proficient studio teachers,
and string players seeking Suzuki Association of the Americas Long Term Training.
Theory and Composition: Prepares students for graduate work in composition or music
theory. The program features class and individual instruction in compositional topics and
an extensive list of both required and elective courses in music theory. The theory
courses prepare students to write, hear, analyze, theorize, and receive critiques on their
work about music from the sixteenth century to the present.

Requirements
Refer to the Undergraduate Program section of this Catalog for information on courses that
meet General Education curriculum and U.S. and Global Diversity and Inclusion requirements.
MUS and MUSC courses that are categorized for non-majors (NM) are not eligible for credit for
the Bachelor of Music.
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Credit
Hours
1.

General Education Curriculum
Refer to the Undergraduate Program section of this Catalog.
All students in the B.M. program must complete 6 credit hours of courses from the
College of Fine Arts (excluding courses from the Department of Music) which
•
may fulfill Area 7: Arts and Design and may partially fulfill Area 8: Student
Choice.
Students pursuing the Performance concentration (Vocal emphasis) must complete
• 6 credit hours of either German, Italian or French, which fulfills Area 6: Second
Language and partially fulfills Area 8: Student Choice.
Students pursuing the String Pedagogy concentration must complete PSYC 1110,
•
which fulfills Area 4: Social and Behavioral Sciences.
Subtotal 31
2.
Concentration curriculum as follows:
A.
Jazz Studies Concentration
a. 6 semesters of MUSC 1310 Recital Attendance (with a grade of "CR").
0
Applied music in the principal instrument, including APMS 391 Junior Recital
b.
16
and APMS 491 Senior Recital.
Music theory: MUS 150, 150L, 152, 152L, 250, 250L, 252, 252L; 4 credit hours
c.
20
chosen from: 309, 325, 405, 406, 439, 453.
d. Music history: MUS 361, 362; MUSC 1110.
9
e. Major ensemble (see Ensemble Requirements for specific requirements).
4
Jazz ensemble: MUS 231 Chamber Music (jazz combo) (4), MUS 334 Jazz Band
f.
10
(6).
g. Jazz studies: MUS 236, 237, 238, 336, 337, 338, 343.
11
h. MUSE 317 Jazz Methods.
1
i. Group Piano (if proficiency is satisfied, music electives may be substituted).
4
j. MUS 214 Piano Proficiency (with a grade of "CR")
0
k. Technology: MUS 311 or 380 or 412 or 421 or 481.
2
l. Any courses listed under Ethnomusicology.
3
m. Electives (excluding courses from the Department of Music).
9
Subtotal 89
Degree Total 120
B.
Performance Concentration
a. 6 semesters of MUSC 1310 Recital Attendance (with a grade of "CR").
0
Applied music in the principal instrument, including: APMS 391 Junior Recital
b.
22
and APMS 491 Senior Recital.
Music theory: MUS 150, 150L, 152, 152L, 250, 250L, 252, 252L, (309 or 325 or
c.
20
405 or 406 or 439), 453.
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d.
e.
f.
g.
h.
◊
•
•
•
•
•
•

◊
•
•
•
•
•
◊
•
•
•
•
•

◊
•
•
•
•
•
•

Music history: MUS 361, 362, 3 credit hours chosen from courses listed under
9
History and Literature (excluding MUSC 1310 and MUS 449).
MUS 363 Conducting.
2
Ensemble (see Ensemble Requirements for specific requirements).
8
Technology: MUS 311 or 380 or 412 or 421 or 481.
2
Any courses listed under Ethnomusicology.
3
Subtotal 66
Instrumental Emphasis:
Additional music theory: MUS 309 or 325 or 405 or 406 or 439.
2
Group Piano (if the proficiency is satisfied, music electives may be substituted). 4
MUS 214 Piano Proficiency (with a grade of "CR")
0
Additional ensemble (see Ensemble Requirements for specific requirements).
2
Music electives.
8
Electives (excluding courses from the Department of Music).
7
Subtotal for Instrumental Emphasis 23
Degree Total 120
Keyboard Emphasis (with harpsichord or organ as principal instrument):
Additional music theory: MUS (309 or 325 or 405 or 439), 406.
4
MUS 449 Music Repertory (appropriate instrument).
2
Keyboard pedagogy: MUS 388 or 389.
2
Music electives.
8
Electives (excluding courses from the Department of Music).
7
Keyboard Emphasis (with piano as principal instrument):
Additional music theory: MUS (309 or 325 or 405 or 439), 406.
4
MUS 449 Music Repertory (piano).
4
Keyboard pedagogy: MUS 388 or 389.
2
Music electives.
8
Electives (excluding courses from the Department of Music).
5
Subtotal for Keyboard Emphasis 23
Degree Total 120
Vocal Emphasis:
2 semesters of APMS 403 Vocal Coaching (with a grade of "CR").
0
MUS 449 Vocal Repertory.
2
MUS 388 Vocal Pedagogy.
2
Diction for singers: MUSC 2210 and 2220.
4
Opera Studio.
4
Group Piano (if the proficiency is satisfied, music electives may be substituted). 4
MUS 214 Piano Proficiency (with a grade of "CR")
0
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Second language (these credit hours plus the 6 credit hours in General Education
• mentioned above must be selected from Italian, French, and German and must
9
include at least 3 credit hours in each of these languages).
Subtotal for Vocal Emphasis 25
Degree Total 122
B.
String Pedagogy Concentration
a. 6 semesters of MUSC 1310 Recital Attendance (with a grade of "CR").
0
String pedagogy: MUS 370 (4), MUS 370L (2), MUS 470 (4), MUS 470L (2),
b. MUS 472 (2); MUSC 1370 (4), MUSC 1370L (2), MUSC 2370 (4), MUSC 2370L 26
(2).
c. Applied music in the principal instrument.
16
d. Music theory: MUS 150, 150L, 152, 152L, 250, 250L, 252, 252L, 453.
18
e. Music history: MUS 361 and 362.
6
f. Ensemble (see Ensemble Requirements for specific requirements).
9
g. MUSC 1540 Orchestral Instruments (strings).
2
h. MUS 363 Conducting.
2
i. Technology: MUS 311, 380, 412, 421, 481.
2
j. Any courses listed under Ethnomusicology.
3
k. Group Piano (if the proficiency is satisfied, music electives may be substituted). 4
l. MUS 214 Piano Proficiency (with a grade of "CR")
0
m. Electives (excluding courses from the Department of Music).
1
Subtotal 89
Degree Total 120
C.
Theory and Composition Concentration
a. 6 semesters of MUSC 1310 Recital Attendance (with a grade of "CR").
0
b. Applied music in the principal instrument.
5
Music theory: MUS 150, 150L, 152, 152L 250, 250L, 252, 252L, 309, 325, (405
c.
23
or 406).
Composition: 4 credit hours of applied music in composition (APMS 319 and
d. 320), APMS 491 Senior Recital (with a grade of "CR"); MUS 305, 306,
12
453; MUSC 2140.
e. Music history: MUS 361, 362, (413 or 414 or 415 or 437), 416.
12
f. Conducting: MUS 363 and 365.
4
g. Ensemble (see Ensemble Requirements for specific requirements).
6
h. Technology: MUS 311 and 412.
4
i. Any courses listed under Ethnomusicology.
3
j. MUS 214 Piano Proficiency (with a grade of "CR").
0
k. MUS 314 Theory and Composition Keyboard Proficiency (with a grade of "CR"). 0
l. Electives in Music (Applied Music or Music Education).
5
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m. Electives (excluding courses from the Department of Music).
4
Electives in the focus area (composition, technology, or theory) to be selected
from the following courses:
• up to 3 additional credit hours of applied music in composition (APMS 419,
420);
• FDMA 491 Topics in Film and Digital Media;
n. • MUS 380 Recording Techniques I;
11
• 2 additional credit hours of counterpoint (MUS 405 or 406);
• MUS 407 Selected Topics in Music Composition;
• MUS 421 Introduction to Max Programming for Musicians;
• up to 6 credit hours of MUS 439 Selected Topics in Music Theory;
• MUS 481 Recording Techniques II.
Subtotal 89
Degree Total 120
Bachelor of Music Education
•

Concentrations: Instrumental; Vocal.

Students completing the requirements and curriculum stated below receive the Bachelor of
Music Education (B.M.E.) degree and are eligible to apply for Level 1 Licensure in Music, K–
12, in the State of New Mexico.
Official acceptance to the degree program is granted upon admission to the College of Fine Arts
as a Music Education Major. Satisfactory completion of MUSC 1410 Introduction to Music
Education and MUSC 1890 Introductory Teaching Practicum is necessary for official acceptance
to the Music Education degree program. Students may be eligible for acceptance upon
completion of two semesters; early application is advised. Students seeking only endorsement for
music teacher certification must be admitted to a teacher education program. Students pursuing
teacher licensure are considered de facto Music Education majors, even though their enrollment
status may be non-degree, and are required to complete all Music and Music Education
coursework required for the B.M.E. if this coursework does not appear on their transcripts.
Students have a period of one year to remove any deficiencies revealed during the admission
process. Students already enrolled at the University of New Mexico are not eligible to transfer to
the College of Fine Arts or to take 300- and 400-level professional courses until this admission
process is completed. Exception is made for students with earned baccalaureate degrees upon
recommendation of the department and for students transferring from other institutions. Transfer
students may be enrolled in the College of Fine Arts on a provisional basis for a maximum of
two semesters, during which time they must complete the admission process.
All transfer students are given a theory, ear-training and sight-singing proficiency examination
for the purpose of determining competency in these areas. If test results reveal deficiencies,
transfer students are required to remove such by enrolling and successfully completing one or
more semesters of the theory curriculum.
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Any MUS, MUSE, or MUSC courses required for the B.M.E. cannot be attempted more than
three times. An attempt includes receiving any letter grade (A through F), W, CR, NC, I or
AUDIT. Exceptions include Group Piano, Music Education Lab, Concert Music, and Ensemble.
Students must pass the Music Education Advisory Review (MEAR) before enrolling in 300-level
music education courses. The purpose of the MEAR is to assess the music education candidate’s
suitability for a music teaching career. Candidates appear for an interview with music education
faculty that includes evaluations of musicianship, communication skills, and personal
dispositions. Prerequisites for the MEAR are 1) admission to the College of Fine Arts and 2)
successful completion (grade of "C" or better) of MUSC 1410, MUSC 1890, MUS 150, and
MUS 150L. For complete details, consult an advisor.
The faculty reserves the right to disqualify from further enrollment or participation in the music
education program:
1. students who fail to demonstrate reasonable progress in their professional development in
music,
–or–
2. students whose conduct reveals a persistent inability to work effectively with others or an
unwillingness to adhere to generally recognized standards of professional behavior,
–or–
3. students who do not consult their assigned advisor prior to registering each semester.
Level 1 Licensure in Music, K–12, in New Mexico allows one to teach any music class at any
level of instruction. Where two or more music educators are employed by a single school district,
however, a division of responsibilities between instrumental music and vocal/general music
commonly exists. The Department of Music, therefore, offers two planned programs in music
education, an Instrumental concentration and a Vocal concentration.
Prior to student teaching, students must fulfill the following requirements:
•
•
•
•
•
•

Admittance to the College of Fine Arts.
Completion of all prerequisite courses for student teaching. Consult an advisor for further
information.
A 2.50 GPA in music and music education courses and a 2.0 GPA overall.
Satisfactory completion of the piano proficiency examination. Consult the Department of
Music Undergraduate Student Handbook for further information.
Satisfactory completion of the Music Education Advisory Review (MEAR).
Application for admission to a Teacher Education Program in the College of Education.
This process includes passing two parts of the New Mexico Teacher Assessment Tests:
Basic Skills and General Knowledge, and a screening interview with the Music
Education Committee. It is suggested that students initiate this process at least one year
before the beginning of the semester in which student teaching is planned to begin.
Consult the assigned advisor for details.
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•

Other requirements, including evidence of liability insurance and evidence of a
completed tuberculosis skin test or chest X-ray. Consult an advisor for additional
information.

The required recital is normally given during the last semester in residence.
Instrumental Concentration
Includes emphases in strings, winds, percussion, piano or guitar. NOTE: A student’s emphasis is
determined by his or her principal instrument; however, for a piano or guitar emphasis, the
student must also be proficient in a secondary instrument (strings, wind or percussion).
Credit
Hours
1.

General Education Curriculum
Refer to the Undergraduate Program section of this Catalog.
ENGL 1110 (or ENGL 1110Y; or ENGL 1110Z), 1120; and 3 credit hours to be
a.
9
selected from Area 1: Communication.
One mathematics elective and 3 credit hours to be selected from Area 2:
b.
6
Mathematics and Statistics.
PHYS 1125 and 1125L, and 4 credit hours to be selected from Area 3: Physical and
c.
8
Natural Sciences.
EDPY 303, PSYC 1110, and 3 credit hours to be selected from Area 4: Social and
d.
9
Behavioral Sciences.
e. Courses selected from Area 5: Humanities.
6
f. Courses selected from Area 6: Second Language.
3
Courses selected from Art History, Art Studio, Dance, Film and Digital Media Arts,
g.
3
Media Arts, or Theatre.
h. Electives in any area, including music (for Strings emphasis only).
2
Subtotal for Strings Emphasis 46
Subtotal for Winds, Percussion, Piano or Guitar Emphasis 44
2.
Teaching Field: Music
a. 4 semesters of MUSC 1310 Recital Attendance (with a grade of "CR").
0
Applied music in the principal instrument: APMS 319, 320, 419, 491; MUSC 1511,
b.
7
2511.
c. Music theory: MUS 150, 150L, 152, 152L, 250, 250L, 252, 252L, 453.
18
d. Music history: MUS 361, 362.
6
e. MUSE 363 Conducting.
2
f. MUS 236 Introduction to Improvisation.
1
g. MUS 214 Piano Proficiency (with a grade of "CR").
0
Vocal study, including: major choral ensemble (1); MUS 109 or MUSC 1511
h.
2
(voice) or major choral ensemble (1).
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Subtotal 36
3.

Professional Education: Music Education
a. Ensemble (see Ensemble Requirements for specific requirements).
7
b. MUSC 1540 Orchestral Instruments as follows:
Brass
2
Strings
2
Clarinet/Flute/Saxophone
2
Double Reeds
1
Percussion
1
c. 15 to 18 credit hours in music education methods, including:
MUSC 1890 Introductory Teaching Practicum
1
MUSE 216 Music Education Lab (3 semesters with a grade of "CR")
0
MUSE 315 Instrumental Music Methods
3
MUSE 317 Jazz Methods (not required for strings emphasis)
1
MUSE 346 Teaching Music in the Elementary School
3
MUSE 390 Pre-Student Teaching Internship in Music Education
1
MUSE 415 Instrumental Repertory
1
MUSE 441 Marching Band Methods (not required for strings emphasis)
2
MUSE *446 Secondary School Music
3
MUSE *455 Teaching Reading in the Music Classroom
3
d. Foundations:
MUSC 1410 Introduction to Music Education
1
MUSE 357 Foundations of Musical Behavior
3
MUSE 477 Music Education and Diversity
3
e. Student Teaching
MUSE 400 Student Teaching in the Elementary School (with a grade of "B" or
3
higher)
MUSE 461 Student Teaching in the Secondary School (with a grade of "B" or
3
higher)
Subtotal for Strings Emphasis 43
Subtotal for Winds, Percussion, Piano or Guitar Emphasis 46
Degree Total for Strings Emphasis 125
Degree Total for Winds, Percussion, Piano or Guitar Emphasis 126

Vocal Concentration
Includes emphases in Guitar, Piano, or Voice.
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Credit
Hours
1.

General Education Curriculum
Refer to the Undergraduate Program section of this Catalog.
ENGL 1110 (or ENGL 1110Y; or ENGL 1110Z), 1120; and 3 credit hours to be
a.
9
selected from Area 1: Communication.
One mathematics elective and 3 credit hours to be selected from Area 2:
b.
6
Mathematics and Statistics.
PHYS 1125 and 1125L, and 4 credit hours to be selected from Area 3: Physical and
c.
8
Natural Sciences.
EDPY 303, PSYC 1110, and 3 credit hours to be selected from Area 4: Social and
d.
9
Behavioral Sciences.
e. Courses selected from Area 5: Humanities.
6
f. Courses selected from Area 6: Second Language.
Courses selected from Art History, Art Studio, Dance, Film and Digital Media Arts,
g.
3
Media Arts, or Theatre.
Subtotal 44
2. Teaching Field: Music
a. 4 semesters of MUSC 1310 Recital Attendance (with a grade of "CR").
0
Applied music in the principal instrument (voice, piano or guitar): APMS 319, 320,
b.
7
419, 491; MUSC 1511, 2511.
c. Music theory: MUS 150, 150L, 152, 152L, 250, 250L, 252, 252L, 453.
18
d. Music history: MUS 361, 362.
6
e. MUSE 363 Conducting.
2
f. MUS 236 Introduction to Improvisation.
1
g. Applied music in secondary instruments, as follows:
• Guitar emphasis: 2 credit hours each of MUSC 1511 piano and voice.
4
-or-or• Piano emphasis: 2 credit hours of MUSC 1511 voice.
2
-or-or• Voice emphasis: 2 credit hours of MUSC 1511 piano.
2
h. MUS 214 Piano Proficiency (with a grade of "CR").
i. Diction for singers: MUSC 2210 and 2220.
4
Subtotal for Guitar Emphasis 42
Subtotal for Piano or Voice Emphasis 40
3. Professional Education: Music Education
Ensemble, specifically either MUSE 342 Dolce Suono or MUSE 348 Concert Choir
a.
7
(see Ensemble Requirements for specific requirements).
b. MUSC 1540 Orchestral Instruments, as follows:
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Guitar emphasis: Selected from brass, woodwinds or strings.
4
-or-orPiano or Voice emphasis: Including guitar and four credit hours selected from brass,
•
5
woodwinds or strings.
c. Music education methods:
MUSC 1890 Introductory Teaching Practicum
1
MUSE 216 Music Education Lab (3 semesters with a grade of "CR")
0
MUSE 313 Choral Music Methods
3
MUSE 346 Teaching Music in the Elementary Schools
3
MUSE 347 Introduction to Early Childhood Music Education
1
MUSE 390 Pre-Student Teaching Internship in Music Education
1
MUSE *446 Secondary School Music
3
MUSE *455 Teaching Reading in the Music Classroom
3
MUS 388 Music Pedagogy (in vocal pedagogy)
2
d. Foundations:
MUSC 1410 Introduction to Music Education
1
MUSE 357 Foundations of Musical Behavior
3
MUSE 477 Music Education and Diversity
3
e. Student teaching:
MUSE 400 Student Teaching in the Elementary School (with grade of "B" or
3
higher)
MUSE 461 Student Teaching in the Secondary Schools (with grade of "B" or
3
higher)
Subtotal for Guitar Emphasis 41
Subtotal for Piano or Voice Emphasis 42
Degree Total for Guitar Emphasis 127
Degree Total for Piano or Voice Emphasis 126
•

Minor Study
Minor in Music
The minor in Music cannot be used in combination with the Bachelor of Music, the Bachelor of
Arts in Music or the Bachelor of Music Education. Students seeking a minor in music must
complete the following curriculum:
Credit
Hours
4
3

a. Music theory: MUS 150, 150L.
b. MUSC 1110 or 1120 or 1130 or 1140.
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Performance studies comprised of two semesters of MUSC 1512 in the principal
instrument and two semesters of concurrent major ensemble.
d. Electives in music.
c.

4
7
Total 18

Minor in Music Education
This program is open to College of Fine Arts students in the Bachelor of Music and Bachelor of
Arts in Music degree programs, and to College of Education students seeking a music
endorsement. Students electing this program must pass the piano proficiency examination
(consult the Department of Music Undergraduate Student Handbook for details) and complete
the following curriculum:
Credit
Hours
Non-music majors:
a. Music theory: MUS 150, 150L.
b. Applied music: MUSC 1512.
Ensemble (must be taken concurrently with applied music; see Ensemble
c.
Requirements for specific requirements).
d. Music education: MUSE 346, 357; MUSC 1410.
e. Music history: MUS 371.
f. MUS 214 Piano Proficiency (with a grade of "CR").
g. Free electives in music education.
h. Free electives in music or music education.

4
2
2

7
3
0
3
3
Total 24
Music majors (Students pursuing the Bachelor of Music or Bachelor of Arts in Music)
a. MUS 236 Introduction to Improvisation.
1
b. MUSC 1540 Orchestral Instruments.
4
c. Music education: MUSE 346, 357, 446; MUSC 1410.
10
d. MUSE 313 Choral Music Methods or MUSE 315 Instrumental Music Methods.
3
e. MUS 214 Piano Proficiency (with a grade of "CR").
0
f. Free electives in music education.
3
g. Free electives in music or music education.
3
Total 24

General Education Requirements for All UNM Degrees
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A link to the full description of the UNM General Education Curriculum and U.S. and Global
Diversity and Inclusion is located here.
The General Education curriculum requires a minimum of 31 credit hours of courses in the
following areas of study:
1. Communication (6 credit hours)
2. Mathematics and Statistics (3 credit hours)
3. Physical and Natural Sciences (4 credit hours)
4. Social and Behavioral Sciences (3 credit hours)
5. Humanities (3 credit hours)
6. Second Language (3 credit hours)
7. Arts and Design (3 credit hours): Music 1120, 1130; Alternatively, students may elect to take
one 3-credit hour studio course offered by the Departments of Art, Film and Digital Arts, Music,
or Theatre and Dance to fulfill this requirement. Completion of prerequisites for the studio
course is required as necessary.
8. Student Choice (6 credit hours)
Department of Music Contribution to the UNM General Education Curriculum.
The Department of Music offers two courses that count toward the General Education
Requirements and can fulfill the Arts and Design Category as well as the student choice area.
These classes are MUSC 1120 Music Appreciation: Rock & Roll and MUSC 1130 Music
Appreciation: Western Music. These courses are offered every fall, spring, intersession, and
summer session. MUSC 1130 is offered in both an online and face to face format and MUSC
1120 is only offered as an online course. In addition, B.M. students can earn credit for fine arts in
the general education core by taking a 3-credit applied music course. This option is only
available to students in the B.M. track due to the number of credits required for their degrees.
Students in other majors are not allowed to take three credit applied music lessons.
U.S. and Global Diversity and Inclusion
The department of music offers one class that fulfills the U.S. and Global Diversity and Inclusion
requirement, MUSE 477: Music Education and Diversity. There are several other courses that
faculty are in the process of having approved for inclusion on this list.
Graduate Program
Master of Music
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Concentrations for the Master of Music (M.Mu.) are offered in the following areas:
•

•

•

•

•

•
•

•

Collaborative Piano: For the student interested in a career as a piano chamber musician
and accompanist. Preparation emphasis in on individual instruction for the development
of skills and repertoire needed in the art of solo and ensemble performance, and on
practicing these skills and repertoire in rehearsal and recital situations.
Conducting: For the student who has some undergraduate experience in conducting and
who wishes to pursue a career in conducting, or to continue studies at the doctoral level,
or simply to improve his or her conducting skills. The focus in this degree can be in wind,
orchestral or choral conducting.
Music Education: Designed to help current and aspiring music teachers improve the
quality of their instruction, increase their musical skills and knowledge, and to gain a
better understanding of the broader issues in the field of music education. This
concentration may be pursued with either a Thesis or Project option. The thesis option is
recommended for students who anticipate doctoral study in Music Education; the project
option is recommended for those who do not anticipate doctoral study.
Musicology: For students interested in research in musicology and/or preparation for
doctoral-level studies in musicology. Preparation emphasis includes the development of
research and writing skills and the pursuit of knowledge of musicology topics.
Performance: For students interested in pursuing a career in performance. Preparation
emphasis is on the development of technique, musicianship and repertoire for the
principal instrument or voice through individual instruction and in participation in large
ensembles (band, orchestra, chorus) and/or chamber groups as appropriate.
String Pedagogy: For students who wish to pursue a career in teaching strings in a studio
setting.
Theory and Composition: For students who wish to prepare for doctoral work in
composition or music theory at the Research I university level. Preparation emphasis
features individual instruction in compositional topics as well as required and elective
courses in music theory. Theory courses prepare students to write, hear, analyze, theorize
and receive critiques on their work about music from the sixteenth century to the present.
Woodwinds: For students who wish to become proficient in multiple woodwind
instruments to enhance their marketability in the performance world. This concentration
specifies study in a principal instrument with a graduate recital required, as well as
acceptable proficiency on three secondary instruments.

Plan I vs Plan II
The Master of Music at UNM has two tracks, Plan I and Plan II. In Plan I, the capstone is a
traditional thesis and in Plan II the capstone is a project. Performance programs fall into Plan II
and the degree recital serves as the project.
Concentration in Collaborative Piano
Plan II (non-thesis)
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Special Prerequisites: A student who wishes to pursue the concentration in Collaborative Piano
must audition for an appropriate faculty jury or submit a recent tape or cassette. Prerequisites
include diction for singers in German, French, Italian, English and Latin, and at least one year of
language study in German, French or Italian. If these have not been included in the
undergraduate program, the student is required to fulfill these prerequisites as a graduate student.
Program of Study (32 credit hours)
Credit
Hours
Required Courses (17 credit hours)
Studio Instruction in the Principal Area of Concentration- Collaborative
APMS 501
Piano
Studio Instruction in the Principal Area of Concentration- Collaborative
APMS 502
Piano
APMS 591 Studio Instruction and Graduate Recital- Collaborative Piano*
MUS 531 Bibliography and Research
MUS 595 Accompanying (two semesters)
* Four accompanying recitals are required, two vocal and two
instrumental, as approved by the major professor. See above under
"Graduate Recital Requirements" for specific requirements.
Music Electives (9 credit hours)
Must be chosen from among the following courses:
MUS 513 Medieval and Renaissance Music
MUS 514 Studies in Baroque Music
MUS 515 Studies in Classic and Romantic Music
MUS 516 Studies in Twentieth-Century Music
MUS 525 Post-Tonal Theory
MUS 527 Theory Pedagogy
MUS 537 Selected Topics in Music Literature
MUS 538 Selected Topics in Ethnomusicology
MUS 539 Selected Topics in Music Theory
Electives (6 credit hours)
May be taken in areas outside Music, Music Education or Applied Music.
Graduate students are encouraged to enroll in MUS 560 Ensemble
Performance. Graduate students in the Collaborative Piano concentration
are encouraged to take at least one semester of Applied Music in
harpsichord.
Concentration in Conducting
Plan II (non-thesis)
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Special prerequisites: At the time of application, a student emphasizing conducting must
audition for an appropriate faculty jury or submit a video and/or audio tape of a recent program.
If a tape is submitted, it should contain approximately 20 minutes of conducting, which can
include rehearsal and/or concert performance; if possible, two pieces of contrasting styles should
be represented. For a specialization in band conducting, please contact the Director of Bands
before submitting a tape.
Students accepted into the Conducting concentration are required to take an aural skills test upon
entering the program. If a sufficient level of proficiency is not demonstrated, appropriate course
work is required as part of the student's studies toward the master's degree.
Special Prerequisites– Choral Focus: If diction for singers and two years of foreign language
(any combination of two from the following: Italian, French or German) do not appear on
transcripts submitted, the student may be required to make up these deficiencies as a graduate
student.
Program of Study: 32 credit hours
Credit
Hours
Required Courses (17 credit hours)
MUS 531 Bibliography and Research
MUS 560 Ensemble Performance
MUS 571 Conducting Seminar- in area of focus*
MUS 571 Conducting Seminar- in area other than focus*
MUS 572 Advanced Conducting Seminar- in area of focus*
APMS 591 Studio Instruction and Graduate Recital**
*The concentration in Conducting is intended to prepare the student in the
techniques of choral, instrumental (winds) and instrumental (orchestral)
conducting. It is expected that a student focuses on one of these areas in
his or her studies. However, he or she is expected to take at least one
semester of MUS 571 Conducting Seminar in one of the other areas.
Music Electives (9 credit hours)
Must be chosen from among the following courses:
MUS 513 Medieval and Renaissance Music
MUS 514 Studies in Baroque Music
MUS 515 Studies in Classic and Romantic Music
MUS 516 Studies in Twentieth-Century Music
MUS 525 Post-Tonal Theory
MUS 527 Theory Pedagogy
MUS 537 Selected Topics in Music Literature
MUS 538 Selected Topics in Ethnomusicology
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MUS 539

Selected Topics in Music Theory
3
It is recommended that students with an instrumental focus in wind
conducting take MUS 516 Studies in Twentieth-Century Music.
Electives (6 credit hours)
The major professor recommends courses appropriate to the student's
degree focus (choral, orchestral, or winds). Students focusing on choral or
orchestral conducting are encouraged to take Applied Music in piano.
Students focusing in choral conducting are encouraged to take at least one
semester of Applied Music in Voice.
Additional requirements
Conducting majors are expected to assist, as needed, with various
ensembles throughout their residency.
** Graduate Recital
The master's recital is a conducting performance of major proportions. An
ensemble is required for the recital; the student may be responsible for
recruiting and organizing the musicians for this group. The recital shall be
a demonstration of the candidate's ability to program effectively, interpret
the various styles and forms, understand acceptable conducting techniques
and work effectively with the ensemble. See above under "Graduate
Recital Requirements" for specific requirements.

The master’s recital is a conducting performance of major proportions. A conducting practicum
is required for the recital. The student may be responsible for developing such a group. The
recital shall be a demonstration of the candidate’s ability to program effectively, interpret the
various styles and forms, understand acceptable conducting techniques and work effectively with
the ensemble. Either 1) a short research document relating to the music and a review of the
practicum experience prior to and including the performance; or 2) program notes are required.
Substitution of the research document for program notes must be made after consultation with,
and with approval of, the conducting faculty, who determine the format and requirements for the
document.
Concentration in Music Education
Plan I (thesis)
Plan II (project)
Plan I is recommended for students anticipating doctoral study. Plan II is recommended for
students who do not plan to pursue doctoral study.
Special Prerequisites: A graduate student seeking the Master of Music degree with a
concentration in Music Education should possess an undergraduate degree in music education,
with evidence that the undergraduate degree included a practicum (practice teaching).
Program of Study
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Plan I: 31 credit hours
Plan II: 31 credit hours
Credit
Hours
MUSE 532
MUSE 534
MUSE 550
MUSE 599
MUSE 598

Required Courses (Plan I: 15 credit hours; Plan II: 13 credit hours)
Introduction to Research in Music Education
Seminar in Music Education
Philosophy of Music Education
Plan I:
Master's Thesis
Plan II:
Music Education Project
Electives in Music (12 credit hours)
Any courses offering graduate credit in Applied Music, Conducting,
Ethnomusicology, History and Literature, Pedagogy, Technology in
Music, Theory and Composition, Interdisciplinary Studies, or Music
Education. At least three credit hours must be in History and Literature,
and at least three credit hours must be in Theory and Composition. A
maximum of 6 credit hours may be earned in Applied Music and
Conducting.
Free Electives (Plan I: 4 credit hours; Plan II: 6 credit hours)
Any courses offering graduate credit in music or areas outside of music.

3
3
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NOTE: A maximum of 22 credit hours in Music Education, eight credit hours in Applied Music
and Conducting, five credit hours of workshops, and two credit hours of MUS 560 Ensemble
Performance may apply toward the degree.
Concentration in Musicology
Plan I (thesis)
Special Prerequisite: A student concentrating in musicology must submit, with the application,
a research paper that shows a knowledge of research techniques and satisfactory ability in written
English.
Program of Study: 26 credit hours plus thesis
Credit
Hours
MUS 500

Required Courses (15 credit hours)
Musicology Colloquium*
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MUS 531
MUS 540
MUS 541
MUS 599

MUS 513
MUS 514
MUS 515
MUS 516
MUS 537
MUS 538
MUS 548
MUS 551

MUS 525
MUS 527
MUS 539
MUS 551

*Students must enroll in MUS 500 each semester that they are enrolled in
the Musicology program.
Bibliography and Research
Proseminar in Critical Musicology
Proseminar in Anthropology of Music
Master's Thesis
NOTE: The student must earn a grade of "B-" or higher for 531, 540, and
541.
Musicology Electives (6 credit hours)
Must be chosen from among the following courses in consultation with the
student's Musicology area advisor:
Studies in Medieval and Renaissance Music
Studies in Baroque Music
Studies in Classic and Romantic Music
Studies in Twentieth-Century Music
Selected Topics in Music Literature
Selected Topics in Ethnomusicology
The Anthropology of Music and Sound
Graduate Problems
Music Theory Electives (6 credit hours)
Must be chosen from among the following courses in consultation with the
student's Musicology area advisor:
Post-Tonal Theory
Theory Pedagogy
Selected Topics in Music Theory
Graduate Problems
Related Field Electives (3 credit hours)
Must be selected from courses offered for graduate credit outside Music,
Music Education, or Applied Music and must be selected in consultation
with the student's thesis advisor.
Performance Electives (2 credit hours)
Must be selected from ensembles offered under MUS 560 Ensemble
Performance and must include at least one non-classical ensemble.
Language Requirement:
Reading ability in one foreign language, preferably German, French or
Spanish. To meet the foreign language requirement, one of the following
must be accomplished:
• With a grade of "B" or better (3.0), pass as many undergraduate semesters
of one language as are equivalent to completion of the fourth-semester
course in that language; preferably, the language should be German,
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French or Spanish.
• Pass two semesters of one foreign language course designed especially to
meet the needs of graduate students.
• For a student already fluent in a foreign language, preferably German,
French or Spanish, who lacks the appropriate undergraduate course work,
the Music Graduate Committee recommends the method by which he or
she can satisfy the foreign language requirement.

Concentration in Performance
Plan II (non-thesis)
Special Prerequisites: At the time of application, a student must audition for an appropriate
faculty jury or submit a recent tape or cassette. For singers, this must include four vocal
selections, memorized and representative of Italian, French, German and English. One of the
selections must be an aria from opera or oratorio; the others preferably should be drawn from the
art song repertory. The student should also submit copies of programs from any solo voice
recitals that were performed as part of undergraduate degree work. (Note: In some cases, vocal
faculty may request a live audition in addition to the audition tape). Please contact the Graduate
Coordinator of the Music Department for audition appointments; early auditions are encouraged.
Special Prerequisites–Voice: Students in the area of voice must demonstrate good diction in
Italian, French and German and adequate vocal quality. If diction for singers and two years of
foreign language (any combination of two from the following: Italian, French or German) do not
appear on transcripts submitted, the Voice Faculty may declare the student deficient in these
areas; the student may be required to make up these deficiencies.
Program of Study: (32 credit hours)
Credit
Hours
APMS 501
APMS 502
APMS 503
APMS 591
MUS 531
MUS 549
MUS 588

Required Courses (15-19 credit hours)
Studio Instruction in the Principal Area of Concentration
Studio Instruction in the Principal Area of Concentration
Vocal Coaching (M.M. with Voice Performance only, three semesters with
a grade of "CR")
Studio Instruction and Graduate Recital**
Bibliography and Research
Music Repertory- Voice (M.M. with Voice Performance only)*
Music Pedagogy- Voice (M.M. with Voice Performance only)*
* Voice students may substitute electives for the above only with the
approval of the Voice Faculty.
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MUS 513
MUS 514
MUS 515
MUS 516
MUS 525
MUS 527
MUS 537
MUS 538
MUS 539

** See above under "Graduate Recital Requirements" for specific
requirements
Music Electives (9 credit hours)
Must be chosen from among the following courses:
Medieval and Renaissance Music
Studies in Baroque Music
Studies in Classic and Romantic Music
Studies in Twentieth-Century Music
Post-Tonal Theory
Theory Pedagogy
Selected Topics in Music Literature
Selected Topics in Ethnomusicology
Selected Topics in Music Theory
Free Electives (8 credit hours, 4 credit hours for Voice Performance)
May be taken in areas outside of music and may include 2 credit hours of
applied instrument or voice other than concentrate. Graduate students are
encouraged to enroll in MUS 560 Ensemble Performance; four
credit hours of ensemble credit may count toward the degree.
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Concentration in String Pedagogy
Plan II (non-thesis)
Special Prerequisites: As part of the application process, the student must perform a live
audition for the string faculty or submit a videotape. An interview with the Director of String
Pedagogy is also required.
Program of Study: (32 credit hours)
Credit
Hours
Required Courses (19 credit hours)
Studio Instruction Outside the Principal Area of Concentration: (focus
APMS 519
instrument)
Studio Instruction Outside the Principal Area of Concentration: (focus
APMS 520
instrument)
MUS 531 Bibliography and Research
MUS 560 Ensemble Performance: Symphony Orchestra
MUS 561 String Pedagogy I
MUS 562 String Pedagogy II
MUS 563 String Pedagogy III
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MUS 564
MUS 566
MUS 567

MUS 513
MUS 514
MUS 515
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String Pedagogy IV
String Pedagogy Project
Readings in String Pedagogy
Music Electives (9 credit hours)
Must be chosen from among the following courses:
Medieval and Renaissance Music
Studies in Baroque Music
Studies in Classic and Romantic Music
Studies in Twentieth-Century Music
Post-Tonal Theory
Theory Pedagogy
Selected Topics in Music Literature
Selected Topics in Ethnomusicology
Selected Topics in Music Theory
Free Electives (4 credit hours)
May be taken outside of music. A maximum of two additional credit hours
of MUS 560 Ensemble Performance may count toward the degree.
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Concentration in Theory and Composition
Plan I (thesis)
Special Prerequisites: A student applying for the M.Mu. concentration in Theory and
Composition must submit (preferably electronically) a portfolio consisting of the following:
For a composition focus, the portfolio should consist of several compositions. If these are for
conventional acoustic media (string quartet, voice and piano, orchestra, band, chorus, solo piano,
etc.), scores and recordings, if available, should be submitted. If the medium is in digital form, a
copy of the work and a short essay explaining your creative process for the piece should be
submitted.
For a theory focus, the portfolio should consist of two essays in academic format. At least one of
the two should be on a theory or analysis topic, while the other may be historical in nature.
For students undecided as to whether their focus will be in theory or composition, the portfolio
should contain at least one composition/creative work and one essay (theory or analysis only).
Program of Study: (26 credit hours plus thesis)
Credit
Hours
Required Courses (17 credit hours)
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APMS 501
MUS 525
MUS 527
MUS 531
MUS 599

MUS 507

MUS 511
MUS 512
MUS 521

MUS 513
MUS 514
MUS 515
MUS 516
MUS 537
MUS 538

Studio Instruction in the Principal Area of Concentration- Composition
Post-Tonal Theory
Theory Pedagogy
Bibliography and Research
Master's Thesis
Elective in Composition (2 credit hours)
Must be chosen from any topics offered under the following:
Selected Topics in Music Composition
Elective in Technology (2 credit hours)
Must be chosen from the following:
Fundamentals of Music Technology (fulfills requirement for theory focus
only)
Fundamentals of Audio Technology
Max Programming for Musicians
Elective in Music History (3 credit hours)
Must be chosen from among the following:
Medieval and Renaissance Music
Studies in Baroque Music
Studies in Classic and Romantic Music
Studies in Twentieth-Century Music
Selected Topics in Music Literature
Selected Topics in Ethnomusicology
Note: Students focusing in Composition must take MUS 516
Music Electives (8 credit hours)
Electives must be in Music, but a student may petition to substitute a nonmusic course, if relevant to his or her thesis work. Two credit hours of
applied piano are recommended. Graduate students are encouraged to
enroll in MUS 560 Ensemble Performance; 2 credit hours of ensemble
credit applies toward the degree. Two credit hours from MUS 505 or 506
are required unless the student has taken counterpoint as an undergraduate.

2
3
3
3
6

2

2-3
2-3
3

3
3
3
3
3
3

As a culmination to study in Theory and Composition, the student must submit either 1) a
theoretical document (thesis), or 2) a portfolio of original compositions that is submitted as a
hybrid thesis. The portfolio's contents shall have been written while in residence and shall have
received written approval from the theory and composition faculty prior to the student's
graduation year. Consult the Department of Music Graduate Student Handbook for further
requirements.
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Students pursuing a focus in Composition are expected to participate in studio classes, juries,
concerts of student works and other activities. Consult the Department of Music Composition
Handbook for requirements.
Concentration in Woodwinds
Plan II (non-thesis)
Special Prerequisites: At the time of application, a student must audition for an appropriate
faculty jury or submit a recent tape or cassette. Students must audition on their primary
instrument and at least one other secondary instrument.
Program of Study: (32 credit hours)
Credit
Hours
APMS 501
APMS 502
APMS 519
APMS 519
APMS 519
APMS 591
MUS 531

MUS 513
MUS 514
MUS 515
MUS 516
MUS 525
MUS 527

Required Courses (18 credit hours)
Studio Instruction in the Principal Area of Concentration: (principal
instrument)
Studio Instruction in the Principal Area of Concentration: (principal
instrument)
Studio Instruction Outside the Principal Area of Concentration: (first
secondary woodwind instrument)
Studio Instruction Outside the Principal Area of Concentration: (second
secondary woodwind instrument)
Studio Instruction Outside the Principal Area of Concentration: (third
secondary woodwind instrument)
Studio Instruction and Graduate Recital: (principal instrument)**
Bibliography and Research
* The student must perform a jury on each secondary instrument; the level
of performances must be acceptable to the woodwind faculty to indicate
sufficient proficiency.
** See above under "Graduate Recital Requirements" for specific
requirements.
Music Electives (9 credit hours)
Must be chosen from among the following courses:
Medieval and Renaissance Music
Studies in Baroque Music
Studies in Classic and Romantic Music
Studies in Twentieth-Century Music
Post-Tonal Theory
Theory Pedagogy
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MUS 537
MUS 538
MUS 539

Selected Topics in Music Literature
3
Selected Topics in Ethnomusicology
3
Selected Topics in Music Theory
3
Free Electives (5 credit hours)
May be taken outside of music. Graduate students are encouraged to enroll
in MUS 560 Ensemble Performance; four credit hours of ensemble credit
counts toward the degree.

Graduate Certificate in Music Performance
The graduate certificate (GCERT) in Music Performance is a specialized, one-year postbaccalaureate program designed for musicians seeking careers in professional performance. The
graduate certificate curriculum is performance-based and is designed to provide students with
intensive and focused additional instruction beyond the bachelor's or master's degree. The
GCERT in Music Performance is a stand-alone program. Enrollment in conjunction with the
Master of Music (M.Mu.) is not allowed, however, all of the courses taken to complete the
GCERT can count for credit toward a future M.Mu. program. No more than 50% of the courses
taken for the GCERT can come from a completed M.Mu. program at UNM.
Requirements
The GCERT in Music Performance is a 12-credit hour program, which can be completed in two
semesters. The required coursework and electives are as follows:
•
•
•
•
•

APMS 501 Studio Instruction in the Principal Area of Concentration (2 credit hours)
APMS 502 Studio Instruction in the Principal Area of Concentration (2 credit hours)
APMS 591 Studio Instruction and Graduate Recital (2 credit hours)
MUS 560 Ensemble Performance (2 credit hours)
Elective coursework which may include any graduate academic course in music theory,
music history, musicology, additional applied lessons and ensembles, conducting,
chamber music, music repertoire, and pedagogy. (4 credit hours)

Collaborations within UNM
Anthropology- Dr. Kristina Jacobsen has a joint appointment in music and anthropology and
most of her coursed are cross listed in anthropology.
American Studies- Dr. Kristina Jacobsen is a faculty affiliate in the American Studies
department and most of her coursed are cross listed in American studies.
Arts Leadership and Business Program (ALB)- The music department has an active MOU
with the Arts Leadership and Business program that splits the instructional costs of the Arts
Entrepreneur class that is offered through the ALB program.
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John Donald Robb Musical Trust- This is a vital partnership for the Department of Music. The
Department and the Trust work closely together to put on the annual Composers’ Symposium.
This organization also supports the department in many other ways including providing funding
for faculty and student projects.
The UNM John Donald Robb Musical Trust supports the musical legacy of Robb, furthers his
inspiring commitment to education and advances the music of the Southwest.
Robb served as dean of the UNM College of Fine Arts from 1942-57 and was responsible for
starting the UNM Symphony and many other educational initiatives. A composer himself, he
produced an impressive body of work, including symphonies, concertos, sonatas, chamber
music, choral works, arrangements of folk songs, two operas, a musical comedy and more than
65 electronic works.
During his tenure at UNM, Robb’s fascination with Hispanic folk music led him to collect 3,000
field recordings of traditional songs and dances from the American Southwest, South America
and Nepal. These songs, now easily accessed digitally through the UNM Libraries’ Center for
Southwest Research (CWSR), form the nucleus of the John Donald Robb Archive of
Southwestern Music, which is housed in the CSWR.
The Trust's many initiatives include the editing, arrangement, performance and recording of
Robb’s original compositions, as well as the work of other composers.
Each spring, the UNM John Donald Robb Composers’ Symposium brings to the UNM campus
composers from around the world, and also showcases the work of UNM student and faculty
composers. The Symposium is one of the longest ongoing festivals of new music in the world,
and it has attained an international reputation.
The UNM John Donald Robb Composers’ Commission Competition, an international contest,
takes place every other year. Composers vie for a $3,000 prize. Compositions must be based on a
folk song from the John Donald Robb Musical Archive in the CSWR. A panel of judges selects a
composer to receive the commission, and the composition is then premiered at the next
Composers' Symposium.
Additional initiatives include a Robb Graduate Music Assistantship to support the John Donald
Robb Archive of Southwestern Music and the Robb manuscript collection at the CSWR as well
as to provide assistance for the Composers’ Symposium. More recently established is the annual
John D. Robb, Jr. ¡¡Música del Corazón: A Celebration of Nuevomexicano Music!! Concert at
the National Hispanic Cultural Center which is one more way the UNM John Donald Robb
Musical Trust is committed to keeping alive the rich traditions of folk music in New Mexico.
The Trust also offers small grants for projects that advance its mission.
Music in the Americas Concert Series- Founded in 2012 by Dr. José-Luis Hurtado, the Music
from the Americas Concert Series’ main purpose is to present the vast spectrum of music of all
periods composed or performed by musicians born or residing in the American Continent. Guest
artists complement and enrich the musical and cultural vision of our community by offering
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concerts and public lectures, as well as workshops, premieres and reading sessions for our music
students. The Music from the Americas Concert Series is a permanent initiative supported by
The UNM Department of Music, the UNM College of Fine Arts, the UNM Latin American and
Iberian Institute, the Mexican Consulate in Albuquerque, the Secretary of Culture of Mexico, and
numerous local and International Institutions.
UNM Athletics- The Department of Music has an important and robust partnership with
athletics. The Athletic Department provides funding for the student stipends associated with the
Spirit Marching Band and the Soundpack (basketball) and the athletic bands provide dozens of
musical services to the university/athletics. This partnership goes beyond athletic events and the
Department of Music values its special and unique responsibility as a representative of the
University of New Mexico to the community through its athletic bands and its representation at
important university functions (e.g., university, college, and departmental commencement
exercises, and involvement in fundraising and promotional initiatives of the university). In
addition, the UNM Bands holds the Zia Marching Fiesta in the Dreamstyle Stadium. This event
is the premiere marching band competition in the state and brings 30 bands, thousands of
students, and ten thousand parents and family members to our campus.
Musicology Colloquium- The Musicology Colloquium is an interdisciplinary lecture series that
is coordinated by the Musicology Faculty. It has gathered a steady multidisciplinary audience of
faculty, students and community members ranging from forty to eighty people in attendance.
Most of the events are organized in partnership with departments and programs across campus
including the Latin American and Iberian Institute, Dept. of Spanish & Portuguese, Dept. of
Anthropology, Dept. of American Studies, Dept. of Communication & Journalism, Dept. of
History, Chicana & Chicano Studies, Women, Gender & Sexuality Studies, Africana Studies,
Center for Southwest Research, and Institute for Medieval Studies.
Through the Musicology Colloquium students are exposed to research centered in music and
sound by leading scholars in the field. After each lecture there is a lengthy space for discussion
where students have opportunities to ask clarifying questions and to engage in the exchange of
relevant ideas with the guest, as well as with other faculty, and peers. As a university forum, one
of the main goals of the Colloquium has been for students to strengthen their identities as experts
in their own fields and to develop important aspects of their professional lives as scholars.
Native American Studies- Dr. Kristina Jacobsen teaches many courses that are related to
Navajo music and culture; these classes are cross listed in Native American Studies.
New Mexico Musical Heritage Project (NMMHP)-The New Mexico Musical Heritage Project
is an interdisciplinary course in which students learn the art of violin-making and to play Native
American and Hispanic folk tunes of New Mexico on the violin. Founded in 2008 by Professor
Peter White, the NMMHP is the only university program of its kind in the country – where
students learn, not only how to make a violin, but the musical culture of the local area. Over the
course of 4-6 semesters, students handcraft a violin from start to finish using mainly the
traditional methods of lutherie that have been in place for over 400 years, working with hand
tools such as gouges, chisels, knives, and planes. No prior woodworking experience is necessary.
Students from a variety of disciplines – art, science, engineering, political science, psychology,
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business, music, education, and more – have discovered the pure joy inherent in crafting a handmade instrument.
UNM Arts-in-Medicine- The mission of the Arts-in-Medicine Program at the University of
New Mexico (AIM) is to improve health and well-being and alleviate suffering by engaging
participants in their innate powers of creativity and healing. Based at the University of New
Mexico Hospitals (UNMH), the program offers a diversity of healing arts and creative
encounters intended to revitalize relationship with self and others, transform medical
environments, and enrich communities. Bridging academia and community, as well as art and
science, the Arts-in-Medicine Program involves faculty and students from the College of Fine
Arts and the Health Sciences Center, as well as artists, healthcare professionals, patients, and
volunteers from University Hospitals and the community-at large.
Sometimes referred to as a ‘living installation’ the program employs 25 part-time artists and
body workers who populate 9 facilities and engage 32,000 patients, family members, and
healthcare workers per year in creative encounters. These creative encounters, of a rejuvenating,
transformative, and educational nature, are facilitated through music, visual arts, dance, poetry,
and creative writing; life review, self-reflection, guided imagery, meditation, and mindfulness;
relaxation techniques, essential oils, massage, energy work, yoga, and qi gong.
The program is comprised of five branches: clinical services, research, community outreach,
international exchange, and education. The educational branch of the program offers a Healing
Arts Certificate designed to introduce the healing arts to UNM students, members of the
community, and professional health care workers. This unique curriculum provides skill
development in creativity, communication, and collaboration; an overview of current research;
exposure to a wide range of historical, cultural, and spiritual approaches to healing; training in
arts-based community engagement; and clinical observation and experience.
The term ‘healing arts’ refers to a wide range of creative and disciplined practices that foster an
individual’s innate healing potential thereby promoting health, wellness, coping skills, and
personal change. The certificate program offers six courses, five of which are required to earn
the certificate:
• Whole Person Care: Healing Arts I is an introduction to the healing arts and an
exploration of the transformative power of the creative process in relation to physical,
mental, and spiritual health.
• Intersecting Creativity, Communication, and Collaboration: Healing Arts II explores the
nature of creative collaboration, the essential role communication plays in the
collaborative process, and the transformative/healing potentialities that lie therein.
• Body as Living Story: Healing Arts III investigates how “dis-ease” within the body may
reflect a person’s “living story”. The major bodily systems inherent to conventional
medicine will be studied as well as various other historical, cultural, and spiritual
approaches to healing.
• Arts-Based Community Engaged Projects: Healing Arts IV further advances skills in
creativity and collaboration in order to develop arts-based community projects.
• Independent Study in the Healing Arts: Healing Arts V provides an opportunity for
advanced, concentrated, and individually directed study in an area of the healing arts.

44

•

Practicum: Healing Arts VI is an internship with the goal of providing a more
comprehensive and in-depth experience of the healing arts in either a medical or
community setting.

•
Patricia Repar, UNM professor in the departments of music and internal medicine, is the founder
and director of the Arts-in-Medicine Program and the Healing Arts Certificate Program. Since
2007 Dr. Repar has also been working with various communities and organizations in Africa and
Asia to promote health and healing through the arts.
UNM Music Prep School- The UNM Music Prep School is a community music school housed
in the UNM Department of Music since 1993. It is directed by Julia Hoffman, Senior Lecturer,
who is a member of our music education faculty and a former music teacher in the Albuquerque
Public Schools. The Prep School’s mission statement, Opening Doors to a Lifetime of
Music, reflects its affordable music education programming for Albuquerque area students,
babies through adults. Classes cost $145-$160 per semester, and tuition assistance, based on
financial need, is available to families who apply. Tuition remission is available for UNM
employees.
Fall and Spring Semester classes include group piano, group guitar, World Music Drumming, a
variety of early childhood family music classes, and a three division, non-auditioned children's
chorus. Summer term is an abbreviated version of the same, with the addition of summer camps,
which have included Lobo Arts Access, a collaboration with the UNM Art Museum, and Opera
Storytellers, a collaboration with the Santa Fe Opera.
Classes are taught by licensed music educators, most of whom are graduates of UNM, as well as
by current UNM graduate and undergraduate Music Education students. The UNM Children's
Chorus includes a scholarship program for UNM Music Education students who serve as
rehearsal assistants.
In addition to on campus programs, the Music Prep School includes a community collaboration
with the Albuquerque Public Schools, wherein private music lessons are taught by UNM Music
students in a nearby high school and two middle schools. Band, Orchestra, and Choir students in
these schools receive free lessons. The Music Prep School administers the program and UNM
students are paid by the Albuquerque Public Schools Education Foundation.
UNM Speech Pathology- The UNM Voice Area partners with the UNM Speech & Hearing
Sciences Department and the Speech-Language Pathology Department at UNMH to provide
services and learning opportunities to UNM students and the community. Each year our Voice
and Speech & Hearing Faculty collaborate to present an event in honor of World Voice Day.
UNM students, area music teachers, and high school singers participate in these workshops
which include lectures, exercises addressing vocal health, performances, masterclasses, and
singing and speaking voice screening. The Speech & Hearing Department also provides low or
no-cost therapeutic services to UNM voice students. Staff at the UNMH Speech-Language
Pathology Department partner with the Voice Area to provide singers with free annual
laryngoscopies to establish baseline vocal fold health and screen for potential pathologies.
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UNM String Lab School- The UNM String Lab School is closely integrated into the string
pedagogy degree plans. In the UNM String Lab School, community students are offered
opportunities to learn and grow from professional Suzuki educators and college interns—the
UNM String Lab School is the teaching component of graduate and undergraduate String
Pedagogy degrees. Students who enroll in the String Lab School are taught by string pedagogy
students (interns) who work under the supervision of professional music educators
(coordinators). Course offerings include graduated classes in Suzuki violin, viola, cello, and bass
and include weekly Suzuki repertoire group and private lessons. Students are offered regular
performance opportunities throughout the school year, noon recitals and an annual gala
concert. A staff of experienced, professional Suzuki teachers oversees all group lessons,
supporting, guiding and encouraging the efforts of the college interns.
Theatre & Dance- Peter Gilbert taught a course in collaboration team taught with Vladimir
Conde-Reche a class for choreographers and composers. The class project is a collective
creation of an evening-length program with live original student-generated music &
choreography. In addition, Dr. Kristina Jacobsen’s classes are usually cross listed with Theatre
and Dance.
UNM School of Architecture and Planning- Karola Obermueller taught a class with Kramer
Woodard in Architecture called Sound & Space in which composers and architecture students
collaborated studied acoustics, design and their impacts on musical presentation and then the
students collaborated on an installation performance at the Architecture building with a special
guest ensemble.
Interdisciplinary Film and Digital Media- Peter Gilbert taught classes which were cross listed
for music and IFDM students and team-taught once with CK Barlow where he was the IFDM
faculty.
Collaborations outside of UNM
Albuquerque Public Schools (APS)- The UNM Department of Music and APS have a long
history of collaboration. First, most of our student teachers are placed in APS schools. This is a
vital aspect of our degree plan and an essential partnership. In addition, three years ago the
Department of Music Prep School and APS began offering private instrumental instruction in the
Highland High School cluster. In this program the Music Prep School hires and trains private
teachers who teach lessons at the schools in that cluster during music classes. This pull-out
program is modeled after the typical system used in Texas and is fully funded by APS so the
students receive this instruction at no cost. It has been hugely successful and well received by the
teachers at those schools.
Albuquerque Youth Symphony Program (AYSP)- This program was founded by the
University of New Mexico in partnership with APS over 65 years ago. Members of the UNM
Department of Music regularly serve as instructors for this program and members of the board.
This program provides a unique musical experience for over 500 students every year.
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Albuquerque/UNM Jazz Festival- In the spring of 2017 the UNM Jazz Festival and the
Albuquerque Jazz Festival merged to create the Albuquerque/UNM Jazz Festival. Both festivals
had long traditions (UNM festival founded in the mid-1970's by Prof. Jeffrey Piper, and ABQ
festival founded in 1990 by local band director John Sanks) of providing middle school and high
school jazz bands with performance opportunities, feedback from professional
clinician/adjudicators, and exposure to world-class jazz performers.
As a combined festival, held at Eldorado High School, Albuquerque, the three-day event draws
nearly fifty school groups and includes a final concert which showcases UNM Jazz Band I with a
guest artist. Throughout the festival, students have the opportunity to visit a UNM booth which
gives information about admission to the university, our music department, and scholarships.
Bernalillo County Community Center- In 2017, Dr. Giebelhausen started a partnership with
Bernalillo County to begin an outreach music program in the Westside Community Center taught
by our music education students that included a $20,000 grant to buy equipment for the program.
In addition, last year the annual concert given by that class will took place at the Westside
Community Center with the children participating.
New Mexico Music Educators Association (NMMEA)- The UNM Department of Music has
served as host for the New Mexico All-State Convention, the largest convention centered on
music education in New Mexico every year since our last APR. This event brings thousands of
students, educators, and families to our campus and is a vital partnership in our leadership in
music education for the state.
Outpost Performance Space- The Outpost Performance Space is an important performance and
education venue in Albuquerque. The Department of Music has maintained a strong partnership
with this group that has included presenting concerts as part of our John Donald Robb
Composers’ Symposium, jazz band concerts, and masterclasses for our students including
Grammy winner Donny McCaslin.
Opera Southwest- Each year several spaces in the chorus of the Opera Southwest productions
are held for our students. This partnership provided a wonderful opportunity for our students to
get professional experience while in school.
Rio Rancho Public Schools (RRPS)- The UNM Department of Music and APS have a long
history of collaboration and many of our student teachers are placed in RRPS schools. This is a
vital aspect of our degree plan and an essential partnership.
ZIA Marching Band Fiesta- This event is the premiere marching band competition in the state
and brings 30 bands, thousands of students, and ten thousand parents and family members to our
campus. It is also an important fund raiser for the bands.
2B: Mode of Delivery Discuss the unit’s mode(s) of delivery for teaching courses.
One-on-one applied studio instruction is a unique and vital form of instruction that is central to
musical training. The learning of a musical instrument is highly sophisticated and requires the
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careful and regular guidance of a teacher who is a master of that instrument akin to an
apprenticeship. Every music program in the US utilizes this private lesson form of instruction for
its music majors and it is the standard for our accrediting body.
Unconducted ensemble instruction is a general term to describe chamber ensembles. In our
department these ensembles range from duos to ensembles of up to 18 musicians. These
ensembles are taught by a faculty member, but that instructor does not conduct the group in
performance.
Conducted ensemble instruction refers to our large ensembles such as the bands, marching band,
orchestra, choirs, and jazz ensembles. These ensembles are taught by a faculty member who also
conducts the performances.
Lecture Classes are used throughout the curriculum, but are usually used in subject areas where a
great deal of new content is being given to students. For example, this is how we commonly
teach courses such as music theory or our music history survey courses where students learn the
foundational information of music that provides the framework for future courses. This is also
the typical format for our lower division general education courses, Music Appreciation:
Western Music and Music Appreciation: Rock.
Practicum classes like piano lab, class voice, guitar, or aural skills are taught as an interactive
process where students spend most of their class time doing the activity that is being taught.
These are group classes and therefore differ from the one on one instruction found in applied
music lessons. For example, our group piano classes are taught in a piano lab with 20 electric
keyboards, one for each student so that they can learn at the piano.
Seminar Classes for the majority of our upper level and graduate courses. Seminars are used
commonly in all of our curriculums, particularly at the graduate level where the foundational
knowledge is established and this class format allows student to interpret and apply previous
knowledge.
Online Instruction is becoming a larger and larger aspect of our music program. We offer online
sections of our general education core classes, Music Appreciation: Western Music and Music
Appreciation: Rock, as well as several other popular elective courses such as Beatles Revolution
and Film Music History. We also started a fully online Master of Music in Music Education
degree in January 2020. This new program is an important and exciting new program for our
institution.
Criterion 3. Teaching & Learning: Assessment
The unit should demonstrate that it assesses student learning and uses assessment to make
program improvements. In this section, the unit should reference and provide evidence of
the program’s assessment plan(s) and annual program assessment records/reports.
(Differentiate for each undergraduate and graduate degree/certificate program and
concentration offered by the unit.)
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There are four examples of assessment leading to program improvements, three impacting the
undergraduate degrees and one impacting the graduate degree.
The first one is a revision of the piano proficiency exam, which is given to all BM and BME
students. This exam demonstrates that our students meet the standard set by our accrediting
body, NASM, and is given after students take the four semester piano class sequence. After
studying the way the exam is administered, we modified the exam to break it up into multiple
sections; this allowed some stress to be removed from the students without modifying the
standards of the exam.
The second improvement is the creation of a music theory exam to be administered by multiple
instructors. While all students in the BM and BME degrees take a four-semester sequence (BA
students take only the first two semesters), there are multiple instructors who rotate through the
courses. There is a required textbook with a breakdown of chapters to be covered in each
semester, but no across-the-board end-of-semester exams. The instructors in this area created an
exam to be used at the end of the fourth semester to ensure some consistency across classes and
instructors. This exam is still being modified in length and scope in hopes that it can be more
relevant and appropriate to be given along with a final project or exam, rather than given as the
actual final exam of the course.
The third improvement came out of assessing the jury, which is the equivalent of a final exam in
private lessons. It is an individual performance in front of all faculty in the student’s performance
area; every BM, BME, BA, and MM student performs a jury at the end of every semester, unless
the student is giving a degree recital that semester. Each studio has its own individualized
requirements and standards, which fit into the area’s requirements and standards, but the faculty
worked together to create a rubric which can be used for all undergraduate juries. This rubric is
used in addition to the individualized grading procedures previously in place, and is collected on
students at key points during their degree as a way to assess progress through the degree.
The final example comes at the end point of the graduate degrees. Every graduate student takes
an oral exam, but each student has a unique committee of faculty with whom they’ve worked.
The diversity of faculty, course topics, and degree concentrations lead to a wide variety of oral
exam questions. The graduate committee created a rubric to be used for all graduate oral exams
which helped to clarify the expectations of the faculty and the role of the exam itself.
3A: Assessment Plans Provide current Assessment Plan for each degree and certificate
program in the unit.
Attached as Appendix A
3B: Assessment Reports Provide current Assessment Report for each degree and certificate
program in the unit.
Attached as Appendix B
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3C: Primary Constituents Describe the unit’s primary constituents and stakeholders.
Include and explanation of how the student learning outcomes for each degree/certificate
are communicated to students, constituents, and other stakeholders.
The Department of Music’s primary constituents and stakeholders are the students, faculty, and
administrators. Student Learning Outcomes are clearly stated in each course syllabus and
discussed in class. Our Assessment plans and reports are filed in the UNM Digital Repository
(UNM Office of Assessment) and available there online.
Beyond the UNM community of students, faculty, and staff, we also serve the larger community
through concerts, participation, sponsoring, and co-sponsoring of lectures and lecture series and
other outreach activities.
Criterion 4. Students (Undergraduate & Graduate)
The unit should have appropriate structures in place to recruit and retain undergraduate
and graduate students. (If applicable, differentiate for each degree and certificate program
offered by the unit). Include specific measures and activities aimed at increasing equity and
inclusion.
4A: Recruitment Discuss the unit’s proactive recruitment activities for both undergraduate
and graduate programs.
Recruiting is a priority for the Department of Music and we are proactive in our approach to
recruiting. First, the Department of Music significantly invests financially in recruitment. Each
year recruitment dollars are allocated to each area (brass, woodwinds, strings, voice, and
keyboard) and to general department recruitment. The total allocation is approximately $40,000
and these dollars are used to support all the recruitment activities of the Department of Music.
These activities include hosting events on campus for prospective students, advertising our
scholarship and assistantship opportunities nationally, as well as supporting our faculty as they
travel around the state, region, as well as nationally and internationally to recruit potential
students.
Some examples of recruitment activities that the Department of Music participates in as part of
its recruitment efforts:
The Zia Marching Fiesta: This event continues to be the largest single event in which the
department of music is involved. Each year between 20-30 high school bands from around New
Mexico and our neighboring states participated. The total number of students who participated is
around 2500 and over 15,000 people attended the event.
New Mexico Music Educators Association All-State Convention: We serve annually as host
for the New Mexico All-State Convention, the largest convention centered on music education in
New Mexico. This event brings thousands of students, educators, and families to our campus.
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UNM/Albuquerque Jazz Festival: The UNM Jazz Area continues its partnership with the
Albuquerque Jazz Festival to create a joint jazz festival. The final concert featured the UNM Jazz
Band and is packed with students, teachers, and parents.
Summer Camps/Festivals: The University of New Mexico String Institute, The New Mexico
Chamber Music Festival, the LoboVocal Arts Camp, Kodály certification courses, and Orff
certification courses are important recruitment activities that draw potential students to UNM as
well as provide an enhancement for current students. In any given year we could have as many as
100 students participate in summer programing.
Instrument Days: The faculty of the Department of Music regularly hold instrument days in
order to build community and to recruit students to UNM. Examples such as Saxophone Day,
Octubafest, Trumpet Week, Voice Day, Tenor/Bass Workshop, All-State Clinics, and Horn Day
are important ways that we identify and recruit talent to our program.
Office of Graduate Studies: OGS offers some funding to bring potential graduate students to
campus for their interview/auditions. This has been used to bring highly talented students to
UNM.
All-State Audition Clinics: Clinics given by our faculty to local students in all performance
areas to help them prepare for their New Mexico All-State Audition are annual events and bring
hundreds of high school students onto campus to work with our outstanding faculty.
All-State Audition Instructional Videos: Each year our wind, brass, and percussion faculty
record the required etudes for the New Mexico All-State Auditions. These are posted on
YouTube and made available to students across the state. Each year this set of videos receives
over 10,000 views and is an important form of outreach.
Print/Digital Advertisement: Each fall the Department of Music mails over 2000 scholarship
audition posters to high schools in New Mexico and the region. We also do mailings by area to
all the college professors in the United States to advertise our vacant graduate assistantships.
Email and text campaigns: The department of music faculty contact prospective students
regularly to inform them of events and opportunities, including scholarship auditions. Much of
this is done in collaboration with the UNM admissions office.
Scholarship Auditions: Each year the Department of Music holds scholarship auditions. We
have recently reimagined our audition day to be more inviting by including a Q&A session with
the Chair for parents and a hospitality area with pizza and snacks. In an effort to increase our instate recruitment, the Department of Music held scholarship auditions offsite to attract more
students from southern New Mexico. From 2015 until 2019 we held off campus scholarship
auditions in Las Cruces. In addition we held off campus scholarship auditions in El Paso in 2018
and 2019.
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Website: In an effort to improve our recruitment the Department of Music completely
redesigned our website to create a site that is more engaging and interesting to a prospective
student.
Faculty Recruiting Activities: To better track faculty workload in the area of recruitment, the
Department of Music developed a recruiting worksheet to provide a better way for faculty to
report their recruiting activity.
Retention
Improving retention is a major initiative for the music department. One significant recent change
happened in 2017 with the re-imagining of the timing of our music theory curriculum. In the
past, students enrolled in Music Theory I in their first semester, but many have failed because
they have never received any music theory instruction before. They were then put into a pretheory class in the spring semester and could re-try Music Theory I again the following year, but
would be essentially a year behind in school. In reality, many of these students simply became
frustrated and dropped out, and view UNM as having failed them. To combat this we have
changed the format so that we offer Music Theory I in the fall along with the pre-theory class,
then in the spring students in the pre-theory class move on to Theory I, while the ones in Theory
I move on to Theory II; the cohort of students that were in Theory I in the spring can take Theory
II in the summer and catch up with the rest of the first year students. In the second year all of the
students will then be at the same point in their degree plans. We have received a great deal of
very positive feed-back from the students and we believe this will have a major positive impact
on our retention rates.
A second area that has been significantly impacted by our efforts to improve retention and
graduation rates was modifying the way we administer the piano proficiency exam. This exam
has typically been passed in stages by students, but it was not the intention. After evaluating the
realities of the exam, it was determined that students would have more success if they were
allowed to attempt the exam in parts as they are covered in our piano classes. This is not a true
redesign of how we administer the exam, but instead a formalization of what was already
occurring. The result is that students are passing the proficiency exam in a more timely fashion
and going into the process with more confidence they will succeed.
4B: Admissions Discuss the unit’s admissions criteria and decision-making processes
(including transfer articulation(s)) for both undergraduate and graduate programs.
Evaluate the impact of these processes on enrollment.
All music degrees at the undergraduate and graduate level require a separate admission audition.
This is a requirement of our national accreditation. These auditions are performed for the faculty
who teach the instrument the student wishes to have as their major instrument. Our auditions are
held in February of every year and our audition requirements are posted on our website.
Requirements for Undergraduate Admission into the College of Fine Arts as a Declared Major:
•

Completion of 26 hours of earned credit.
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•
•

•

•

A grade point average of at least 2.50 in all hours attempted or, a grade point
of at least 2.50 in the last 30 hours attempted.
Competency in English writing as demonstrated by: achieving a score of 15 or
higher on the English section of the ACT examination or 430 SAT Rdg/Wrtg
or, completion of ENGL 1110/Composition I with a grade of C or better, or
receiving credit through Advanced Placement Exam or International
Baccalaureate program.
Competency in Mathematics as demonstrated by: achieving a score of 22 or
higher on the Math section of the ACT examination or 540 SAT Math, or
completion of MATH 1215Z with grade of C or better, placement into college
level Math by Accuplacer exam, or receiving credit through Advanced
Placement Exam or International Baccalaureate program.
Completion of 12 credit hours of course work in the major area with at least a
2.50 grade point average. Please note that each degree has a higher major
GPA requirement for graduation. See individual degree plan for more details.

Additional Program-Specific Requirements:
For Music Students:
• An Approval to Concentrate in appropriate instrument or voice as
demonstrated by completion of the first 2 semesters of Applied Music and
enrollment in 3rd semester is required. A signed form is required.
• BME Students: Satisfactory completion of MUSC 1410: Introduction to
Music Education and MUSE 1890: Introductory Teaching Practicum is
necessary for acceptance into the Music Education degree program.
Requirements for Graduate Admission into the Department of Music as a Master of Music
Student
General Requirements
Before admission, a prospective student should send materials pertinent to his or her particular
concentration (see “Special Prerequisites” in concentration sections below). A candidate for the
M.Mu. program must have an undergraduate degree in music from an accredited college or
equivalent proficiency. An applicant without a music degree may be required to take a proctored
test before being admitted; he or she may have to complete undergraduate work before becoming
a graduate student.
Placement Exams. All entering graduate students in music must take placement tests in music
history and music theory before their first classes begin. If the placement tests reveal
deficiencies, appropriate course work is required. Those concentrating in Theory and
Composition are required to take an additional exam specific to the area. Consult the Department
of Music Graduate Student Handbook for specific requirements. Before completion of the first
semester of coursework, students pursuing the concentration in Music Education must also take a
written guidance examination in relevant contemporary topics and issues in music education.
Consult the Department of Music Graduate Student Handbook for a description of this exam.
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Piano Proficiencies. A piano proficiency exam is required of graduate students pursuing the
following concentrations: Conducting (choral or orchestral focus), Musicology, and Theory and
Composition (theory focus). This exam must be passed by the end of the semester preceding the
semester of graduation. Consult the Department of Music Graduate Student Handbook for
specific requirements.
Language Requirements. There are language and/or diction requirements for the concentrations
in Musicology, Collaborative Piano, Performance (voice focus) and Conducting (choral focus).
Please consult degree plans for specific requirements. Language and diction requirements must
be completed at the time the Program of Studies form is submitted.
4C: Data Provide available data and an analysis of the unit’s 1) enrollment, 2) retention,
and 3) graduation (i.e. time to degree, graduation rates, etc.) trends. Include an explanation
of the action steps or initiatives the unit has taken to address any significant challenges or
issues highlighted in these trends. When possible, data should be obtained from a UNM
source such as MyReports, IDI (the Provost’s Dashboard), or OIA. The APR office will
assist with identifying appropriate data sources
Enrollment
It is well known that UNM, like most universities, is facing major challenges in the area of
enrollment. The precipitous decline in enrollment over the last several years has had a ripple
effect across the entire university and the Department of Music is no exception to this trend. The
chart below shows how UNM’s enrollment has followed the New Mexico unemployment rate.
Based on this chart, it is reasonable to believe that during the economic downturn more people
went to school, and as unemployment has declined, many of these potential students have
entered the workforce. In addition, there is a national demographic trend that indicates that there
will be fewer high school graduates each year for the next ten years. This will have a continual
impact on university enrollments across the US.

Enrollment Trends
UNM Main Campus Headcount and SCH Over Time
NM Unemployment
8%

NM Unemployment
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339,433
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NM
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26,278
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294,078

23,251
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A specific impact the economic downturn that began in 2007 has had on our music department is
music participation in the public schools. Music study is expensive and during this period,
families cut extra expenses like music lessons, and in many cases, chose not to have their
children participate in music at all, due to the costs associated with this activity. There was a
decline in the number of students in middle school music programs and over time this caused
high school programs to shrink. A more subtle change was the shift in the Albuquerque
community away from private instrument lessons. This lack of instruction has a far reaching
impact on music programs in the public schools and eventually on the UNM Department of
Music. In the last few years there has been a shift back toward music participation in New
Mexico public schools, but it will take several years for this to reach the senior classes.
In the department of music, both the undergraduate and graduate programs overall have had a
decline in their enrollments during this time frame.
Bachelor of Music
Bachelor of Music Ed
Bachelor of Arts in Music
Music undergrad total
Master of Music
All Music Majors
Music % change

Fall 2015
84
67
45
196
82
278
-

Spring 2016
72
57
33
162
79
241
-15.3%

Fall 2016
86
85
32
203
93
296
22.8%

Spring 2017
72
78
26
176
80
256
-15.6%

Fall 2017
80
81
40
201
84
285
11.3%

Spring 2018
64
70
31
165
81
246
-15.8%

Fall 2018
58
91
29
178
75
253
2.8%

Spring 2019
57
87
23
167
66
233
-8.5%

4-year Average
71.625
77
32.375
181
80
261

At the undergraduate level the most dramatic decline has been in in the B.M. and B.A. degrees.
Between fall 2015 and fall 2018 the B.M. has declined from 84 to 58 and the B.A. has had an
even more dramatic decline from 45 to 29. During the same timeframe, the B.M.E. has shown
major growth, from 67 to 91students. The total undergraduate enrollment has moved from 196
down to 178. In the context of the overall enrollment decline for UNM, this 9% decline is not as
bad as it could have been. What is very striking is the 35% increase in the enrollment in the
B.M.E. degree while the other two majors declined. It is difficult to know exactly why this
occurred, but there are several likely contributors to this general shift. First is the public
perception/pressure that a college degree needs to lead directly to a specific employment
outcome. Of the music degrees that we currently offer, only the B.M.E. would have that
distinction. Also, the growth of the Bachelor of Arts in Interdisciplinary Arts (B.A.I.A.) has had
an impact on our B.A. major. There are currently 14 B.A.I.A. students with a music
concentration and it is unlikely that all of them would have stayed in music, but it is reasonable
to think some would. Finally, through advisement and retention initiatives, the department has
done a better job of guiding students through the professional degrees and fewer students are
using the B.A. as an “escape plan” to graduation. It would be naive to think this is no longer
happening, but it is less common. It is also important to point out that this growth in the B.M.E.
has occurred during a time of transition for our music education faculty. We are conducting a
national search now in instrumental music education and even more growth in this area is
possible.
At the graduate level there has been a similar decline in enrollment since 2015 and before. The
table indicates a decline from 82 to 66, but an increase in 2016 makes the real decline from 93 to
66. This is a significant decline and the Department of Music is aggressively and proactively
addressing this enrollment decline with two exciting new options for graduate enrollment. The
first is a fully online Master of Music in Music Education through the Managed Online Program
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(MOP). This online program will provide access to our graduate program from around the world.
The program became available to students in Spring of 2020 and we currently have four students
enrolled, even before a major advertising campaign. Secondly, the department has developed a
new Graduate Certificate in Music Performance and we have admitted 5 students to this
program. This program will aid the department’s recruitment and retention of graduate students
in several ways. First, it will provide current graduates from our program (Bachelor or MM) an
opportunity to stay at UNM for an additional year of intensive performance-based study. Second,
due to the different TOEFL requirement for the GCERT to the M.M., this program will
encourage more international students to enter our program. Finally, it will create pathway for
international students to transition into the M.M. program after spending a year studying in the
US.
Retention
Retaining music majors from one semester to the next is certainly something we work very hard
on in the music program. However, it is difficult to discern if the attrition from fall to spring
semesters is students leaving music to pursue another degree or students leaving the university
completely. The departmental average for retention from semester 1 to semester 3 is 75%. While
a 25% loss of enrollments is larger than the department would like, it is not surprising in a major
like music. Many students enter into a music degree only to realize that they do not want to
pursue music as a career. Being a music major is very different than participating in musical
performance, which is the expectation that many of our students come into the program with.
That said, we love having non-majors participate in our program and many continue to play in
ensembles after changing their major. One interesting aspect of this data is that female students
are generally retained at a significantly higher rate than male students, while the retention of
male students lags well behind the UNM average. In addition, the retention rate of Hispanic
students fell below the UNM average and the retention rate for white students. Because the
population of other minority students in the music department is small, it is an insufficient
sample size to draw strong conclusions.
Retention rates from 1st to 3rd semester?
Entry Year
2012 2013
Music
73%
75%
UNM rate
77%
79%
A. for female students?
Entry Year
2012 2013
80%
74%
B. for male students?
Entry Year
2012 2013
68%
77%
C. for students of each ethnicity?
Entry Year
Ethnicity
2012 2013
American Indian
67%
Asian
60%
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2014
81%
79%

2015
75%
80%

2016
76%
78%

2017
67%
73%

2014
79%

2015
91%

2016
92%

2017
76%

2014
84%

2015
62%

2016
62%

2017
59%

2014

2015
100%
100%

2016
100%
100%

2017
50%
100%

Black
Hispanic
International
Native Hawaiian
Two or More Race
Unknown
White

100%
67%

100%
75%
75%

0%
68%

81%
100%

100%
89%

0%
84%

100%
59%

100%
72%

100%
100%
83%

0%
50%
83%

63%

0%
74%

The average retention rate from semester 1 to semester 5 is 65%. This small decline is likely due
to the fact that students who make it into the second year, really do want to be music majors.
Again, the retention rate for female students was higher than male students and the retention
rates for the largest minority student group, Hispanic students, were below the retention rates of
white students. These retention rate trends are behind the university averages and this is
something that the department will take into consideration moving forward. As was discussed in
section 4A regarding retention, the department is aware that the rigor of the first year of study in
music has acted as an unintended barrier to student success and we have begun taking measures
to address this. There is still work to do in this area and in the conclusions of this document there
is discussion of other changes to our curriculum that may help with our retention.
2. What is the retention rate from 1st to 5th semester?
Entry Year
2012 2013 2014
Music
71%
63%
72%
UNM rate
66%
67%
66%
A. for female students?
Entry Year
2012 2013 2014
80%
68%
75%
B. for male students?
Entry Year
2012 2013 2014
64%
59%
68%
C. for students of each ethnicity?
Entry Year
Ethnicity
2012 2013 2014
American Indian
67%
Asian
60%
Black
100% 0%
Hispanic
67%
58%
68%
International
100%
Native Hawaiian
Two or More Race
100%
Unknown
75%
100% 0%
White
70%
70%
79%
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2015
51%
68%

2016
69%
65%

2017
63%
67%

2015
82%

2016
81%

2017
67%

2015
28%

2016
59%

2017
59%

2015
100%
100%
0%
36%

2016
100%
100%
0%
68%

2017
50%
50%

100%
100%
57%

0%
50%
75%

0%

58%

74%

Graduation
In the last six years the department of music has had 379 total graduates from all degree plans.
This breaks down to 184 M.Mu. graduates in all concentrations, 70 B.M. graduates in all
concentrations, 59 B.M.E., and 66 B.A. graduates. This is an average of 63 graduates per year for
the last six years split almost evenly between graduate and undergraduate programs (31 M.Mu.
graduates and 32 B.M./B.A./B.M.E. graduates).
The undergraduate graduation rate in the CFA overall is 5 years and music compares favorably
to that benchmark. Our B.M.E. degree has an average time to graduation of 4.4 years which is
remarkable for that kind of degree. As a department we have worked very hard to streamline our
degrees in order to reduce the number of credits required, while still maintaining the rigor
required and we now regularly have students complete the B.M.E. in 8 semesters, something that
was unheard of at the time of our previous APR. The combined time to graduation for the B.M.
and B.A. is 5.2 years which is slightly longer than the CFA average. It is difficult to state
definitively why this degree takes longer, but it is likely a result of a less organized advisement
effort by the performance faculty and the use of the B.A. as an escape route to graduation for
students who eventually decide to leave other degree plans.
Based on the data from the Office of Institutional Analytics the ethnic breakdown of the
department of music student population has remained consistently close to 50% white and 50%
minority students. Within the 50% of minority students, the largest population is Hispanic
students, accounting for between 30%-36% of music students. The data shows that while the
percentage of Hispanic students has increased, the percentage of other minority students has
decreased keeping the total ratios consistent. The total number of students identifying as white
has decreased during this timeframe while the number of Hispanic students has remained almost
unchanged since fall of 2015. This data shows that our student population is less diverse than the
overall population of UNM, but also shows the impact of the changing demographics on our
enrollments.
Enrollments by Ethnicity in Music Department

Hispanic - TOTAL
Hispanic - %
American Indian TOTAL
American Indian - %
Asian - TOTAL
Asian - %
Black - TOTAL
Black - %
White - TOTAL
White - %

Fall
2015
86
30.9
%
6

Spring
2016
71
29.5%

2.2%
8
2.9%
2
0.7%
141
50.7
%

2.5%
7
2.9%
2
0.8%
125
51.9%

6

Fall
2016
90
30.4
%
9

Spring
2017
79
30.9%

3.0%
7
2.4%
5
1.7%
146
49.3
%

3.1%
7
2.7%
4
1.6%
127
49.6%
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8

Fall
2017
98
34.4
%
13

Spring
2018
84
34.1%

4.6%
7
2.5%
2
0.7%
134
47.0
%

2.8%
7
2.8%
2
0.8%
118
48.0%

7

Fall
2018
88
34.8
%
7

Spring
2019
84
36.1%

2.8%
7
2.8%
4
1.6%
124
49.0
%

2.6%
5
2.1%
4
1.7%
115
49.4%

6

Two or More Races TOTAL
Two or More Races %
Unknown - TOTAL
Unknown - %
International - TOTAL
International - %

7

5

7

5

4

3

1

1

2.5%

2.1%

2.4%

2.0%

1.4%

1.2%

0.4%

0.4%

8
2.9%
20
7.2%

6
2.5%
19
7.9%

12
4.1%
20
6.8%

7
2.7%
19
7.4%

8
2.8%
19
6.7%

8
3.3%
17
6.9%

7
2.8%
15
5.9%

4
1.7%
14
6.0%

The departmental breakdown by gender has hovered around 50% male to female in the last three
years after being 55% to 45% male to female in fall of 2015. This shift has been led by a small
increase in the number of female students at the undergraduate level while the number of male
students has declined significantly. At the graduate level the number of male to female students
has been consistently in the area of 50/50 averaging 41 male students and 39 female students. It
is interesting that UNM as a whole is 45% to 55% male to female students.
Enrollment by Gender
Fall
2015
82

Spring
2016
73

Fall
2016
99

Spring
2017
82

Fall
2017
102

Spring
2018
86

Fall
2018
95

Spring
2019
90

4-year
Average
88.625

41

39

48

43

41

38

34

30

39.25

123

112

147

125

143

124

129

120

127.875

114

89

104

94

99

79

82

77

92.25

Male - Grad

41

40

45

37

43

43

42

36

40.875

TOTAL Male
TOTAL ALL
Music Totals

155

129

149

131

142

122

124

113

133.125

278

241

296

256

285

246

253

233

261

Music %
Female
Music %
Male
UNM Totals

44.2%

46.5%

49.7%

48.8%

50.2%

50.4%

51.0%

51.5%

49.0%

55.8%

53.5%

50.3%

51.2%

49.8%

49.6%

49.0%

48.5%

51.0%

Female
enrollment
Male
enrollment
TOTAL

15,016

13,921

13,845

13,980

9,704

11,167

27,306

25,250

22,184

25,147

UNM %
Female
UNM %
Male

55.0%

55.1%

55.4%

56.0%

13,62
3
10,73
5
24,35
8
55.9%

12,480

11,329

14,67
7
11,54
9
26,22
6
56.0%

13,364

12,290

14,91
3
12,10
0
27,01
3
55.2%

56.3%

55.6%

45.0%

44.9%

44.8%

44.6%

44.0%

44.0%

44.1%

43.7%

44.4%

Female Ugrad
Female Grad
TOTAL Female
Male - Ugrad

11,129
24,974
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10,497
23,861

4D: Advisement Practices Discuss the unit’s advisement process for students, including an
explanation of how the unit has attempted to improve or address issues regarding its
advising practices.
Advisement was a concern raised in the previous APR and measures were taken to address these
concerns which were described in an earlier section. The majority of undergraduate advisement
is been managed by the staff of the College of Fine Arts Advisement Office. We are very
fortunate to have an outstanding advisement team led by Jennifer Lucero in the CFA, and the
addition of Rachel Perovich as the lead advisor for music has been has been hugely impactful.
Ms. Perovich is an invaluable resource to the Department of Music and works closely with the
department chair, the undergraduate coordinator, and area heads to keep students apprised of
department policies and keep them on track to graduate. While this change has led to a
significant improvement in the quality of advisement of our undergraduate students, there is still
area for improvement. In particular, our faculty could be better versed in the overall requirements
of the degree plans and help in the advisement process. Music faculty, in particular applied
faculty, have a unique relationship with their students and their input can be hugely impactful on
students. Faculty do not need replace the work of advisement, but they can reinforce the work of
the advisors and help to enforce pre-requisite/ co-requisites for the degree plans. This is modeled
well in the Music Education area where faculty meet annually with students to make sure they
are on track with their coursework and aware of the other requirements of graduation.
For graduate students, we rely on the Graduate Coordinator, who meets with all graduate
students each semester to develop a course of study for their degree. These courses of study are
specific to each student, their concentration, and their entrance exam results. This takes a great
deal of time and commitment from this faculty member, but it pays off in students successfully
graduating on schedule and getting what they want out of their course of study.
The departmental policies for students are kept in the Undergraduate Handbook and the Graduate
Handbook. Links are provided to these documents.
4E: Student Support Services Discuss any student support services that are maintained by
the unit and evaluate the relevance and impact of these services on students’ academic
success.
Scholarships- The Department of Music provides over $600,000 in financial support for our
students. This is in the form of scholarships (endowed and non-endowed), athletic band stipends,
tuition waivers, and graduate assistantships.
Freshman Experience Class-Music majors are unique degrees in that in many ways the first
semester is the most intense time in the degree. To help students make this transition we
developed a 1 credit course that covers many of the specifics of a music degree including how to
practice, time management, advisement, music theory, etc.
Music Theory Tutoring- Unfortunately, music theory classes typically act as a deterrent for
music students. The material is unfamiliar to many and the amount of content covered in four
semesters is large and cumulative. To combat this the department of music provides tutoring
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services for theory courses free of charge to students. The tutoring is done by adjunct faculty,
graduate assistants, and upperclassmen.
Studio membership/faculty mentorship- Every music student is a member of an applied music
studio that is led by their instrument instructor. This is a unique aspect of music instruction and
provides every student with one-on-one time with a faculty member each week. This creates a
support system for students that can help them navigate the challenges of college.
4F: Graduate Success Discuss the success of graduates of the program by addressing the
following questions:
• How does the unit measure the success of graduates (i.e. employment, community
engagement, graduate studies, etc.)?
• What are the results of these measures?
Graduate program placement
The Department of Music is very proud of the achievements of our graduates, whether they be in
the field of music or outside. While measuring success in the arts is always a challenge,
particularly in this changing arts economy that is less supported by large institutions and entities,
we focus on several metrics to evaluate the competitiveness of our program including placement
in graduate programs, competitions, professional auditions won, and job placement.
One of the Program Goals for our BM is that our graduates will “have technical skills requisite
for self-expression in at least one major performing area at a level commensurate to acceptance
in a graduate program in performance.” In recent years dozens of our students have been
accepted, often with assistantships or other forms of financial aid, to top graduate programs in
music demonstrating our success in this goal. A partial list includes the University of Michigan,
Indiana University, the Hartt School of Music, Louisiana State University, Arizona State
University, University of Southern California, Michigan State University, University of Iowa,
Northwestern University, University of Northern Colorado, University of Kansas, University of
North Texas, Texas Tech University, University of Glasgow, University of Minnesota, McGill
University, Peabody Conservatory, University of North Carolina-Greensboro, Boston University,
University of Texas-Austin, Temple University, Yale University, and University of NebraskaLincoln.
Another metric to demonstrate the success of our graduates is their success in state, regional,
national, and international competitions. Our students have been very successful in these settings
including:
2nd Place, Music Teacher National Association Young Artist Woodwind Performers
Competition, Semi-finalist in North American Saxophone Alliance, National Solo Competition,
Semi-finalist in North American Saxophone, Alliance National Saxophone Quartet Competition,
Semi-Finalists ISSAC International Saxophone Symposium and Competition, Winner, Aspen
Music Festival Bass Trombone Mock Orchestral Audition, Honorable Mention, Donald Yaxley
Bass Trombone Competition of the International Trombone Association, Finalist, Texas State
Trombone Conference Bass Trombone Competition, Winner, Big 12 Trombone Conference Bass
Trombone Competition, Vocal Artistry Art Song Festival and Competition, Finalist at 51st
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International Horn Symposium Competition, and International Horn Society Horn Quartet
Competition.
Our students have won auditions for placement in many professional performance organizations
including the Macau Orchestra (China), Cape Philharmonic ( South Africa), Orquesta Sinfónica
Nacional de Mexico, Mexico City, Orquesta Filarmónica del Estadode Querétaro, Mexico,
United States Marine Drum and Bugle Corps, Air Force Academy Band, Air Force Band of the
West, Amarillo Symphony Orchestra, US Navy Fleet Band, Lubbock Symphony, Tucson
Symphony, Oregon Bach Festival Chorus, Santa Fe Desert Chorale, Dallas Choral Festival, New
Mexico Bach Society, Polyphony, LA Opera, Opera Santa Barbara, Lyric Opera, Orange County
Opera, El Paso Symphony, San Juan Symphony, Nashville Symphony, Opera Southwest, New
Mexico Philharmonic, and the Santa Fe Symphony.
In terms of job placement in music, since 2012 there have been 98 graduates from our Music
Education Program (76 BME and 22 MM) and in both cases we have 100% job placement rate
for those seeking positions in music education. In addition, our graduates have won the
Batcheller Award in Music Education (2), the New and Emerging Music Educator (2), and
Music Educator of the Year (20, Emeritus Teacher of the Year (2), and elected to the Music Hall
of Fame(2) from the New Mexico Music Educators Association. These honors serve as an
example of the leadership that our music education department has in the state. In higher
education recent graduates have held teaching positions at Columbus State University, Tennessee
Tech University, University of Wyoming, University of Northern Alabama, Stephen F. Austin
University, Luther College, Northwestern State University of Louisiana, Siena Heights
University, Charleston Southern University, Washburn University, Northeastern State University
and the University of New Mexico.
Finally, many music students have gone on to fulfilling and successful careers in fields outside of
music. These fields include medicine, law, business, and many others. These students have used
the skills they developed as musicians in their path to these positions is not viewed as a failure to
find employment in music, but an affirmation of the value of that study.
Criterion 5. Faculty
The faculty (i.e., continuing, temporary, and affiliated) should have appropriate
qualifications and credentials and be suitable to cover the curricular requirements of each
degree/certificate program.
5A: Composition After completing the Faculty Credentials Template (Appendix D), discuss
the composition of the faculty and their credentials (i.e. proportion of senior versus junior
faculty, proportion of women and underrepresented faculty, etc.). Provide a link to the
faculty vitae.
The list at the conclusion of this subsection indicates the number of part-time and fulltime faculty members teaching in the Department of Music, as well as number of
staff. In addition to faculty, we have 44 graduate assistants. In the tenure/tenure-track
positions, the department currently has 5 assistant professors, 16 associate professors,
10 full professors. Since our last APR there have been 11 faculty who have left their
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tenure track positions at UNM and there have been 10 hires into the tenure track. That
number does not represent a one for one replacement for the retirements because two
positions were additional hires out of single searches (musicology and composition).
Positions that were previously full time that are currently unfilled are orchestra, voice,
string pedagogy, and guitar. Our distribution of junior to senior faculty has become
heavily slanted toward senior faculty in recent years due to the searches for several
recent retirements being delayed due to budget concerns. We are currently undergoing
three national searches: music education, orchestra, and voice.
UNM distinguishes between continuing non-tenure-track faculty and temporary parttime faculty. Continuing non-tenure track faculty may receive benefits when their
teaching load is more than .5 FTE. At the lecturer rank the department employs 2 full
time lecturers and one part time lecturer. In addition, the department has two full time
visiting lecturers and two part time visiting lecturers. In addition, the department
currently employs three full time term teaching faculty, one part time term teaching
faculty and 22 temporary part-time faculty. All of the term teachers were previously
in temporary part time status, but in an effort to make their positions more stable, they
were moved to salaried term teaching positions with a defined load. Since the last
APR, three full-time lecturers have retired and only one (double bass) was replaced
with a .5FTE Professor of Practice.
The combined total of 65 full-time and part-time faculty members is appropriate for a
department of nearly 250 majors and allows for growth. The total may appear larger
than needed, but this is due to the seemingly large number of part-time faculty, the
need for an applied faculty member for each instrument, and the need for faculty
members whose area of expertise helps to create curricular diversity. It is important to
point out the interdependence of the faculty in a music department. There is no
department on a campus that is more dependent on student and faculty collaboration.
The most similar entity on campus are the athletic programs where they need to
recruit, retain, and teach students who fill a range of “positions” in order to form an
effective team. Just as a baseball team cannot function without a first basemen, a
music unit music have students who play every instrument in the appropriate
proportions. All music students perform together and the chamber, jazz, orchestras,
bands, and large ensembles that are based on industry standard instrumentations, it is
impossible for a music department to function without expert faculty on each
instrument. If any one area is removed, all students are negatively impacted and
recruitment efforts suffer across the department. We have faced this in recent years
due to being forced to freeze positions after retirements for financial reason. Finally,
the number of faculty is directly related to the robustness and success of its graduate
program which is discussed in greater detail in the peer comparison section of this
report. It is clear that this has had a negative on recruitment and the department is
beginning the process of digging ourselves out of that enrollment decline. Many of the
TPT faculty teach only one highly specialized course that provides a unique and
valuable experience for our students. In addition, many of these specialized courses
are ensembles and elective courses that are open to any student on our campus. This is
a significant way the department contributes to the overall campus.
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The distribution of faculty is not ideal, even though all academic and performance
needs are currently being covered. The seminal bibliography course, for instance, is
taught by part-time faculty member with expertise in bibliography, especially with
emphasis on the latest electronic resources.
With our current administrative staffing, the department struggles to keep up with the
ever-growing bureaucratic demands of the university. That said, the departmental staff
are conscientious and hardworking and do the best they can. It would be a tremendous
benefit to the department if our part time fiscal tech could be made full time. With the
addition of two new college positions, PR and social media, our current production
staff (Keller Hall Manager, Piano Tech, and Recording Engineer) is adequate for our
needs of the department.
Tenure track faculty at UNM have either a terminal degree in their field (24 of 31) or a
master’s degree and commensurate professional experience in music (7 of 31). Tenure
track faculty in the music department are selected through widely advertised national
searches. For each search a diverse committee of faculty members is formed to screen
a pool of candidates on minimum and preferred qualification. These searches include
both skype and on campus interviews as well as evaluation of teaching, creative
activity, and research before a hire is recommend by the department chair.
Of our 34 continuing faculty members, 13 are women and 21 are men. 10 of those
women are in tenure track positions and 3 of them are in continuing non-tenure track
positions. There are 5 continuing faculty members that are in protected groups, all of
them are in tenure track positions.
Links to faculty CVs can be found on the faculty profile pages on the UNM Music
Website linked here.
The Faculty Credentials Template is attached as Appendix D.
Assistant Professors (8):
1) Jeffrey Brooks, assistant professor of clarinet
2) Kristin Ditlow, assistant professor of vocal coaching
3) David Edmonds, assistant professor and director of choral activities
4) Olga Flora, assistant professor of voice
5) Matthew Forte, assistant professor and director of orchestral activities
6) George Nicholson, assistant professor of music education
7) Olivia Tucker, assistant professor of music education
8) Michael Walker, assistant professor of horn
Associate Professors (16):
1) Ana Alonso-Minutti, associate professor of musicology
2) David Bashwiner, associate professor of theory/composition
3) Christopher Buckholz, associate professor, trombone
4) Carmelo De Los Santos, associate professor of violin
5) Peter Gilbert, associate professor of theory and composition
6) Michael Hix, associate professor of voice and associate chair of music department
7) Jose-Luis Hurtado, associate professor of theory/composition
8) Kristina Jacobsen, associate professor of ethnomusicology
9) John Marchiando, visiting assistant professor, trumpet
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10)
11)
12)
13)
14)
15)
16)

Scott Ney, associate professor of percussion
Karola Obermueller, associate professor of theory and composition
Valerie Potter, associate professor of flute
Pamela Pyle, associate professor of piano
David Schepps, associate professor of cello
Chad Simons, associate professor, associate director of bands
Richard White, associate professor of tuba

Full Professors (10):
1) Regina Carlow, professor of music education, Interim Dean-College of Fine Arts
2) Kimberly Fredenburgh, professor of viola
3) Richard Hermann, professor of theory/composition
4) Karl Hinterbichler, professor of trombone
5) Glenn Kostur, professor of jazz studies, director of jazz studies, associate deancollege of fine arts
6) Eric Lau, professor of saxophone, chairperson-department of music
7) Patricia Repar, professor of composition, director Arts-in-Medicine Program
8) Eric Rombach-Kendall, professor of bands, director of bands
9) Falko Steinbach, professor of piano
10) Kevin Vigneau, professor of oboe
Full-Time Lecturers Faculty Members (3)
1) Julia Hoffman, senior lecturer II of music education
2) Jennifer Lau, principal lecturer III of music appreciation/music theory
3) James Flora, lecturer II of voice
Part-Time Lecturers Faculty Members (2)
1) Albert Laszlo, professor of practice, bass (.5FTE)
2) Colleen Sheinberg, lecturer II of piano (.75 FTE)
Term Teaching Faculty (4)
1) Paula Corbin-Swalin, voice
2) Martha Dalager, class piano
3) Ben Silva, guitar
4) Denise Turner, bassoon (.5FTE)
Temporary Part-Time Faculty Members (14)
1) Michael Anthony, jazz guitar
2) James Balagurchik, music theory and jazz studies
3) Carla Barlow, arts leadership and business
4) Bruce Dalby, music education, working retiree
5) Daniel Davies, musicology
6) Micah Hood, music technology
7) Ashley Kelly, saxophone
8) Robert Lucero, mariachi ensemble
9) Christian Newman, music theory
10) Jeffrey Piper, music appreciation, working retiree
11) Diana Sharpe, music theory
12) Art Sheinberg, music education
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13) Stevie Springer, choir
14) Maxine Thevenot, choral music and organ
Full -Time Staff (8)
1) Carola Bounkeua, senior fiscal services tech
2) David Kelly, department administrative assistant
3) Laurie Lopez, program coordinator- String Lab school
4) Michelle Morrison, program coordinator- bands
5) Renu Prinja, department administrator
6) Elizabeth Rincon, audio visual tech
7) Melissa Sandoval, program coordinator- Arts-in-Medicine
8) Mikal Thompson, coordinator of theater and concert production
Part-Time Staff (3)
1) Jean Gold, fiscal services tech (.25 FTE)
2) Fred Sturm, piano tuner and technician (.75 FTE)
3) Sean Umstead, program coordinator-Music Prep School (.5 FTE)

5B: Course-Load Explain the process that determines and assigns faculty course-load (i.e.,
how many courses do faculty teach per semester, how does the unit determine faculty
assignment to lower division vs. upper division courses, etc.). Describe the faculty-tostudent and faculty-to course ratio, and any impacts this has on unit success.
In regard to teaching load, it is important to note that the University of New Mexico faculty have
recently voted to unionize. It is not clear what this will mean in terms of how faculty course
loads are determined.
Teaching loads in the Department of Music are based on the kind of teaching that is being done
i.e. lecture classes, ensemble direction, and studio teaching. Each of these has a different FTE
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equivalency to account for the differing kinds of preparation that occurs outside of class and are
based on the standards of the National Association of Schools of Music, our national accrediting
body. These modes of instruction can be combined, and often are, to complete a full teaching
load.
The standard lecture class teaching load in the Department of Music is a 3 + 2 load for a tenure
track faculty member. Large enrollment classes earn more load credit as listed 0-50 1:1, 51-125
1.25:1, 126-200 1.5:1, 201-1.75:1, i.e. a faculty member teaching two 3 credit class with 150
students would have a 3-class equivalency for that semester.
Ensemble directors receive load credit based on contact hours of their classes because all
ensembles are 1-credit classes, regardless of the time that they meet.
A full-time applied studio teaching load is 15 contact hours of lessons and a studio class per
week.
Because we have many faculty who teach both applied lessons and academic classes or
ensembles, many loads are a combination of applied lessons and other teaching. 5 contact hours
of lessons is equivalent to a 3-credit course.
A blank workload report is attached as Appendix C.
5C: Professional Development Describe the professional development activities for faculty
within the unit, including how these activities are used to sustain research-related agendas,
quality teaching, and students’ academic/professional development at the undergraduate
and graduate level.
The Department of Music invests in faculty development to the extent possible based on funding
available. The department regularly provides funding to help faculty attend and present at
conferences. This is beneficial to the department because it allows our faculty to present their
research for their peers and to be exposed to the research of others. What follows is a list of ways
faculty are supported in their professional development.
Travel Funds- The department makes limited travel funding available to all faculty annually.
This funding is a combination of endowed funds, donated funds, and instructional funds. The
amount of travel funding that can be supported from instructional funds has been depleted over
the years so the decision was made to supplement with non-instructional funds in order to
maintain the ability to support faculty travel. Currently the total annual amount in this index is
$20,000.
Research Packages- All new tenure track hires are given a research funding package to support
their research activities through the tenure process. These are generally the length of the tenure
track and usually provide $2000 per year. These funds are dedicated to individual faculty and
balances do roll forward. These faculty are eligible for other travel funds.

67

Fundraising:
Carlson Endowment- In the last few years our development office has developed a new
endowment for faculty enrichment. This fund is a new source of funding that is used to
support research activities for faculty that do not have another source of funding. For
example, these funds can be used to support recording projects that can be prohibitively
expensive for faculty to pursue on their own. This endowment continues to grow and will
be a significant way that the department can grow its ability to support faculty
research/creative work.
Friends of Music – In the last few years, at the encouragement of the CFA Development
Officer and the Chair of the Department of Music, the non-profit fundraising group the
Friends of Music has begun to support special projects in the Department of Music
through a granting process. This process is open to both faculty and students and has
provided funding for a variety of research/creative work projects including a recording
project for the choirs and our summer festivals. I think this funding will become a more
and more important component of how faculty support their research/creative work
projects.
Chair Fund- The Music Chair Fund is used to support many kinds of research activities.
In the last few years it has been used to supplement the departmental travel funds, but it is
also used to support one-time projects that are worthy of support, but do not have other
options for funding.
CFA Research Office- The Office of the Vice President for Research provides a grant
coordinator for the College of Fine Arts. This staff member is supervised by the Associate Dean
for Research and Technology and helps faculty members find grant opportunities, sends potential
grant opportunities to faculty, and works with faculty on writing their grants. She also tracks the
grant writing activity for the college and attaches as an appendix is the grant writing activities
that she has been involved with since 2012. This activity does not represent all grant writing that
has occurred in the college, but it shows the level of involvement and impact that this staff
position has had on grant writing in the last seven years.
Lecture and Concert Series- Each year the Department of Music brings many guest lecturers
and performers to our campus. These lecturers and performers work with our students, but this
also provides opportunities for faculty to develop relationships with their peers from other
institutions that can lead to research/creative work opportunities in the future. This kind of
networking is vital to the overall success of our program and the development of our graduate
program. The Musicology Colloquium and Music of the Americas series are particularly notable
in the impact they have had across our curriculum. Students from across our department and in
other departments take advantage of these two names series and they both positively contribute
to the research mission of the university.
John Donald Robb Composers’ Symposium- The John Donald Robb Composers’ Symposium
is one of the major research activities that the department as a whole participates in. Each year
composers from across the united states come to Albuquerque to participate in one of the oldest
new music festival in the western US. Our students and faculty have the opportunity to perform
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the music of these composers and receive feedback from the composers. This is also an
important opportunity for our performance and composition faculty to network with composers
from across the country and develop professional relationships.
Criterion 6. Research, Scholarship, & Service
The unit should have structures in place to promote active engagement in research,
scholarly, and creative works among the faculty and students (if applicable, differentiate
for each undergraduate and graduate degree and certificate program).
6A: Scholarly & Creative Works Describe the scholarly/creative works and
accomplishments of the faculty. Explain how these support the quality of the unit; what are
particular areas of strength?
The Department of Music is highly active in research and creative activity. As is the case in the
blending of different teaching modalities, our department displays a wide variety of research/
creative work activities, ranging from traditional publication to composition to conducting to
published CDs to performance. Even more exciting is the number of faculty who blend multiple
forms of creative activity.
For performance faculty creative activity takes the form of performances as soloists, chamber
musicians, and members of orchestras. It would be impossible to document the full number of
performances that our faculty present annually. Many faculty present more than 50 performances
each year, ranging from local orchestras to international invited performances. It is likely that the
total number since our last APR would be over 1000 performances around the world. In addition,
the publication of a CD is the highest form of publication for a performer and is viewed as
similar in importance to a book publication. In the last four years UNM Music faculty have
released at least new 12 CDs. In addition, it is a major accomplishment to give the world
premiere of a new work and each year our faculty give numerous world premieres of major
composers.
In addition, our faculty are active as publishers of original research on music. Our faculty have
published no fewer than 2 books, 4 book chapters, 28 articles, and given over 100 invited talks in
the last four years. One of our faculty members was recently named a Fulbright Scholar and is
currently doing fieldwork in Sardinia.
Our composition faculty have been highly active in the last four years composing 52 new works
for a wide variety of genres from solo instrumental works to full orchestra to full length operas.
6B: Research Expenditures
If applicable, include a summary of the unit’s research related expenditures, including
international, national, local, and private grants/funding. How is faculty-generated revenue
utilized to support the goals of the unit?
Our faculty are active as grant writers for both internal and external grants. A spreadsheet from
the CFA Grant office gives a full view of this activity and is attached as Appendix F and linked
here. A summary of the efforts include over 60 CFA Grants including Creative and Scholarly
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Research Grant, Career Development Grant, Professional Development Grant, Seed Grant, one
Teaching Allocation Grant, nine Research Allocation Grants, and several other large grants from
the Provosts office for the Arts-in-Medicine program. In addition, our faculty have sought our
funding from other organizations including Thomas Hampson Fund, New Music USA, Brabson
Foundation, NSF, NIH, and Whiting Foundation.
6C: Research Involvement
Give an overview of the unit’s involvement with any research labs, organizations, institutes,
or other such centers for scholarly/creative endeavors (i.e. formal partnerships with Sandia
Labs, CHTM, community organizations, local media, etc.).
NA
6D: Student Opportunities Describe the opportunities for undergraduate and graduate
students to be involved in research/creative works through curricular and extracurricular
activities.
The primary creative work of musicians is performing and students in the UNM Department of
Music perform regularly in a wide variety of settings. Successful performance is a learned skill
that needs to be practiced in order to become competent. All undergraduate and most graduate
students in the music program are active members of performing ensembles. These ensembles
include a full orchestra, concert bands, choirs, jazz bands, and a large array of chamber music
ensembles. This experience is professional training for their future careers as musicians and is
important creative work for our students. In addition, each of these ensembles are auditioned and
the process for audition for these ensembles is modeled after a professional audition.
Many faculty offer courses in how to prepare for and take a professional audition. These courses
often culminate in a mock audition that is executed exactly like a professional audition and
includes bringing in outside adjudicators. This helps students develop the skills needed to win an
audition and has led to many successful auditions for our students.
The professional degrees in the department of music all include a recital component as the
capstone and this is another important example of students getting an opportunity to participate
in creative activity. Students, under the guidance of their teachers, select a varied program that
demonstrates the level of competency that is required by the department and prepares that
program for public presentation. This process is not just to determine if the student has learned to
play their instrument at the level required for graduation, it is practice performing.
Producing a professional recording is an important form of creative work for performance
faculty and our students are often involved in recording projects with faculty. In recent years the
UNM Bands, Jazz Bands, and Brass Area have released professional recordings that have
included students. This experience is priceless for these students and prepares them for their own
professional careers.
Graduate Assistantships provide our students with the opportunity to work with faculty on their
work. This is particularly true in the academic areas like Musicology and Music Theory where
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students work directly with faculty on their research. One undergraduate student co-authored an
article with faculty member David Bashwiner that was accepted for publication in Current
Opinion in Behavioral Sciences. In addition, our students work has been accepted for
presentation at conferences in the southwest, nationally, and internationally including the
Biennial North American Saxophone Alliance Conference, International Horn Conference, and
International Trumpet Guild.
Our students regularly attend and present at regional and national conferences for their areas. In
recent years students have taken part in the American String Teachers Association, NMMEA
All-State Conference, Regional North American Saxophone Alliance meetings.
6E: Community Service Describe faculty members’ service to the UNM community and
beyond (local, national, global). Examples include community engagement practices,
volunteering on committees, professional organization membership/leadership, etc.
Our faculty are highly involved in the service aspects of their positions.
Department
All faculty serve regularly on departmental standing committees, ad hoc committees, search
committees, and as area heads. In addition, faculty are actively involved in our recruitment
efforts which is an important form of service in the department.
College
Members of the Department are highly involved in College of Fine Arts Leadership. In recent
years we have had members of the music faculty serve in many roles in the CFA Leadership
including:
Interim Dean
Associate Dean
Dean’s Policy Council
Assessment Committee
Curriculum Committee
Interdisciplinary Arts Committee
Personnel Committee
John Donald Robb Musical Trust
University
At the University level our faculty are highly involved and have served in important roles
including the Faculty Senate President. In addition, our faculty have served in the follow
capacities:
Enrollment Task Force
Provost’s Assessment Steering Committee
Provost’s Committee on Curriculum
Provost’s Committee on Assessment
Provost Search Committee
Interim Vice Provost Search Committee
Budget Leadership Team
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Several Faculty Senators
Faculty Senate President
Many members of faculty Senate Sub-committees
Representative for Music Department in State
UNM Athletic Council
Music Representative for UNM on State Common Course Number Committee
General Education Core Steering Committee for New Mexico
Larger Albuquerque Community
As would be expected, the reach of our faculty goes beyond UNM and extends into our local
community. Our faculty contribute to the community directly through the following
organizations:
Arts-in- Medicine Program
Albuquerque Youth Symphony
Big Brothers Big Sisters
UNM Music Prep School
UNM String Lab School
Summer String Music Institute
New Mexico Chamber Music Festival
Friends of Music
Lobo Vocal Academy
Bernalillo County Community Center
Faculty serve as judges for NMMEA All-State
Hosting NMMEA All-State Music Conference
Hosting NMMEA Jazz All-State Conference
Vocal Artistry Art Song Festival
National/International
Finally, our faculty have held leadership positions in professional organizations including:
Rocky Mountain Society for Music Theory, Society for Ethnomusicology, American
Musicological Society, North American Saxophone Alliance, American Choral Directors
Association, New Mexico Music Educators Association, National Association of Teachers of
Singing, National Flute Association, Associazione Italiana Silvestre Revueltas, College Band
Directors Association, and the International Trombone Association.
Criterion 7. Peer Comparisons
The degree/certificate program(s) within the unit should be of sufficient quality compared
to relevant peers. (If applicable, differentiate for each undergraduate and graduate degree
and certificate program offered by the unit.)
7A: Analysis Choose 3 peer departments from the Peer Comparison Template (Appendix
G) to contrast with the unit. After completing the Template for these departments, provide
an analysis of the comparison.
The unit may choose to select an alternative peer institution designated by a relevant
regional, national, and/or professional agency.
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For this analysis the University of Utah, Oklahoma State University, San Diego State University,
Texas Tech University, and the University of Tennessee were selected from the list of peers
provided by the APR Office. These were selected because they are institutions of similar overall
size, unit size, and degree offerings. San Diego State was included because they have a similar
demographic make-up of their student body to the University of New Mexico. Texas Tech
University was included because it, like UNM, is a Hispanic Serving Institution with an R1
distinction. After looking at the data requested, it is clear that these are good examples of peers
and provide some insight into the challenges that the UNM Department of Music has faced.
Each of these institutions is larger than UNM, but not so much that it is difficult to compare them
as peers. Each of these institutions offers a comprehensive music program with BA, BM, BME
and MM programs. Of the three, only the University of Utah and Texas Tech University offer
terminal degrees in music, offering both the PhD and a DMA. Of the institutions being
compared, only San Diego State is not a R1 institution.

TOTAL UNIVERSITY ENROLLMENT
38,742

34,031
31,675
29,460

24,649
22,792

University of New
Mexico

Oklahoma State
University

University of
Tennessee

University of Utah

Texas Tech
University

San Diego State

Of the six (UNM included) programs being compared, UNM has the smallest total enrollment
and the music unit enrollments reflected that, particularly at the undergraduate level. Of the
institutions being looked at, Texas Tech has the largest enrollment at all levels (undergrad, grad,
total).
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TOTAL UNIT UNDERGRADUATE
STUDENT ENROLLMENT
381

304
259

183

University of New
Mexico

200

Oklahoma S tate
University

204

University of
Tennessee

University of Utah

Texas Tech
University

San Diego State

It was possible to get multi-year data on enrollments for the University of Tennessee, the
University of Utah, and Texas Tech University. This multi-year data shows that two of these
institutions have, like UNM, suffered enrollment declines over the last three years (TENN 289278, UTAH 389-355, UNM 296-253) while Texas Tech has essentially held steady (TTU 534536). This is further evidence of the national trend of declining enrollments and the impact they
have on individual units.
The graduate enrollments at UNM compare well to these institutions considering the difference
in size of the total institutions and the lack of a terminal degree. It is clear that the UNM
Department of Music is staying competitive in attracting and retaining graduate students to our
program. With the implementation of the new GCERT and online music education degree, UNM
will remain a peer with these institutions.

TOTAL UNIT GRADUATE
STUDENT ENROLLMENT
153

96
74

62
23

University of New
Mexico

Oklahoma State
University

20

University of
Tennessee

University of Utah

Texas Tech
University

San Diego State

The total graduate student numbers at Tennessee are slightly larger when you factor in the
GCERT. The graduate programs at Utah and Texas Tech are significantly larger than UNM, but
that is partially due to a large doctoral program. It was possible to get a break out of the graduate
population at Utah; since 45 of their total 96 grad students are in doctoral programs, our MM
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program is larger. It was not possible to get a breakout of the TTU graduate enrollments. It is
clear that the number of full-time faculty has a direct impact on the size of the graduate program,
with Texas Tech having the largest faculty and the largest graduate program, and the enrollments
in the graduate programs declining in direct relation to the number of full-time faculty.
Total # of
Unit Faculty

University of New Mexico
Oklahoma State University
University of Tennessee
University of Utah
Texas Tech University
San Diego State

Full-time

64
42
57
80
66
56

38
34
47
48
66
18

Part time
27
8
10
32
unknown
38

In terms of degree offerings, UNM is very similar to these peers offering BM, BA, BME degrees
at the undergraduate level and an MM at the graduate level. Both Tennessee and Utah offer
certificates at either the undergraduate or graduate level, in performance, pedagogy, and music
technology. Oklahoma State University also offers a BS in Music Industry. These offerings are
examples of recent trends to offer curriculum within the traditional context of a comprehensive
music program to meet the changing demands of the demographic they serve. UNM has made an
effort to meet these demands through the implementation of the Bachelor of Art in
Interdisciplinary Arts, which is a flexible degree that allows students to combine two or three
different concentrations into a single liberal arts degree, and the development of the Arts
Leadership & Business minor. As noted earlier, only the University of Utah and Texas Tech
University offer a terminal degrees with both a PhD and a DMA available.
Total faculty numbers are similar between these institutions, with UNM being in the middle of
the institutions in terms of full-time faculty. Our part time faculty number is on the high side; this
is likely a reflection of the shift from full-time faculty to part-time faculty in recent years as
budgets concerns have caused the department to postpone hiring replacements for retired faculty.
It is the hope of the faculty in the Department of Music that we will be able to replace all our
recent retirements with full-time tenure track positions. This is important for a number of reason,
but as already noted, it is directly related to the success of the graduate program.
The Peer Data form is attached as Appendix E
Criterion 8. Resources & Planning
The unit should demonstrate effective use of resources and institutional support to carry
out its mission and achieve its goals.
8A: Budget Provide an analysis of the unit’s budget, including support received from the
institution and external funding sources.
• Include a discussion of how alternative avenues (i.e., summer bridge
programs, course fees, differential tuition, etc.) have been explored to
generate additional revenue to maintain the quality of the unit’s
degree/certificate program(s) and courses.
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The funding for the department of music comes from several different sources. They are the
Instructional and General (I&G) allocation we receive from the Provost’s office, department and
course fees, endowment income, non-endowed income, tuition sharing from intersession and
Managed Online Programs (MOP), athletics, ticket sales, Student Fee Review Board funding, and
transfers from other campus entities.
The largest source of funding for the department of music is the Instructional and General (I&G)
allocation we receive from the Provost’s office. This funding sources is used to cover full time
faculty and staff salaries, assistantship stipends, tuition waivers, adjunct faculty salaries, travel,
and general operation of the department of music. At this time, the current I&G allocation is not
enough to cover the total salaries in the department so this has to be subsidized by other funding
sources.
The funding model for the Department of Music is heavily dependent on alternative funding
avenues. The primary alternative funding source is a combination of a departmental fee and course
fees. Every course in the music department carries a $35/credit fee. This fee is broken into three
separate fees, department fee, piano fee, and technology fee as described below.
•

Music Department Course Fees are assessed for all courses offered by the
Department of Music at the current rate of $17.00 per credit hour. This fee assists
with the high cost of offering music programs, including but not limited to such
needs as music stands, equipment, ensemble budgets, chairs, one-time scholarships,
student travel, guest artists and masterclasses.

•

The Piano Maintenance & Replacement Fee is assessed for all courses offered by
the Department of Music at the current rate of $8.00 per credit hour. This fee is
used to purchase pianos for the Department and for providing the resources to
maintain the instruments. This includes a part-time piano technician, who is
responsible for maintaining all of the instruments in the Department, including
those in classrooms, faculty offices, practice rooms and the performance hall. He
does repairs as needed and determines when instruments need to replaced. As a
result, both students and faculty enjoy the use of instruments that are always wellmaintained.

•

The College of Fine Arts Technology Fee is imposed on all classes in the College
of Fine Arts at the current rate of $10.00 per credit hour. This fee helps to finance
student-related technology needs, including both equipment and salaries for
technology support staff.

In addition, most music classes carry a course specific fee that is used to support the class itself.
These fees vary and range from $15-$120 and allow the instructors to provide the needed
enhancements to the course they need such as guest speakers, field trips, and specialized
materials and equipment.
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Finally, all applied music lessons carry a flat fee of $300. This fee is used to support the needs of
the applied music labs and includes funding for concert hall management, recording studio,
instrument needs, guest artist performances/masterclasses, and any other needs directly related to
applied music study.
In addition to these fees, the music department offers several classes each intersession to
supplement the I&G budget. This contributes around $25,000 to the budget annually. In addition,
the music department is part of the General Education MOP and receives 67% of any tuition
generated from this source. To date, this has been a small amount, but it appears to be growing
slowly. The Department of Music started a fully online Master of Music in Music Education
(MOP) in January of 2020. This is a shared program with the College of Education and as part of
this initiative the department received seed funding of $84,000 to start the program and receives
67% of any tuition generated from this source. We expect this unique program to be popular and
become a significant source of additional funding for the Department.
Endowed and non-endowed monies are a vital part of our budget and provide a significant
portion of our scholarship budget. The department of music has 67 scholarship endowments that
generate over $150,000 in income annually to support student scholarships, student and faculty
research/creative work, travel, ensemble support, material needs, graduate assistantships, and
other needs for the department.
The UNM Bands are supported by four sources: I&G allocation, the athletic department, the
student fee review board, and self-generated funds. The funds from the athletic department are
used to provide the stipends for the marching band and the basketball pep band, Soundpack. The
operational costs of the bands, i.e. materials and services are mostly covered by the SFRB
allocation. Unfortunately, the allocation from the athletic department has not been increased in
many years, limiting our ability to adjust the stipend system that is in place. Also, the SFRB
funding has decreased over the last few years as enrollments across the university have declined.
This has led to the operational costs of the bands being subsidized by self-generated funds and
I&G funds. The I&G funding is used to fund staff for the bands and scholarships for students.
The self-generated funds have traditionally been used to provide equipment, instruments, and
uniforms for the marching band.
8B: Staff Discuss the unit staff and their responsibilities (including titles and FTE). Include
an overall analysis of the adequacy and effectiveness of the staff composition in supporting
the mission and vision of the unit.
The department of music has 11 staff members who make sure that the Department of Music
functions properly, observes university policy, and manage the day to day operations for the
department. The Department Administrator oversees hiring for the department, including faculty
hires, student hires, staff hires, and assistantship contracts. The financial activities of the
Department of Music are extensive and complicated. Due to the nature of our unit we have
hundreds of purchasing requests, travel reimbursements, guest artist payments, rental fees, and
other kinds of expenses each month. Our Department Administrator, Sr. Fiscal Tech, and parttime Fiscal Tech help the department chair manage the many requests that are made for
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purchasing and keep the department in compliance with UNM policy.
Due to the performance aspect of our department, we have three specialized staff position to
accommodate our needs: Keller Hall Manager, Piano Tech, and Sr. Audio Visual Tech
(recording studio). These positions are absolutely essential to the daily operation of the music
department. Our concert hall hosts nearly 200 events a year and managing the student staff,
scheduling, external rentals, and promoting events is a year-round full-time job. UNM owns
nearly 100 pianos and keeping these pianos in tune and working properly is a full-time job. A
music department is dependent on having functioning pianos for all practice rooms, classrooms,
teaching studios, and concert venues. Without this position it would be impossible to provide the
education, practice spaces, or performance opportunities that our students need as part of their
degrees. Having a functioning recording studio is essential to our functioning as a department.
As part of our accreditation, all Master of Music recitals must be recorded because this recording
serves as the artifact in lieu of a thesis. All of our student ensemble concerts are recorded for
educational and archival purposes. In addition, our students and faculty need access to recording
services regularly as part of their professional development. For the last several years we have
had two recording positions, a full-time position and a half-time position, but due to a retirement
we currently only have the full-time position. We as a department are reevaluating the function
of the recording studio to see how we should proceed in light of this retirement.
Finally, we have several specialized programs that require administrative help in the form of
program coordinators. We have program coordinators for the bands, UNM Music Prep, UNM
String Lab School, and Arts-in-Medicine. Without these positions we would not be able to
provide the service to our community that we do.
Job descriptions for our staff positions are provided below.
Department Administrator (1.0FTE)- Renu Prinja
Oversees and administers programs, strategies, and initiatives designed to develop, enhance, and
support the mission of a larger, more complex academic department of the University, as
measured by annual revenue and number of faculty and staff. Oversees all internal and external
business activities, accounting and finance, and human resources. Manages and coordinates
facility and resource management, information services, and general department administration.
Participates with the Chair and senior departmental faculty in strategic and operational decision
making as a member of the department's leadership team.
Administrative Assistant 2 (1.0FTE)- Bonita Standard
Performs a variety of administrative and staff support duties for a specified unit/department,
which require a range of skills and a knowledge of organizational policies and procedures.
Assists and directs visitors, and resolves administrative problems and inquiries; composes, edits,
and proofreads correspondence and reports, and prepares a range of administrative documents.
Administrative Assistant 3 (1.0FTE)- David Kelly
Performs and/or oversees a variety of associated administrative, fiscal, staff support, and
planning activities, some of which require advanced or specialized knowledge and skills, such as
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budget administration and control, equipment, facilities, and inventory management, specialized
recordkeeping and database management, and/or specified information-gathering projects and
tasks. Coordinates and facilitates meetings, program functions, and/or special events, as
appropriate. Trains and oversees lower graded staff and/or students. May coordinate specified
administrative activities and reporting across multiple organizational units within a department.
Senior Fiscal Services Tech(1.0FTE)- Carola Bounkeua
Initiates, processes, and maintains records of a variety of complex fiscal, budgetary, and/or other
associated transactions, in either direct or indirect support of accountants and/or unit
management. Investigates and resolves problems related to funds, budgets, expenditures, and/or
procurement practices, and provides reports and analyses on complex fiscal issues, as assigned.
Provides assistance in the development, implementation, and management of fiscal systems and
procedures, applying basic concepts, methods, and techniques. May serve as unit/area transaction
initiator or requisitioner.
Fiscal Services Tech (.25FTE)- Jean Gold
Initiates, processes, and maintains records of a variety of complex fiscal, budgetary, and/or other
associated transactions, in either direct or indirect support of accountants and/or unit
management. Investigates and resolves problems related to funds, budgets, expenditures, and/or
procurement practices, and provides reports and analyses on complex fiscal issues, as assigned.
Provides assistance in the development, implementation, and management of fiscal systems and
procedures, applying basic concepts, methods, and techniques. May serve as unit/area transaction
initiator or requisitioner.
Senior Audio/Visual Tech(1.0FTE)- Elizabeth Rincon
Sr. Audio Visual Tech to assists the Department’s Recording Engineer in the Recording Studio.
Under the general supervision of the UNM Music Recording Engineer, this individual will
coordinate and assists with the duties of the Recording Studio day-to-day operations. This
position will also provide support for maintaining the sound, video, equipment in the UNM
Music Department Classrooms. In addition to these responsibilities, other duties include:
Piano Tech (.75FTE)- Fred Sturm
Performs highly skilled mechanical and/or analytical duties in a lead position in the coordination
and completion of projects. Work is performed under general guidelines using established
procedures and evaluated on results obtained. Supervises subordinate employees. Responsible
for executing the maintenance of piano and keyboard technological services that effectively meet
the Department of Music’s needs to manage and care for an inventory of close to 100 pianos.
Tune, voice, and regulate two concert grand pianos, studio and practice room pianos, and all
other pianos in the Music Department and across Music Department premises resulting in highquality instrument performance.
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Coordinator Theater/ Concert Production (1.0FTE)- Mikal Thompson
Under general supervision, oversees and coordinates the execution of one or more aspects of
theatrical productions, concerts, or recitals held in a university theatre/concert facility. May
coordinate scheduling or manage one or more aspects of the events held in the facility. May
manage supporting facilities and equipment, which may include staging equipment, sound and
lighting equipment, musical instruments, and other related inventory. May serve as on-site
production representative during the staging, rehearsal and performance of events.
Program Coordinator for Bands (1.0FTE)- Michelle Morrison
Plans and coordinates the day-to-day fiscal, administrative, and operational activities of a
narrowly defined, contract or grant funded program/project or set of funded activities. The
program/project is usually focused to a single purpose, may be scientific, research, educational,
or service oriented, and may exist as a subset of an integrated, grant-funded program activity.
Duties typically include assisting with grant planning and administration, fiscal, budgetary,
and/or other associated transactions, program implementation and administration, internal and
external operational/administrative liaison, program marketing, and reporting. This is typically a
term position tied to the contract/grant funding period, which requires approval by Human
Resources prior to use.
Program Coordinator for Arts in Medicine (1.0FTE)- Melissa Sandoval
Plans and coordinates the day-to-day fiscal, administrative, and operational activities of a
narrowly defined, contract or grant funded program/project or set of funded activities. The
program/project is usually focused to a single purpose, may be scientific, research, educational,
or service oriented, and may exist as a subset of an integrated, grant-funded program activity.
Duties typically include assisting with grant planning and administration, fiscal, budgetary,
and/or other associated transactions, program implementation and administration, internal and
external operational/administrative liaison, program marketing, and reporting. This is typically a
term position tied to the contract/grant funding period, which requires approval by Human
Resources prior to use.
Program Coordinator for String Lab School (1.0FTE)- Laurie Lopez
Plans and coordinates the day-to-day fiscal, administrative, and operational activities of a
narrowly defined, contract or grant funded program/project or set of funded activities. The
program/project is usually focused to a single purpose, may be scientific, research, educational,
or service oriented, and may exist as a subset of an integrated, grant-funded program activity.
Duties typically include assisting with grant planning and administration, fiscal, budgetary,
and/or other associated transactions, program implementation and administration, internal and
external operational/administrative liaison, program marketing, and reporting. This is typically a
term position tied to the contract/grant funding period, which requires approval by Human
Resources prior to use.
Program Coordinator for UNM Music Prep School (.5FTE)- Sean Umstead
The Program Coordinator assists the Director of the Music Prep School with a variety of
administrative, fiscal, staff support, and programmatic activities. Some duties require advanced
or specialized knowledge and skills, such as required for UNM’s Banner Time Entry, Touchnet
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Marketplace online registration system, AppQuest database management, UNM Human
Resources, UNM Jobs, and marketing platforms like MailChimp. Other tasks include facilitating
program functions and special events, developing programming and marketing materials, serving
as liaison between the Music Prep School, the College of Fine Arts and Department of Music,
other UNM entities, and community members who attend the school. The Program Coordinator
also performs miscellaneous job-related duties as assigned.
8C: Advisory Board If the unit has an advisory board, describe the membership, their
charge, and discuss how the board’s recommendations are incorporated into decision
making.
There is no external advisory board for the music department.
Criterion 9. Facilities
The unit facilities should be adequately utilized to support student learning, as well as
scholarly/research activities.
9A: Current Space Provide an updated listing from UNM’s current space management
system of the spaces assigned to your unit (e.g., offices, conference rooms, classrooms,
laboratories, computing facilities, research space, etc.). Discuss the unit’s ability to meet
academic requirements with current facilities.
• Explain if the unit has any spaces that are not documented in UNM’s
space management system.
• Explain the unit’s unmet facility needs.
• If applicable, describe the facility issues that were raised or noted in the
last APR. What were the results, if any?
Our current spaces for music present many specific problems for our curriculum and negatively
impact our students in many direct ways.
Classrooms- While every space in the music department serves multiple purposes, the music
department has six rooms that are considered dedicated classroom spaces, 1106, 1108, 1111,
2100, B-015, and the less used B-134. These rooms range in capacity from 25-56. To some
extent they have been fitted to suit the needs of certain areas, for instance most music education
courses are taught in room 1108 and the technology in that room is what those instructors want
for their classes. Room 1111 and 2100 were remodeled in the last 20 years in an attempt to serve
as small recital halls, but in both cases the acoustic treatment was inadequate and they are simply
too loud to be appropriate for that application. The department has begun to upgrade the
technology in these rooms to better match the university and college standards, but because the
department is bearing the majority of the costs, the process is slow and to date we have only
upgraded 2100 and B-015.
Keller Hall- Keller Hall is a lovely medium sized recital hall (284 fixed seats) that is ideal for
solo, chamber, and small ensemble performances. That said, it is very much a 19th century
performance hall that is trying to provide a venue for 21st century performance. To meet the
needs of our students, many renovations and repairs including replacing the lighting system,
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replacing the sound system, adding electrical outlets to the stage, adding a video system to do
video recording and stream live events, chair replacement, and repairing the historic Holtkamp
organ that was built for the hall are needed. The cost of these upgrades and repairs is in the
hundreds of thousands and far beyond the ability of the department to address. In addition, the
acoustics and dimensions of the stage make it difficult and dangerous to have our large
ensembles to perform in this venue.
Offices- The teaching studios are very nice in the CFA, but there are too few of them to meet the
needs of the department. Because of this we have a group of offices in Hokona Hall, across
campus, for music faculty. This is problematic for many reasons. One, students are forced to
walk across campus with their instruments in order to take lessons with faculty who are assigned
to Hokona. This added time impacts students who are trying to juggle the very densely packed
and complicated schedule of a music major. This separation leads to morale issues because
faculty who are in Hokona do not interact with the rest of the faculty. It also cuts down on
collaboration between faculty because they do not get to know each other.
Rehearsal Rooms- The department has only two rehearsal rooms, Kurt Frederick Hall (B-120)
and B-117. These spaces are adequate for our large ensembles, but have been acoustically
designed with differing goals: KFH is set up for instrumental music and B-117 for choral music.
Unfortunately, due to the many scheduling demands on these two spaces, instrumental ensembles
have had to be moved into B-117 leading to the need for an expensive acoustic curtain being
added. In addition, having only two rehearsal rooms leads means that smaller ensembles also
need to rehearse in these spaces because there are no other options.
Practice Rooms- The practice room area is a major area of need. There are holes in walls, the
state of the acoustical panels is in advanced disrepair, and a general paint job is badly needed.
The light panels are starting to break more often, putting a room out of commission entirely
when it happens, and it often takes days or weeks for the Physical Plant to fix them and at the
Department’s expense. It must be depressing for students to have to practice their art in such
dismal surroundings. We have twice been awarded funding from the legislature to renovate our
practice room area based on a proposal submitted by our students, but in both cases the State
Governor vetoed the funding. This has had a negative impact on student morale.
9B: Future Space Needs Discuss any future space management planning efforts related to
the teaching, scholarly, and research activities of the unit. Include an explanation of any
proposals that will require new or renovated facilities and how they align with UNM’s
strategic planning initiatives.
• Explain the potential funding strategies and timelines for these facility
goals.
In the last two years, multiple space surveys and interviews have been conducted with
department faculty regarding facility needs, as well as dreams. The College of Fine Arts is in
the process of requesting 10 million dollars in funding from the state legislature designated for
renovating spaces across the entire college. Our portion of this will be a welcome influx of
money to upgrade our aging facilities. While we have many nice spaces, in particular Keller Hall
is a wonderful medium sized recital hall and the applied teaching studios are good sized pleasant
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spaces, all of our spaces are in significant need of updating and upgrading. The CFA building
was not built with a vision toward the future and that has led to awkward and ugly technology
upgrades.
Storage Rooms- Storage is a major concern for our department. Properly operating a
comprehensive music program that includes bands, choirs, athletic bands, opera, jazz bands,
orchestra, and chamber ensembles requires an amazing amount of stuff and this stuff needs to be
stored. The department owns stands, chairs, choral risers, orchestra risers, specialized percussion
equipment, pianos, uniforms, costumes, props, teaching materials, and of course thousands of
instruments. All of this equipment has to go somewhere and we have only a few dedicated
storage spaces. Our band and music education instruments are kept in one room that is way over
capacity, forcing the department to stack instruments in the center of the room, making it
difficult to use the space. This room is set up in a terribly inefficient manner and needs major
renovation. We have many small storage rooms for percussion, but it means that instruments are
spread all over the building. Our opera studio stores their instruments in spaces in our bathrooms
that were not designed to be storage spaces and do not work well. The UNM Band and Orchestra
libraries are in a shared space with four graduate assistant offices. Seven practice rooms have
been repurposed as storage rooms for tubas, cellos, basses, and percussion instruments. The
marching band has equipment stored all over the department, under Popejoy Hall, in Hokona,
and out on Johnson Field. Much of this storage is in shared or borrowed spaces that we have to
continually re-justify to outside entities and often comes at a cost.
Concert Venue- The Department of Music does not control an appropriate concert venue for its
large ensembles such as the bands, orchestra, jazz bands, and large choirs. The stage in Keller
Hall is too small to accommodate them and the acoustic of the space is too loud for both the
performers and audience. For this reason, we are dependent on using Popejoy Hall for our large
ensembles. The scheduling and cost issues that this creates negatively impacts the delivery of
curriculum to our students. Popejoy Presents is an independent business run in our building and
their need to support their enterprise means that the Department of Music does not get first
priority in scheduling. We are given access to dates that are left open after Popejoy fills its
season. This means that ensemble directors are not able to build their schedules around the
appropriate time to deliver the curriculum, instead they take the dates that are available. We do
pay a fee to use Popejoy, usually totaling over $40,000 annually. This is a moving target each
season and some years the dates are so limited that we are forced rent outside facilities such as
the National Hispanic Cultural Center which comes at a higher cost, both in dollars and in time
needed to move all our equipment.
Security- It is sad that this is a major aspect of our facility narrative, but providing a safe space
for our students has become increasingly difficult in the last several years. The CFA building is
next to the busy thoroughfare Central Avenue and is built with far too many points of access.
Our building has become a place for the homeless to seek shelter and we have had several cases
of people living in our building. In recent years, our building has become a target for criminals
and recently we have had students put in harm’s way by finding themselves confronted by
thieves in the building. We have also had more and more thefts in recent years, including the
theft of over $60,000 worth of tubas from a faculty office. We have worked with the University
to develop a plan to secure the music portion of the CFA building with Key Card Access and
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security cameras, but again the cost of $355,000 is far too high for the department to bear and the
university has not made this a priority. Within the last year, a set of keys was stolen, including a
building master, so the department spent approximately $15,000 to rekey the building. The
rekeying has taken over six months and is still ongoing.
Conclusion. Strategic Planning
Discuss the unit’s strategic planning efforts going forward to improve, strengthen, and/or
sustain the quality of its degree programs (if applicable, differentiate between undergraduate
and graduate). Address all criterion, including but not limited to: student learning outcomes,
curriculum, assessment practices, recruitment, retention, success of students/faculty,
research/scholarly activities, resource allocation, and facility improvement.
The Department of Music has not undergone a formal strategic planning process in the last
decade, but the department has been proactive in addressing issues that directly relate to strategic
planning. The department has been active and will continue to be active in evaluating and
modifying our curricular offerings to ensure we are meeting the needs of our students. An
important part of this process was the reduction of the number of credit hours in our
undergraduate degree plans to make our degrees more affordable and competitive nationally. The
addition of the Graduate Certificate in Music Performance and the fully online M.Mu. in Music
Education were in an effort to increase our graduate enrollments. We revised the Minor of Music
to allow for more student choice and to make it more attractive and attainable to students across
campus. Moving forward the department already has plans to look at the Music Theory and
Music History curriculum to see if there are ways to be more efficient in how we deliver this
curriculum in order to open up space to add coursework in areas like entrepreneurship that are
being offered by the Arts Leadership & Business program in the CFA. We are also exploring
adding a new concentration to our B.M. in Music Therapy. This would be a huge boon to the
department, university, and state as there is no program in New Mexico, but there is a need for
music therapists in New Mexico.
Our review of our curriculum also included the initiation of formal assessment planning with
defined SLOs for each degree plan as well as the development of some tools to gather the data
needed to assess our student learning outcomes. This is an area where we will continue to grow
in over the coming years.
Our recruitment and retention efforts are well documented earlier, but moving forward I hope to
hire a hybrid position that will serve as the recruitment coordinator for the department. The
Department of Music is full of diligent recruiters and activity, but it needs coordination in order
to be more effective and our faculty are stretched too thin to take on that coordination.
The Department of Music is always concerned about resource allocation and the most common
way this comes up is in the replacement of vacant faculty lines. The administrative committee of
the Department of Music advises the chair on these issues and has prioritized the replacement of
the vacant lines that currently exist in the department. We are currently in the process of
conducting three national searches in music education, orchestra, and voice. We hope to conduct
searches in guitar, string pedagogy, and voice next year to replace other vacant faculty positions.
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An additional future faculty search that the department is interested in pursuing is a position in
Music Therapy.
The issues around facility improvements are major and too large for the department to address
without the support of the University. In the last year a project centered around a new building/
renovation of current spaces has taken shape and representatives from the music department have
been highly involved in the planning process for this potential project.
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Template
Academic Programs
Assessment Plan
University of New Mexico
Instructions:
This template is a suggested guideline for creating assessment plans to assess academic programlevel student learning outcomes. An assessment plan can span one, two, or three assessment cycles.
Alternative formats (e.g., those used by specialized accreditors) may be acceptable; please check
first with the Office of Assessment.*
Assessment plans should include clear differentiations between degrees (i.e., concentration,
certificate, bachelor, master’s, and/or doctoral).
Assessment plans should be reviewed and approved at the college/school/branch level by the
College Assessment Review Committee (CARC) or the equivalent.
All assessment plans should be made available to students and the broader UNM community for
review via the website of the college/school/branch.
*If you have any questions, please contact the Office of Assessment at assess@unm.edu or 2774130.
Please delete this cover page before submitting.
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Template
Academic Programs
Assessment Plan
The University of New Mexico

A. College, Department and Date
1. College:
College of Fine Arts
2. Department: Department of Music
3. Date:
June 2016
`
B. Academic Program of Study*
Master of Music
C. Contact Person(s) for the Assessment Plan
Dr. Eric Lau, Department Chair, elau@unm.edu
Dr. Jennifer Lau, Assessment Coordinator, jlau@unm.edu
D. Broad Program Goals & Measurable Student Learning Outcomes (SLOs)
[List below:]
1. Broad Program Learning Goal(s) for this Degree/Certificate Program
A. Develop advanced capacities to work independently and make effective artistic and
intellectual judgments and professional and decision in the area of specialization.
B. Demonstrate professional competence in the area of specialization before peers and
faculty
2. List of Student Learning Outcomes (SLOs) for this Degree/Certificate Program
A.1. Students will articulate and demonstrate understanding at an advanced level of the
central concepts that emphasize the unifying elements and principles of music as well as
the historical context of music.
B.1. Students will participate in experiences that are characterized by musical and scholarly
excellence, and solidify musical skill and aesthetic expression which enhance the
cultural life of the state and the nation through scholarly academic writing, composing,
or performing at an advance level.

*

Academic Program of Study is defined as an approved course of study leading to a certificate or degree reflected on a
UNM transcript. A graduate-level program of study typically includes a capstone experience (e.g. thesis, dissertation,
professional paper or project, comprehensive exam, etc.).
Adapted from Kansas State University Office of Assessment
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E. Assessment of Student Learning Plan
All programs are expected to measure student learning outcomes annually and to measure all
program student learning outcomes at least once over one, two, or three assessment cycles. Each
unit determines which of its student learning outcomes to assess during an assessment cycle.
Describe the program’s one, two, or three year plan for assessing program-level student learning
outcomes by addressing 1 thru 4 below.
1. Student Learning Outcomes Matrix
[Insert all student learning outcomes that will be assessed by the unit over the next one, two,
or three assessment cycles.
Relationship to UNM Student Learning Goals (insert the program’s SLOs and check all that apply):

Program SLOs

University of New Mexico Student Learning Goals
Knowledge
Skills
Responsibility

Program SLO is
conceptually
different from
university goals.

A.1. Students will articulate
and demonstrate
understanding at an
advanced level of the
central concepts that
emphasize the unifying

X

elements and principles
of music as well as the
historical context of
music.
B.1. Students will participate
in experiences that are
characterized by musical
and scholarly excellence,
and solidify musical skill

X

X

X

and aesthetic expression
which enhance the
cultural life of the state
and the nation through
Adapted from Kansas State University Office of Assessment
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scholarly academic
writing, composing, or
performing at an advance
level.

2. How will learning outcomes be assessed? (Address Ai thru Aiii individually or complete
the table below)
A. What:
i. For each SLO, briefly describe the means of assessment, i.e., what samples of
evidence of learning will be gathered or measures used to assess students’
accomplishment of the learning outcomes in the three- year plan?
ii. Indicate whether each measure is direct or indirect. If you are unsure, then write
“Unsure of measurement type.” There is an expectation that most of the assessment
methods/measures will be direct measures of student learning with at least 1-2
indirect assessment methods/measures.
iii. Briefly describe the criteria for success related to each direct or indirect means of
assessment. What is the program’s performance target (e.g., is an “acceptable or
better” performance by 60% of students on a given measure acceptable to the
program faculty)? If scoring rubrics are used to define qualitative criteria and
measure performance, attach them to the plan as they are available.
Assessing Student Learning Goals
Assessment Measures
Direct or
Indirect
A.1. Students will articulate

Program SLOs

Criteria for Success

and demonstrate
understanding at an
advanced level of the
central concepts that
emphasize the unifying
elements and principles

Final project in MUS
531

Direct

Grade of 80% or
better on the project

of music as well as the
historical context of
music.
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B.1. Students will participate
in experiences that are
characterized by musical
and scholarly excellence,
and solidify musical skill
and aesthetic expression
which enhance the
cultural life of the state
and the nation through
scholarly academic
writing, composing, or

The music department
will evaluate the recital
preview for
Performance and
Composition
concentrations, project
or thesis proposals for
Music Education, Music
History, and Music
Theory concentrations.
(Pending faculty
approval)

Student is advanced
to recital or proposal
is accepted on first
attempt.

Direct

performing at an advance
level.

B. Who: All students enrolled in the MM degree plan will be evaluated.

3. When will learning outcomes be assessed? When and in what forum will the results of
the assessment be discussed?
Program SLOs
Receive data from MUS 531/ Report on MUS 531 data
Develop a recital preview rubric/ develop rubric for
thesis/project proposals
Receive data from MUS 531/ Report on MUS 531 data
Implement the recital preview
Review data from new rubrics for recitals and thesis
proposals
Review data from new rubrics for recitals and thesis
proposals

Year/Semester Year
Year 1, Fall 2016
Year 1, Spring 2017
Year 2, Fall 2017
Year 2, Spring 2018
Year 3, Fall 2018
Year 3, Spring 2019

4. What is the unit’s process to analyze/interpret assessment data and use results to
improve student learning?
Briefly describe:
Adapted from Kansas State University Office of Assessment
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1. who will participate in the assessment process (the gathering of evidence, the
analysis/interpretation, recommendations).
The music faculty, primarily the area heads, will gather the evidence for the
assessment coordinator. In addition the instructor of MUS 531 will be central in
collection of the data based on the projects in MUS 531. The assessment coordinator
will work with the area/ area heads to interpret the results of the assessment tools. The
department chair will work with the area/ area heads to implement changes that are
needed based on results of assessment.
2. what is the process for considering the implications of assessment/data for change:
a. to assessment mechanisms themselves,
Areas/ Area heads with the faculty will review assessment data
b. to curriculum design,
Areas/ Area heads with the faculty will discuss assessment data in terms of the
current curriculum
c. to pedagogy
…in the interest of improving student learning.
If the data that results from this process indicate that curricular change is necessary
the faculty will meet review and revise the curriculum and assessment plans.
3. How, when, and to whom will recommendations be communicated?
Area heads will discuss with applied faculty, academic faculty and advisement. They will
also meet with chair and administrative committee as well as the curriculum
committee.
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Academic Programs
Assessment Plan
The University of New Mexico

A. College, Department and Date
1. College:
College of Fine Arts
2. Department:
Department of Music
3. Date:
June 1, 2016
`
B. Academic Program of Study*
Bachelor or Music Education (BME)
C. Contact Person(s) for the Assessment Plan
Dr. Eric Lau, Department Chair
Dr. Jennifer Lau, Assessment Coordinator
Dr. Regina Carlow, Music Education
D. Broad Program Goals & Measurable Student Learning Outcomes (SLOs)
[List below:]
1. Broad Program Learning Goal(s) for this Degree/Certificate Program
A. Students will have an understanding of the common elements and organizational patterns
of music
B. Students will have technical skills requisite for self-expression in at least one major
performing area at a level to be able to perform a 30- minute solo recital
C. Students will be able to place music in historical, cultural and stylistic contexts
D. Students will show basic proficiency on Piano
E. Students will have knowledge and skills sufficient to work both as a leader and in
collaboration on matters of music interpretation including conducting and rehearsal skills
F. Students will development a personal commitment to the art of teaching music as an art
form as a means of communication and as part of their intellectual and cultural heritage

2. List of Student Learning Outcomes (SLOs) for this Degree/Certificate Program
A. 1. The student will demonstrate an understanding of music theory, form and analysis

*

Academic Program of Study is defined as an approved course of study leading to a certificate or degree reflected on a
UNM transcript. A graduate-level program of study typically includes a capstone experience (e.g. thesis, dissertation,
professional paper or project, comprehensive exam, etc.).
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A.2. The student will demonstrate strong aural skills
B.1. Students will exhibit comprehensive capabilities in the major performing medium in
solo performances
C.1. Students will be able to place music in a historical, cultural and stylistic context through
performance and in writing
D.1. Students will pass the piano proficiency
E. 1. Students will demonstrate effective teaching strategies that show a high level of
musicianship, and knowledge of developmentally and culturally appropriate practice
F.1. Students will be able to articulate verbally in in writing his/her philosophy of music
education that shows thorough and reflective thinking about teaching music in and
beyond the 21st century.
E.

Assessment of Student Learning Plan
All programs are expected to measure student learning outcomes annually and to measure all
program student learning outcomes at least once over one, two, or three assessment cycles. Each
unit determines which of its student learning outcomes to assess during an assessment cycle.
Describe the program’s one, two, or three year plan for assessing program-level student learning
outcomes by addressing 1 thru 4 below.
1. Student Learning Outcomes Matrix

Relationship to UNM Student Learning Goals (insert the program’s SLOs and check all that apply):

Program SLOs

University of New Mexico Student Learning Goals
Knowledge
Skills
Responsibility

Program SLO is
conceptually
different from
university goals.

A.1 The student will demonstrate an
understanding of musical

X

theory, form and analysis
A.2. The student will demonstrate
strong aural skills

X

X

X

X

B.1.Students will exhibit
comprehensive capabilities in the
major performing medium in solo
performances

Adapted from Kansas State University Office of Assessment
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C.1. Students will be able to place
music in a historical, cultural
and stylistic context through

X

X

X

X

X

X

X

X

X

X

X

performance and in writing

D.1. Students will pass the piano
proficiency

E. 1. Students will demonstrate
effective teaching strategies that
show a high level of
musicianship, and knowledge of
developmentally and culturally
appropriate practice

F.1. Students will be able to
articulate verbally in in writing
his/her philosophy of music
education that shows thorough
and reflective thinking about
teaching music in and beyond the
21st century.

2. How will learning outcomes be assessed?
Assessing Student Learning Goals
Assessment Measures
Direct or
Indirect
A.1 The student will demonstrate an
Program SLOs

understanding of musical

Theory IV Review Exam

Criteria for Success

Score of 70% or
higher

Direct

theory, form and analysis
Adapted from Kansas State University Office of Assessment
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A.2. The student will demonstrate
strong aural skills

Music Education
Advisory Review Areas
1) Unaccompanied
Singing
2) Sight Reading

Both Direct

1) Sophomore Jury
2) Senior Recital
Preview
3) Senior Recital
Reflection

1 and 2 are
Direct
3 is
Indirect

1) Passing Sore
2) Passing Score
3) Completion of
Survey

Direct

Passing Score

Student teaching
Evaluations 1 and 2

Direct

Either meets
expectations or
exceeds expectations
on rubric

1) MEAR Part 3
advocacy speech
2) Final Student
Teaching Project

1) Indirect
2) Indirect

1) Passing Score
2) Passing Score

Passing Score

B.1.Students will exhibit
comprehensive capabilities in the
major performing medium in solo
performances

C.1. Students will be able to place
music in a historical, cultural
and stylistic context through

Pending Faculty Review

performance and in writing

D.1. Students will pass the piano
proficiency

Piano Proficiency Exam

E. 1. Students will demonstrate
effective teaching strategies that
show a high level of
musicianship, and knowledge of
developmentally and culturally
appropriate practice

F.1. Students will be able to
articulate verbally in in writing
his/her philosophy of music
education that shows thorough
and reflective thinking about
teaching music in and beyond the
21st century.
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B. Who will be assessed?
ALL music students (in the BM, the BA and the BME) will be assessed on the first three
SLOS (A.1, B.1, C.1) because all our students take Theory, Music History and
Applied lessons. We have also chosen to examine the Sophomore Jury sheets
(starting in the spring of 2018) and this involves about 30 students. Because
this is early in the process (in the 2 nd year, we feel this is a good “entry”
assessment. We have chosen to examine the theory review exam level 4 and
each year approximately 30 students take this review exam.
The Music Education Program has approximately 75 students enrolled in the
undergraduate licensure program. We will include evidence from all students
enrolled in the licensure program. Approximately 20 students take the
Music Education Advisory Review each year – so the number is not large. We
feel it will tell us the most about both our process as well as the status of our
students. This MEAR exam is a barrier exam before entering methods classes
The final assessments will occur during the Senior Recital review and the
Student Teaching Project/Evaluation.
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3. When will learning outcomes be assessed? When and in what forum will the results of
the assessment be discussed?

Program SLOs
SLO A 1- Theory Review Results will be collected

Year/Semester Year
Year 1, Summer 2016

SLO A 1 and A 2 - Music Theory Review and Aural skills
SLO E – Student teaching project

Year 1, Fall 2016
Year 1, Spring 2017
Year 2, Summer 2019
Year 2, Fall 2017
Year 2, Spring 2018
Year 3, Summer 2018
Year 3, Fall 2019
Year 3, Spring 2021

SLO B – Jury Sheet Review
SLO D – Piano Proficiency
SLO F – MEAR Advocacy Speech
SLO C – Music History Review (pending faculty review)

4. What is the unit’s process to analyze/interpret assessment data and use results to
improve student learning?
Briefly describe:
1. who will participate in the assessment process (the gathering of evidence, the
analysis/interpretation, recommendations).
The music education faculty will examine data from MEAR and Student Teaching
Capstones. One music education faculty will serve on music assessment committee
and will review all other data with other music faculty
2. what is the process for considering the implications of assessment/data for change:
a. to assessment mechanisms themselves,
Review of data, discussion among faculty
b. to curriculum design,
Music Education committee will discuss results in view of current curriculum
c. to pedagogy
…in the interest of improving student learning.
Music education is deeply concerned about student learning – and continually meets
and retools courses, assessments and benchmarks.
3. How, when, and to whom will recommendations be communicated? Music education
faculty will discuss with applied faculty, academic faculty and advisement. Music
education faculty will meet with chair and administrative committee as well as
curriculum committee.
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Template
Academic Programs
Assessment Plan
University of New Mexico
Instructions:
This template is a suggested guideline for creating assessment plans to assess academic programlevel student learning outcomes. An assessment plan can span one, two, or three assessment cycles.
Alternative formats (e.g., those used by specialized accreditors) may be acceptable; please check
first with the Office of Assessment.*
Assessment plans should include clear differentiations between degrees (i.e., concentration,
certificate, bachelor, master’s, and/or doctoral).
Assessment plans should be reviewed and approved at the college/school/branch level by the
College Assessment Review Committee (CARC) or the equivalent.
All assessment plans should be made available to students and the broader UNM community for
review via the website of the college/school/branch.
*If you have any questions, please contact the Office of Assessment at assess@unm.edu or 2774130.
Please delete this cover page before submitting.
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Academic Programs
Assessment Plan
The University of New Mexico

A. College, Department and Date
1. College:
2. Department:
3. Date:

College of Fine Arts
Department of Music
June 2016

B. Academic Program of Study*
Bachelor of Music
C. Contact Person(s) for the Assessment Plan
Dr. Eric Lau, Department Chair, elau@unm.edu
Dr. Jennifer Lau, Assessment Coordinator, jlau@unm.edu
D. Broad Program Goals & Measurable Student Learning Outcomes (SLOs)
1. Broad Program Learning Goal(s) for this Degree/Certificate Program
A. Students will have an understanding of the common elements and organizational patterns
of music.
B. Students will have technical skills requisite for self-expression in at least one major
performing area at a level commensurate to acceptance in a graduate program in
performance.
C. Student will be able to place music in historical, cultural and stylistic contexts.
D. Student will show basic proficiency on the piano
2. List of Student Learning Outcomes (SLOs) for this Degree/Certificate Program
A. Students will demonstrate an understanding of music theory, form and analysis.
B. Students will exhibit comprehensive capabilities in the major performing medium in solo
performances.
C. Students will be able to place music in a historical, cultural and stylistic context through
performance and in writing.
*

Academic Program of Study is defined as an approved course of study leading to a certificate or degree reflected on a
UNM transcript. A graduate-level program of study typically includes a capstone experience (e.g. thesis, dissertation,
professional paper or project, comprehensive exam, etc.).
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D. Students will pass the piano proficiency.
E. Assessment of Student Learning Plan
All programs are expected to measure student learning outcomes annually and to measure all
program student learning outcomes at least once over one, two, or three assessment cycles. Each
unit determines which of its student learning outcomes to assess during an assessment cycle.
Describe the program’s one, two, or three year plan for assessing program-level student learning
outcomes by addressing 1 thru 4 below.
1. Student Learning Outcomes Matrix
Relationship to UNM Student Learning Goals (insert the program’s SLOs and check all that apply):

Program SLOs

University of New Mexico Student Learning Goals
Knowledge
Skills
Responsibility

Program SLO is
conceptually
different from
university goals.

A.1 Students will
demonstrate an
understanding of music

X

X

X

X

theory, form and analysis
B.1 Students will exhibit
comprehensive
capabilities in the major
performing medium in

X

solo performances
C.1 Students will be able to
place music in a
historical, cultural and
stylistic context through

X

X

performance and in
writing.

2. How will learning outcomes be assessed? (Address Ai thru Aiii individually or complete
the table below)
Adapted from Kansas State University Office of Assessment
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A. What:
Assessing Student Learning Goals
Assessment Measures
Direct or
Indirect

Program SLOs

Criteria for Success

A.1 Students will
demonstrate an
understanding of music
theory, form and analysis

Theory IV Review
Exam

Direct

Score of 75 % or
better

Direct and
Indirect

B.1 Successful pass
for the jury,
Successful pass for
recital preview,
B.2 Completion of
survey

Direct

Successful pass of
the exam

B.1 Students will exhibit
comprehensive
capabilities in the major
performing medium in
solo performances

B.1 Sophomore jury,
Recital Preview
B.2 Recital Reflection
survey

C.1 Students will be able to
place music in a
historical, cultural and
stylistic context through

Pending faculty review

performance and in
writing.
D. Students will pass the
piano proficiency

Piano Proficiency Exam

B. Who:
ALL music students (in the BM, the BA and the BME) will be assessed on the first three
SLOS (A.1, B.1, C.1) because all our students take Theory, Music History and
Applied lessons. We have also chosen to examine the Sophomore Jury sheets
(starting in the spring of 2018) and this involves about 30 students. Because
this is early in the process (in the 2nd year), we feel this is a good “entry”
assessment. We have chosen to examine the theory review exam level 4 and
each year approximately 30 students take this review exam. We are just
Adapted from Kansas State University Office of Assessment
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beginning the process of evaluating the Music History part of our program and
will decide how we will assess the students in this area after a faculty review. This
will allow the Department of Music to evaluate the progress of all students on
SLO A, B, and C, but this data can also be divided out by specific major to assess
each separate degree plan. In addition for the BM in Music, we will gather data
about the piano proficiency exam to evaluate SLO D.1.
3.
When will learning outcomes be assessed? When and in what forum will the results of
the assessment be discussed?
Program SLOs
SLO A- Gather Results of Theory Review
SLO A- Analyze Results of Music Theory Review
SLO A- Implement Changes based on Analysis of Theory
Review
SLO C- Begin faculty review of Music History
SLO B- Develop New Jury Rubric
SLO B- Evaluate Sophomore Juries Using New Rubric
SLO B- Implement Changes based on Analysis of Jury
Rubric
SLO C- Develop Music History Assessment Tool
SLO C- Gather Results of Music History Assessment Tool

Year/Semester Year
Year 1, Summer 2016
Year 1, Fall 2016
Year 1, Spring 2017
Year 2, Summer 2017
Year 2, Fall 2017
Year 2, Spring 2018
Year 3, Summer 2018
Year 3, Fall 2018
Year 3, Spring 2019

4. What is the unit’s process to analyze/interpret assessment data and use results to
improve student learning?
Briefly describe:
1. who will participate in the assessment process (the gathering of evidence, the
analysis/interpretation, recommendations). The music faculty, primarily the area
heads, will gather the evidence for the assessment coordinator. The assessment
coordinator will work with the area/ area heads to interpret the results of the
assessment tools. The department chair will work with the area/ area heads to
implement changes that are needed based on results of assessment.
2. what is the process for considering the implications of assessment/data for change:
a. to assessment mechanisms themselves,
Areas/ Area heads will review assessment data
b. to curriculum design,
Areas/ Area heads will discuss assessment data in terms of the current curriculum
c. to pedagogy
If the data that results from this process indicate that curricular change is necessary
the faculty will meet review and revise the curriculum and assessment plans.
3. How, when, and to whom will recommendations be communicated?
Area heads will discuss with applied faculty, academic faculty and advisement. They will
also meet with chair and administrative committee as well as the curriculum
committee.
Adapted from Kansas State University Office of Assessment
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Template
Academic Programs
Assessment Plan
University of New Mexico
Instructions:
This template is a suggested guideline for creating assessment plans to assess academic programlevel student learning outcomes. An assessment plan can span one, two, or three assessment cycles.
Alternative formats (e.g., those used by specialized accreditors) may be acceptable; please check
first with the Office of Assessment.*
Assessment plans should include clear differentiations between degrees (i.e., concentration,
certificate, bachelor, master’s, and/or doctoral).
Assessment plans should be reviewed and approved at the college/school/branch level by the
College Assessment Review Committee (CARC) or the equivalent.
All assessment plans should be made available to students and the broader UNM community for
review via the website of the college/school/branch.
*If you have any questions, please contact the Office of Assessment at assess@unm.edu or 2774130.
Please delete this cover page before submitting.
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Template
Academic Programs
Assessment Plan
The University of New Mexico

A. College, Department and Date
1. College:
College of Fine Arts
2. Department: Department of Music
3. Date:
June 2016
`
B. Academic Program of Study*
Bachelor of Arts-Music
C. Contact Person(s) for the Assessment Plan
Dr. Eric Lau, Department Chair, elau@unm.edu
Dr. Jennifer Lau, Assessment Coordinator, jlau@unm.edu
D. Broad Program Goals & Measurable Student Learning Outcomes (SLOs)
[List below:]
1. Broad Program Learning Goal(s) for this Degree/Certificate Program
A. Students will have an understanding of the common elements and organizational patterns
of music.
B. Students will have technical skills requisite for self-expression in at least one major
performing area at a level commensurate with a Bachelor of Arts Degree.
C. Student will be able to place music in historical, cultural and stylistic contexts.
2. List of Student Learning Outcomes (SLOs) for this Degree/Certificate Program
A. Students will demonstrate an understanding of music theory, form and analysis.
B. Students will exhibit comprehensive capabilities in the major performing medium in solo
performances.
C. Students will be able to place music in a historical, cultural and stylistic context through
performance and in writing.

*

Academic Program of Study is defined as an approved course of study leading to a certificate or degree reflected on a
UNM transcript. A graduate-level program of study typically includes a capstone experience (e.g. thesis, dissertation,
professional paper or project, comprehensive exam, etc.).
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E. Assessment of Student Learning Plan
All programs are expected to measure student learning outcomes annually and to measure all
program student learning outcomes at least once over one, two, or three assessment cycles. Each
unit determines which of its student learning outcomes to assess during an assessment cycle.
Describe the program’s one, two, or three year plan for assessing program-level student learning
outcomes by addressing 1 thru 4 below.
1. Student Learning Outcomes Matrix
[Insert all student learning outcomes that will be assessed by the unit over the next one, two,
or three assessment cycles.
Relationship to UNM Student Learning Goals (insert the program’s SLOs and check all that apply):

Program SLOs
A.

University of New Mexico Student Learning Goals
Knowledge
Skills
Responsibility

Program SLO is
conceptually
different from
university goals.

Students will
demonstrate an
understanding of music

X

X

X

X

theory, form and analysis
B. Students will exhibit
comprehensive
capabilities in the major
performing medium in

X

solo performances
C. Students will be able to
place music in a
historical, cultural and
stylistic context through

X

X

performance and in
writing.
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2. How will learning outcomes be assessed? (Address Ai thru Aiii individually or complete
the table below)
A. What:
Assessing Student Learning Goals
Assessment Measures
Direct or
Indirect

Program SLOs
A.

Criteria for Success

Students will
demonstrate an
understanding of music
theory, form and analysis

Theory IV Review
Exam

Direct

Score of 75 % or
better

Direct and
Indirect

Successful pass for
the jury,
Completion of
survey

B. Students will exhibit
comprehensive
capabilities in the major
performing medium in

B.1 Sophomore jury
B .2 Recital Reflection
survey

solo performances
C. Students will be able to
place music in a
historical, cultural and
stylistic context through

Pending faculty review

performance and in
writing.

B. Who: ALL music students (in the BM, the BA and the BME) will be assessed on the
first three SLOS (A.1, B.1, C.1) because all our students take Theory, Music
History and Applied lessons. We have also chosen to examine the Sophomore
Jury sheets (starting in the spring of 2018) and this involves about 30
students. Because this is early in the process (in the 2nd year), we feel this is
a good “entry” assessment. We have chosen to examine the theory review
exam level 4 and each year approximately 30 students take this review exam.
We are just beginning the process of evaluating the Music History part of our
program and will decide how we will assess the students in this area after a
faculty review. This will allow the Department of Music to evaluate the progress
of all students on SLO A, B, and C, but this data can also be divided out by
specific major to assess each separate degree plan.
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3.
When will learning outcomes be assessed? When and in what forum will the results of
the assessment be discussed?
Program SLOs
SLO A- Gather Results of Theory Review
SLO A- Analyze Results of Music Theory Review
SLO A- Implement Changes based on Analysis of Theory
Review
SLO C- Begin faculty review of Music History
SLO B- Develop New Jury Rubric
SLO B- Evaluate Sophomore Juries Using New Rubric
SLO B- Implement Changes based on Analysis of Jury
Rubric
SLO C- Develop Music History Assessment Tool
SLO C- Gather Results of Music History Assessment Tool

Year/Semester Year
Year 1, Summer 2016
Year 1, Fall 2016
Year 1, Spring 2017
Year 2, Summer 2017
Year 2, Fall 2017
Year 2, Spring 2018
Year 3, Summer 2018
Year 3, Fall 2018
Year 3, Spring 2019

4. What is the unit’s process to analyze/interpret assessment data and use results to
improve student learning?
Briefly describe:
1. who will participate in the assessment process (the gathering of evidence, the
analysis/interpretation, recommendations).
The music faculty, primarily the area heads, will gather the evidence for the assessment
coordinator. The assessment coordinator will work with the area/ area heads to
interpret the results of the assessment tools. The department chair will work with the
area/ area heads to implement changes that are needed based on results of assessment.
2. what is the process for considering the implications of assessment/data for change:
a. to assessment mechanisms themselves,
Areas/ Area heads will review assessment data
b. to curriculum design,
Areas/ Area heads will discuss assessment data in terms of the current curriculum
c. to pedagogy
If the data that results from this process indicate that curricular change is necessary
the faculty will meet review and revise the curriculum and assessment plans.
3. How, when, and to whom will recommendations be communicated?
Area heads will discuss with applied faculty, academic faculty and advisement. They will
also meet with chair and administrative committee as well as the curriculum
committee.
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Introduction: The following template provides the guidelines for annually recording the assessment of student learning outcomes for academic degree and
certificate programs at UNM. Alternative formats (e.g., those used by specialized accreditors) may be acceptable as long as the assessment information requested
in this template is provided. If you have any questions, please contact the Office of Assessment at assess@unm.edu or (505) 277-4130.
All academic programs should have an assessment plan and process that: 1) reflects the six steps of a continuous assessment cycle (refer to the “Annual
Assessment Cycle Process” diagram for guidance) and 2) includes at least: one program goal, three student learning outcomes (SLOs), and four key program
assessment measures (three direct/one indirect measures). The program’s goal(s), SLOs, and key program assessment measures should span (or reflect) students’
learning, development, and progression from the beginning to the end of the program.
Overview of Annual Program Report Template: The template is divided into two parts.
Part I
The first part of the template serves as the cover page. Please provide all of the information requested for the cover page.
Part II
The second part of the template requires information on the program’s goal(s), student learning outcomes, assessment measures, data results and analysis, and
recommendations for program improvement and/or changes. Each program goal is followed by a table with seven columns. For each program goal, list in the table
the SLOs that target or are align with the goal. Then include the assessment information for each student learning outcome(s) listed in the table. After completing
the table, explain how each SLO was met, partially met, or not met. If needed, for additional goals, copy and paste the goal-table format onto a separate page.
Brief description of the seven columns:
Student Learning Outcomes
(SLOs)

UNM Student
Learning Goals
(Knowledge,
Skills, and/or
Responsibility)

Assessment
Measures incl. Measure
Type (Direct or Indirect)*

Performance
Benchmark/
Objective

Data Results*

Data Analysis*

Recommendations for
Improvement/
Changes*

For each row in the table, provide
a SLO. If needed, add more rows.
A SLO may be targeted by or
aligned with more than one
program goal. If using a 2- or 3year assessment cycle, only list
the SLOs that are being assessed
during the relevant assessment
period. If a program awards more
than one degree (i.e., B.S., M.A.
etc.), the SLOs for graduate and
undergraduate must be different
and graduate degrees must be
different (Master ≠ Doctorate).

State which
UNM goal the
SLO targets or
aligns with; if
relevant, more
than one UNM
SLO goal may
be listed

Provide a description of the
assessment instrument used
to measure the SLO;
include the course(s) (i.e.,
Course: PRO 540) and the
semester(s) the assessment
is administered in AND if it
is a direct or indirect
measure; if needed, go to
the next row AND/OR add
more rows if more than one
assessment measure is used
to assess the SLO (i.e.,
Measure 1, Measure 2, etc.)

State the program’s
“criteria for
success” or
performance
benchmark target
for successfully
meeting the SLO
(i.e., At least 70%
of the students will
pass the assessment
with a score of 70 or
higher.)

State whether the performance
benchmark was met, not met,
or exceeded AND the total
number of students assessed—
must have at least TWO
iterations of data for each
assessment measure (i.e., Out
of the 111 students assessed,
86% of the students passed the
assessment with a score of 70
or higher for the 1st iteration
and 25 out of 30 students
passed with a score of 70 or
higher for the 2nd iteration.)

Describe
weaknesses and/or
strengths in
students’
learning/performanc
e based on the data
results (i.e., Even
though the
benchmark was met,
40% of the students
struggled with
Question 5 which
focused on…)

Describe any improvements
and/or changes to be made to
the course, assessment,
syllabus, program etc. to
address weaknesses and/or
sustain/capitalized on
strengths outlined in the “Data
Analysis” column (i.e., It
seems that the language in
Question 5 was confusing to
students, so it will be
changed. A revised
assessment will be provided
as evidence.)

NOTE: An asterisk (*) denotes that relevant data/evidence must be included for that column (refer to the “Annual Assessment Cycle Process” diagram for guidance). Evidence
associated with program improvements/changes that are actually made or implemented have to be provided the next academic year/assessment period.
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Part I: Cover Page
UNM Academic Programs Assessment Report Template
Record for Assessment of Student Learning Outcomes
The University of New Mexico

Title of Degree or Certificate Program

Degree Level
(Certificate, Associate, Bachelors, Master’s, etc.)

Master in Music

Master

Name of Academic Department (if relevant): Music
Name of College/School/Branch: College of Fine Arts
Academic Year/Assessment Period: 2017-2018
Submitted By (include email address): Eric Lau, Chair (elau@unm.edu)
Date Submitted to College/School/Branch for Review: February 1, 2019
Date Reviewed by College Assessment and Review Committee (CARC) or the equivalent:
State whether ALL of the program’s student learning outcomes (SLOs) are targeted/assessed/measured within one year, two years, OR three years:
This year we continued to implement a new assessment tool during our Graduate Oral Exams to assess SLO A.1. This assessment tool was used to
determine if the student was “Outstanding, exceeds expectations”, “Strong Work: Clearly qualified”, “Meets Expectations”, or “Not meeting
expectations”. The Assessment tool is included in this report.
If the program’s SLO’s are targeted/assessed/measured within two years or three years, please state whether this assessment record focuses on SLOs
from the first year, second year, or third year:
This is the second year assessing this SLO.
Describe the actions and/or improvements that were implemented during the previous reporting period (provide relevant evidence):
2
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We significantly increased the number of exam that were assessed using this tool. This increase allows us to get a better picture of our success as a
department in meeting this goal.

3
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Part II: Assessment Report
Program Goal #1:
A. Develop advanced capacities to work independently and make effective artistic and intellectual judgments and professional and decision
in the area of specialization.

4
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Student Learning
Outcomes

UNM
Student
Learning
Goals
(Knowled
ge, Skills,
and/or
Responsib
ility)

Assessment
Measures
incl.
Measure
Type
(Direct or
Indirect)*

A.11.Students will
articulate and
demonstrate
understanding at an
advanced level of the
central concepts that
emphasize the unifying
elements and principles
of music as well as the
historical context of
music.

Knowledge Direct
and Skills

Performance
Benchmark

Data Results*

Data Analysis*

Recommendations
for Improvement/
Changes*

80% of students
“meeting
expectations” on the
Graduate Oral Exam
Rubric

24 exams were
given this
assessment by
their advisory
committees
during this period
out of a total of
37 oral exams
that took place.
There were 47
individual faculty
assessments made
of these 24
exams. See
attached
spreadsheet for
specific data.

Last year 50% of the
exams administered also
filled out the assessment
tool, This year 65% filled
out the tool. This is a big
improvement in the
response rate. The vast
majority of the students
assessed (94%) met or
exceeded the expectations
of the faculty. Based on
this data, our students are
meeting the expectations
of our faculty for this
SLO. The relatively small
number of students who
received “outstanding”
ratings indicates that the
assessment was done with
a reasonable expectation
of what it means to exceed
expectations. The vast
majority of the students
were rated either “meets
expectations” or “strong
work”.

Our goal was to
improve the reporting
rate for the exams
themselves. We had
15% increase in the
return rate from the
faculty administering
the exams. This is a
major success, but we
plan to further
improve this number
as this tool becomes
more a part of our
culture. We may also
revisit the form to see
if it needs an overall
assessment or a
summary assessment
for the two main areas:
“delivery” and
“content and
understanding”. I
think having an
overall score could
help with drawing info
from the data.
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Based on the data results and analysis provided for the student learning outcome(s) listed in the table above, for EACH student learning outcome,
please state if the outcome was met, partially met, or not met. Briefly explain why:
The students did meet the goal set out in the assessment plan. We also had a major increase in responses so our data is much better. We may revisit
the form to see if it needs an overall assessment or a summary assessment for the two main areas: “delivery” and “content and understanding”. I think
having an overall score could help with drawing info from the data. In addition, I would like to review whether a single form for each exam would be
easier to analyze. I will work with the faculty and the graduate coordinator to improve this return rate and to discuss whether a single form is better
than multiple forms for each exam.
Program Goal #2:
B. Demonstrate professional competence in the area of specialization before peers and faculty
Not evaluated this year

6
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Student Learning
Outcomes

UNM Student
Learning Goal
(Knowledge,
Skills, and/or
Responsibility)

B.1.
Students
Knowledge,
will participate in
Skills, and
experiences that
Responsibility
are characterized
by musical and
scholarly
excellence, and
solidify musical
skill and aesthetic
expression which
enhance the
cultural life of the
state and the nation
through scholarly
academic writing,
composing, or
performing at an
advance level.

Assessment
Measures*

Performance
Benchmark

The music
department will
evaluate the
recital preview
for Performance
and Composition
concentrations,
project or thesis
proposals for
Music
Education,
Music History,
and Music
Theory
concentrations.
(Pending faculty
approval)

N/A

Results*

Analysis*

Recommendations
for Improvement/
Changes*

Based on the data results and analysis provided for the student learning outcome(s) listed in the table above, for EACH student learning outcome,
please state if the outcome was met, partially met, or not met. Briefly explain why:
At this point we do not have a tool to assess this SLO. The first step will be bringing this SLO to the faculty to determine if it even fits with the goals
for our program and if so, how do we properly assess it. We have MM degrees that are performance-based culminating in a recital, MM degrees that
are more traditional that culminate in a thesis, and yet others that are project based that culminate in a research project. We need to develop a tool that
7
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will allow us to assess these varied degrees or separate tools to do this. I think the best approach will be to divide the degrees up and develop separate
rubrics for each style of degree. We have already begun to revise our performance jury form to be a better tool for assessment so that might be the
best starting point. I will begin working with the graduate committee to address assessment for this SLO.

8
116

Introduction: The following template provides the guidelines for annually recording the assessment of student learning outcomes for academic degree and
certificate programs at UNM. Alternative formats (e.g., those used by specialized accreditors) may be acceptable as long as the assessment information requested
in this template is provided. If you have any questions, please contact the Office of Assessment at assess@unm.edu or (505) 277-4130.
All academic programs should have an assessment plan and process that: 1) reflects the six steps of a continuous assessment cycle (refer to the “Annual
Assessment Cycle Process” diagram for guidance) and 2) includes at least: one program goal, three student learning outcomes (SLOs), and four key program
assessment measures (three direct/one indirect measures). The program’s goal(s), SLOs, and key program assessment measures should span (or reflect) students’
learning, development, and progression from the beginning to the end of the program.
Overview of Annual Program Report Template: The template is divided into two parts.
Part I
The first part of the template serves as the cover page. Please provide all of the information requested for the cover page.
Part II
The second part of the template requires information on the program’s goal(s), student learning outcomes, assessment measures, data results and analysis, and
recommendations for program improvement and/or changes. Each program goal is followed by a table with seven columns. For each program goal, list in the table
the SLOs that target or are align with the goal. Then include the assessment information for each student learning outcome(s) listed in the table. After completing
the table, explain how each SLO was met, partially met, or not met. If needed, for additional goals, copy and paste the goal-table format onto a separate page.
Brief description of the seven columns:
Student Learning Outcomes
(SLOs)

UNM Student
Learning Goals
(Knowledge,
Skills, and/or
Responsibility)

Assessment
Measures incl. Measure
Type (Direct or Indirect)*

Performance
Benchmark/
Objective

Data Results*

Data Analysis*

Recommendations for
Improvement/
Changes*

For each row in the table, provide
a SLO. If needed, add more rows.
A SLO may be targeted by or
aligned with more than one
program goal. If using a 2- or 3year assessment cycle, only list
the SLOs that are being assessed
during the relevant assessment
period. If a program awards more
than one degree (i.e., B.S., M.A.
etc.), the SLOs for graduate and
undergraduate must be different
and graduate degrees must be
different (Master ≠ Doctorate).

State which
UNM goal the
SLO targets or
aligns with; if
relevant, more
than one UNM
SLO goal may
be listed

Provide a description of the
assessment instrument used
to measure the SLO;
include the course(s) (i.e.,
Course: PRO 540) and the
semester(s) the assessment
is administered in AND if it
is a direct or indirect
measure; if needed, go to
the next row AND/OR add
more rows if more than one
assessment measure is used
to assess the SLO (i.e.,
Measure 1, Measure 2, etc.)

State the program’s
“criteria for
success” or
performance
benchmark target
for successfully
meeting the SLO
(i.e., At least 70%
of the students will
pass the assessment
with a score of 70 or
higher.)

State whether the performance
benchmark was met, not met,
or exceeded AND the total
number of students assessed—
must have at least TWO
iterations of data for each
assessment measure (i.e., Out
of the 111 students assessed,
86% of the students passed the
assessment with a score of 70
or higher for the 1st iteration
and 25 out of 30 students
passed with a score of 70 or
higher for the 2nd iteration.)

Describe
weaknesses and/or
strengths in
students’
learning/performanc
e based on the data
results (i.e., Even
though the
benchmark was met,
40% of the students
struggled with
Question 5 which
focused on…)

Describe any improvements
and/or changes to be made to
the course, assessment,
syllabus, program etc. to
address weaknesses and/or
sustain/capitalized on
strengths outlined in the “Data
Analysis” column (i.e., It
seems that the language in
Question 5 was confusing to
students, so it will be
changed. A revised
assessment will be provided
as evidence.)

NOTE: An asterisk (*) denotes that relevant data/evidence must be included for that column (refer to the “Annual Assessment Cycle Process” diagram for guidance). Evidence
associated with program improvements/changes that are actually made or implemented have to be provided the next academic year/assessment period.
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Part I: Cover Page
UNM Academic Programs Assessment Report Template
Record for Assessment of Student Learning Outcomes
The University of New Mexico

Title of Degree or Certificate Program

Degree Level
(Certificate, Associate, Bachelors, Master’s, etc.)

Bachelor of Music Education

Bachelor

Name of Academic Department (if relevant): Music
Name of College/School/Branch: College of Fine Arts
Academic Year/Assessment Period: 2017-2018
Submitted By (include email address): Eric Lau, Chair (elau@unm.edu)
Date Submitted to College/School/Branch for Review: February 1, 2019
Date Reviewed by College Assessment and Review Committee (CARC) or the equivalent:
State whether ALL of the program’s student learning outcomes (SLOs) are targeted/assessed/measured within one year, two years, OR three years:
This year we are evaluating the following SLOs: A. Students will demonstrate an understanding of music theory, form and analysis.
B. Students will exhibit comprehensive capabilities in the major performing medium in solo performances, and D. Students will pass the piano
proficiency.
If the program’s SLO’s are targeted/assessed/measured within two years or three years, please state whether this assessment record focuses on SLOs
from the first year, second year, or third year:
na
2
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Describe the actions and/or improvements that were implemented during the previous reporting period (provide relevant evidence):
This semester the music department truly began the process of robust assessment. The current assessment plans for the department of music were
developed by the administration of the department without any input from the faculty. Most faculty were only vaguely aware of our assessment plan
and had almost no knowledge of our Program Goals and SLOs. This approach to assessment was doomed to fail due to the lack of faculty by in. In
January we had a full faculty retreat where we worked on establishing overarching program goals for the music department in an effort to focus the
faculty on what we want our students to learn on a global level and then start to get to how we meet that goal. I expect that this faculty involvement
will lead to a much more robust and valuable assessment of our program and the development of more meaningful Program Goals and SLOs.
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Part II: Assessment Report
Program Goal #1:
A.1 The student will demonstrate an understanding of musical theory, form and analysis
Student Learning
Outcomes

UNM Student
Learning Goal
(Knowledge,
Skills, and/or
Responsibility)

Assessment
Measures*

Performance
Benchmark

Results*

Analysis*

Recommendations
for Improvement/
Changes*

Students will
demonstrate an
understanding of music
theory, form and
analysis.

Knowledge and
Skills

Diagnostic Review
for Final Exam

Score of 75 % or
better

16 students took
the Diagnostic
Review for Final
Exam, 10 scored
75% or higher

This appears to
be a huge
improvement
over our past
results, but it is a
function of
revising the
assessment tool.

The 2018 results will
serve as the baseline
for the music
department. We will
administer this
assessment tool again
in 2019 and start to
see what patterns
appear.

The music department has continued to measure SLO A.1: The student will demonstrate an understanding of musical theory, form and analysis using
a diagnostic review that is given before the final exam for Music Theory IV. During the evaluation of the initial implementation (2016) of this
diagnostic exam it was discovered that the tool was far too long to be used for this purpose. This led to artificially low scores from our students and
an average score of 57%. This score is obviously below the threshold that we would find acceptable. Due to a miscommunication the tool was not
administered in 2017. In 2018, it was administered to half of our students and the results were much better. The average score for the students who
were evaluated was 76%. While at first glance this appears to be a major improvement in our success, I think that is not reflective of reality. Our first
tool was far too long and difficult to effectively evaluate the success of our students. In our view, this is a much more realistic baseline for the
beginnings of our assessment of our music theory curriculum. Moving forward we will use these results and this tool in 2019 to begin comparing
results to see how we are doing and what needs to be improved. I expect that we will further dig into the results to see if there are specific topics that
students are struggling with.
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The data is attached.
Program Goal #2:
B. Students will have technical skills requisite for self-expression in at least one major performing area at a level commensurate to acceptance in
a graduate program in performance.
Student Learning
Outcomes

UNM Student
Learning Goal
(Knowledge,
Skills, and/or
Responsibility)

Students will exhibit
Skills
comprehensive
capabilities in the major
performing medium in
solo performances.

Assessment
Measures*

Performance
Benchmark

Results*

Analysis*

Recommendations
for Improvement/
Changes*

Jury Assessment
Form

Steady
Improvement
from Semester 1
to 4 to 7

There is a strong
correlation
between the
number of
semesters that a
student has
received private
instruction and
their success in
meeting this
learning outcome

We need more
data, but this will
serve as a good
benchmark for
the department
to evaluate our
teaching of
performance.

Remind faculty to
administer the tool.
The more data we
have the better the tool
will be.

In Fall of 2017 the Music Department developed a jury performance rubric that is to be administered in the 1st, 4th, and 7th semesters for
undergraduate students. The rubric is attached and it measures the competence level of the basic components of music performance with the highest
level being “at the level required to enter a graduate program in performance.” This tool was used in the evaluation of most of our undergraduate
music majors. Due to the system being new, some students were missed, but the department did end up with several hundred rubrics filled out. Note,
due to multiple reviewers, there can are multiple forms filled out for each students. This data is new to the department in terms of evaluation, but it is
very encouraging that while there were many students who were rated as performing at a “not satisfactory” level in their first semester, there is a
steady decline in the number of students who are rated in this way as the semesters proceed. By the 4th semester for performance majors and the 7th
semester for music education students, there are no students who are rated as not satisfactory. In all degrees, there is a steady trend of more and more
students moving toward the highest level on the rubric. This data will serve as the baseline for our department in evaluating the success of our
5
121

performance classes helping students to achieve Program Goal #2: B. Students will have technical skills requisite for self-expression in at least one
major performing area at a level commensurate to acceptance in a graduate program in performance.
Based on the data results and analysis provided for the student learning outcome(s) listed in the table above, for EACH student learning
outcome, please state if the outcome was met, partially met, or not met. Briefly explain why:
We have partially met our goals, primarily because we have just begun to set benchmarks for the department in the performance area. Once we have
successfully assessed our students using this tool in the jury system we will be able to see a better picture of the effectiveness of our program.

6
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Program Goal #3:
C. Student will be able to place music in historical, cultural and stylistic contexts.
Not evaluated this year
Student Learning
Outcomes

UNM Student
Learning Goal
(Knowledge,
Skills, and/or
Responsibility)

Assessment
Measures*

Performance
Benchmark

Results*

Analysis*

Recommendations
for Improvement/
Changes*

Based on the data results and analysis provided for the student learning outcome(s) listed in the table above, for EACH student learning outcome,
please state if the outcome was met, partially met, or not met. Briefly explain why:
Using what we have learned in assessing we will develop an assessment tool for music history.
Program Goal #4:
D. Students will show basic proficiency on piano.

7
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Student Learning
Outcomes

D.1. Students
will pass
the piano
proficiency

UNM Student
Learning
Goals
(Knowledge,
Skills, and/or
Responsibility)

Assessment
Performance
Measures incl. Benchmark
Measure Type
(Direct or
Indirect)*

Data Results*

Data Analysis*

Recommendations
for Improvement/
Changes*

Knowledge and
Skills

Direct

27 proficiencies
heard during finals
week:

This is a significant improvement
over the previous spring semester.
70% of the attempts in Spring 2018
resulted in a passing of the exam.
This is a 10% increase over Spring
of 2017. This is a major
improvement.

This initiative was a major
success. This was the first full
year of breaking the exam into
two parts (technique and
repertoire/sight reading/score
reading) for the first time, one
taken after Piano III and the
second taken after Piano IV.
The results of this was that
students are having more
success completing the exam.

Pass all portions
of the
proficiency
within 2
attempts

19 – completed the
exam, passing either
all sections or the
sections they had
not yet passed
8 – passed some
portion of the exam
Average number of
attempts for
students who passed
complete exam2.25 (this is a new

data point)

Based on the data results and analysis provided for the student learning outcome(s) listed in the table above, for EACH student learning
outcome, please state if the outcome was met, partially met, or not met. Briefly explain why:
After reviewing the data from 2017, the faculty member who administers the exam suggested that the exam should be broken up into two
parts, one that tested the Piano III Skills and one that tested the Piano IV skills. This year was the first time we have done this and the
results were very positive. We had a 10% increase in pass rates and I expect this to increase as this new structure takes hold. I think the
outcome was partially met, because we still have some students who do not complete the exam in two attempts, but the average number of
attempts is only 2.25. We will track that average as part of our self-evaluation moving forward. The piano proficiency is one of the two
biggest challenges that our students face in trying to complete our degree plan. This kind of improvement in this part of our curriculum is
very significant.
8
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Program Goal #5:
D. Students will have knowledge and skills sufficient to work both as a leader and in collaboration on matters of music interpretation
including conducting and rehearsal skills
Not evaluated this year
Student Learning
Outcomes

UNM Student
Learning Goal
(Knowledge,
Skills, and/or
Responsibility)

Assessment
Measures*

Performance
Benchmark

Results*

Analysis*

Recommendations
for Improvement/
Changes*

Based on the data results and analysis provided for the student learning outcome(s) listed in the table above, for EACH student learning outcome,
please state if the outcome was met, partially met, or not met. Briefly explain why:
This will be evaluated by the Music Education faculty in the Spring Semester.
Program Goal #6:
E. Students will development a personal commitment to the art of teaching music as an art form as a means of communication and as part of
their intellectual and cultural heritage

9
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Not evaluated this year
Student Learning
Outcomes

UNM Student
Learning Goal
(Knowledge,
Skills, and/or
Responsibility)

Assessment
Measures*

Performance
Benchmark

Results*

Analysis*

Recommendations
for Improvement/
Changes*

Based on the data results and analysis provided for the student learning outcome(s) listed in the table above, for EACH student learning outcome,
please state if the outcome was met, partially met, or not met. Briefly explain why:
This will be evaluated by the Music Education Faculty in Summer of 2019.
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Introduction: The following template provides the guidelines for annually recording the assessment of student learning outcomes for academic degree and
certificate programs at UNM. Alternative formats (e.g., those used by specialized accreditors) may be acceptable as long as the assessment information requested
in this template is provided. If you have any questions, please contact the Office of Assessment at assess@unm.edu or (505) 277-4130.
All academic programs should have an assessment plan and process that: 1) reflects the six steps of a continuous assessment cycle (refer to the “Annual
Assessment Cycle Process” diagram for guidance) and 2) includes at least: one program goal, three student learning outcomes (SLOs), and four key program
assessment measures (three direct/one indirect measures). The program’s goal(s), SLOs, and key program assessment measures should span (or reflect) students’
learning, development, and progression from the beginning to the end of the program.
Overview of Annual Program Report Template: The template is divided into two parts.
Part I
The first part of the template serves as the cover page. Please provide all of the information requested for the cover page.
Part II
The second part of the template requires information on the program’s goal(s), student learning outcomes, assessment measures, data results and analysis, and
recommendations for program improvement and/or changes. Each program goal is followed by a table with seven columns. For each program goal, list in the table
the SLOs that target or are align with the goal. Then include the assessment information for each student learning outcome(s) listed in the table. After completing
the table, explain how each SLO was met, partially met, or not met. If needed, for additional goals, copy and paste the goal-table format onto a separate page.
Brief description of the seven columns:
Student Learning Outcomes
(SLOs)

UNM Student
Learning Goals
(Knowledge,
Skills, and/or
Responsibility)

Assessment
Measures incl. Measure
Type (Direct or Indirect)*

Performance
Benchmark/
Objective

Data Results*

Data Analysis*

Recommendations for
Improvement/
Changes*

For each row in the table, provide
a SLO. If needed, add more rows.
A SLO may be targeted by or
aligned with more than one
program goal. If using a 2- or 3year assessment cycle, only list
the SLOs that are being assessed
during the relevant assessment
period. If a program awards more
than one degree (i.e., B.S., M.A.
etc.), the SLOs for graduate and
undergraduate must be different
and graduate degrees must be
different (Master ≠ Doctorate).

State which
UNM goal the
SLO targets or
aligns with; if
relevant, more
than one UNM
SLO goal may
be listed

Provide a description of the
assessment instrument used
to measure the SLO;
include the course(s) (i.e.,
Course: PRO 540) and the
semester(s) the assessment
is administered in AND if it
is a direct or indirect
measure; if needed, go to
the next row AND/OR add
more rows if more than one
assessment measure is used
to assess the SLO (i.e.,
Measure 1, Measure 2, etc.)

State the program’s
“criteria for
success” or
performance
benchmark target
for successfully
meeting the SLO
(i.e., At least 70%
of the students will
pass the assessment
with a score of 70 or
higher.)

State whether the performance
benchmark was met, not met,
or exceeded AND the total
number of students assessed—
must have at least TWO
iterations of data for each
assessment measure (i.e., Out
of the 111 students assessed,
86% of the students passed the
assessment with a score of 70
or higher for the 1st iteration
and 25 out of 30 students
passed with a score of 70 or
higher for the 2nd iteration.)

Describe
weaknesses and/or
strengths in
students’
learning/performanc
e based on the data
results (i.e., Even
though the
benchmark was met,
40% of the students
struggled with
Question 5 which
focused on…)

Describe any improvements
and/or changes to be made to
the course, assessment,
syllabus, program etc. to
address weaknesses and/or
sustain/capitalized on
strengths outlined in the “Data
Analysis” column (i.e., It
seems that the language in
Question 5 was confusing to
students, so it will be
changed. A revised
assessment will be provided
as evidence.)

NOTE: An asterisk (*) denotes that relevant data/evidence must be included for that column (refer to the “Annual Assessment Cycle Process” diagram for guidance). Evidence
associated with program improvements/changes that are actually made or implemented have to be provided the next academic year/assessment period.
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Part I: Cover Page
UNM Academic Programs Assessment Report Template
Record for Assessment of Student Learning Outcomes
The University of New Mexico

Title of Degree or Certificate Program

Degree Level
(Certificate, Associate, Bachelors, Master’s, etc.)

Bachelor of Music

Bachelor

Name of Academic Department (if relevant): Music
Name of College/School/Branch: College of Fine Arts
Academic Year/Assessment Period: 2017-2018
Submitted By (include email address): Eric Lau, Chair (elau@unm.edu)
Date Submitted to College/School/Branch for Review: February 1, 2019
Date Reviewed by College Assessment and Review Committee (CARC) or the equivalent:
State whether ALL of the program’s student learning outcomes (SLOs) are targeted/assessed/measured within one year, two years, OR three
years:
This year we are evaluating the following SLOs: A. Students will demonstrate an understanding of music theory, form and analysis.
B. Students will exhibit comprehensive capabilities in the major performing medium in solo performances, and D. Students will pass the piano
proficiency.

If the program’s SLO’s are targeted/assessed/measured within two years or three years, please state whether this assessment record focuses
on SLOs from the first year, second year, or third year:
NA
2
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Describe the actions and/or improvements that were implemented during the previous reporting period (provide relevant evidence):
This semester the music department truly began the process of robust assessment. The current assessment plans for the department of music were
developed by the administration of the department without any input from the faculty. Most faculty were only vaguely aware of our assessment plan
and had almost no knowledge of our Program Goals and SLOs. This approach to assessment was doomed to fail due to the lack of faculty by in. In
January we had a full faculty retreat where we worked on establishing overarching program goals for the music department in an effort to focus the
faculty on what we want our students to learn on a global level and then start to get to how we meet that goal. I expect that this faculty involvement
will lead to a much more robust and valuable assessment of our program and the development of more meaningful Program Goals and SLOs.
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Part II: Assessment Report
Program Goal #1:
A.1 The student will demonstrate an understanding of musical theory, form and analysis
Student Learning
Outcomes

UNM Student
Learning Goal
(Knowledge,
Skills, and/or
Responsibility)

Assessment
Measures*

Performance
Benchmark

Results*

Analysis*

Recommendations
for Improvement/
Changes*

Students will
demonstrate an
understanding of music
theory, form and
analysis.

Knowledge and
Skills

Diagnostic Review
for Final Exam

Score of 75 % or
better

16 students took
the Diagnostic
Review for Final
Exam, 10 scored
75% or higher

This appears to
be a huge
improvement
over our past
results, but it is a
function of
revising the
assessment tool.

The 2018 results will
serve as the baseline
for the music
department. We will
administer this
assessment tool again
in 2019 and start to
see what patterns
appear.

The music department has continued to measure SLO A.1: The student will demonstrate an understanding of musical theory, form and analysis using
a diagnostic review that is given before the final exam for Music Theory IV. During the evaluation of the initial implementation (2016) of this
diagnostic exam it was discovered that the tool was far too long to be used for this purpose. This led to artificially low scores from our students and
an average score of 57%. This score is obviously below the threshold that we would find acceptable. Due to a miscommunication the tool was not
administered in 2017. In 2018, it was administered to half of our students and the results were much better. The average score for the students who
were evaluated was 76%. While at first glance this appears to be a major improvement in our success, I think that is not reflective of reality. Our first
tool was far too long and difficult to effectively evaluate the success of our students. In our view, this is a much more realistic baseline for the
beginnings of our assessment of our music theory curriculum. Moving forward we will use these results and this tool in 2019 to begin comparing
results to see how we are doing and what needs to be improved. I expect that we will further dig into the results to see if there are specific topics that
students are struggling with.
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The data is attached.
Program Goal #2:
B. Students will have technical skills requisite for self-expression in at least one major performing area at a level commensurate to acceptance in
a graduate program in performance.
Student Learning
Outcomes

UNM Student
Learning Goal
(Knowledge,
Skills, and/or
Responsibility)

Students will exhibit
Skills
comprehensive
capabilities in the major
performing medium in
solo performances.

Assessment
Measures*

Performance
Benchmark

Results*

Analysis*

Recommendations
for Improvement/
Changes*

Jury Assessment
Form

Steady
Improvement
from Semester 1
to 4 to 7

There is a strong
correlation
between the
number of
semesters that a
student has
received private
instruction and
their success in
meeting this
learning outcome

We need more
data, but this will
serve as a good
benchmark for
the department
to evaluate our
teaching of
performance.

Remind faculty to
administer the tool.
The more data we
have the better the tool
will be.

In Fall of 2017 the Music Department developed a jury performance rubric that is to be administered in the 1st, 4th, and 7th semesters for
undergraduate students. The rubric is attached and it measures the competence level of the basic components of music performance with the highest
level being “at the level required to enter a graduate program in performance.” This tool was used in the evaluation of most of our undergraduate
music majors. Due to the system being new, some students were missed, but the department did end up with several hundred rubrics filled out. Note,
5
131

due to multiple reviewers, there can are multiple forms filled out for each students. This data is new to the department in terms of evaluation, but it is
very encouraging that while there were many students who were rated as performing at a “not satisfactory” level in their first semester, there is a
steady decline in the number of students who are rated in this way as the semesters proceed. By the 4th semester for performance majors and the 7th
semester for music education students, there are no students who are rated as not satisfactory. In all degrees, there is a steady trend of more and more
students moving toward the highest level on the rubric. This data will serve as the baseline for our department in evaluating the success of our
performance classes helping students to achieve Program Goal #2: B. Students will have technical skills requisite for self-expression in at least one
major performing area at a level commensurate to acceptance in a graduate program in performance.
Based on the data results and analysis provided for the student learning outcome(s) listed in the table above, for EACH student learning
outcome, please state if the outcome was met, partially met, or not met. Briefly explain why:
We have partially met our goals, primarily because we have just begun to set benchmarks for the department in the performance area. Once we have
successfully assessed our students using this tool in the jury system we will be able to see a better picture of the effectiveness of our program.
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Program Goal #3:
C. Student will be able to place music in historical, cultural and stylistic contexts.
Not evaluated this year
Student Learning
Outcomes

UNM Student
Learning Goal
(Knowledge,
Skills, and/or
Responsibility)

Assessment
Measures*

Performance
Benchmark

Results*

Analysis*

Recommendations
for Improvement/
Changes*

Based on the data results and analysis provided for the student learning outcome(s) listed in the table above, for EACH student learning outcome,
please state if the outcome was met, partially met, or not met. Briefly explain why:
Using what we have learned in assessing we will develop an assessment tool for music history.
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Program Goal #4:
D. Students will show basic proficiency on piano.
Student Learning
Outcomes

D.1. Students
will pass
the piano
proficiency

UNM Student
Learning
Goals
(Knowledge,
Skills, and/or
Responsibility)

Assessment
Performance
Measures incl. Benchmark
Measure Type
(Direct or
Indirect)*

Data Results*

Data Analysis*

Recommendations
for Improvement/
Changes*

Knowledge and
Skills

Direct

27 proficiencies
heard during finals
week:

This is a significant improvement
over the previous spring semester.
70% of the attempts in Spring 2018
resulted in a passing of the exam.
This is a 10% increase over Spring
of 2017. This is a major
improvement.

This initiative was a major
success. This was the first full
year of breaking the exam into
two parts (technique and
repertoire/sight reading/score
reading) for the first time, one
taken after Piano III and the
second taken after Piano IV.
The results of this was that
students are having more
success completing the exam.

Pass all portions
of the
proficiency
within 2
attempts

19 – completed the
exam, passing either
all sections or the
sections they had
not yet passed
8 – passed some
portion of the exam
Average number of
attempts for
students who passed
complete exam2.25 (this is a new

data point)

Based on the data results and analysis provided for the student learning outcome(s) listed in the table above, for EACH student learning
outcome, please state if the outcome was met, partially met, or not met. Briefly explain why:
After reviewing the data from 2017, the faculty member who administers the exam suggested that the exam should be broken up into two
parts, one that tested the Piano III Skills and one that tested the Piano IV skills. This year was the first time we have done this and the
results were very positive. We had a 10% increase in pass rates and I expect this to increase as this new structure takes hold. I think the
outcome was partially met, because we still have some students who do not complete the exam in two attempts, but the average number of
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attempts is only 2.25. We will track that average as part of our self-evaluation moving forward. The piano proficiency is one of the two
biggest challenges that our students face in trying to complete our degree plan. This kind of improvement in this part of our curriculum is
very significant.
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Introduction: The following template provides the guidelines for annually recording the assessment of student learning outcomes for academic degree and
certificate programs at UNM. Alternative formats (e.g., those used by specialized accreditors) may be acceptable as long as the assessment information requested
in this template is provided. If you have any questions, please contact the Office of Assessment at assess@unm.edu or (505) 277-4130.
All academic programs should have an assessment plan and process that: 1) reflects the six steps of a continuous assessment cycle (refer to the “Annual
Assessment Cycle Process” diagram for guidance) and 2) includes at least: one program goal, three student learning outcomes (SLOs), and four key program
assessment measures (three direct/one indirect measures). The program’s goal(s), SLOs, and key program assessment measures should span (or reflect) students’
learning, development, and progression from the beginning to the end of the program.
Overview of Annual Program Report Template: The template is divided into two parts.
Part I
The first part of the template serves as the cover page. Please provide all of the information requested for the cover page.
Part II
The second part of the template requires information on the program’s goal(s), student learning outcomes, assessment measures, data results and analysis, and
recommendations for program improvement and/or changes. Each program goal is followed by a table with seven columns. For each program goal, list in the table
the SLOs that target or are align with the goal. Then include the assessment information for each student learning outcome(s) listed in the table. After completing
the table, explain how each SLO was met, partially met, or not met. If needed, for additional goals, copy and paste the goal-table format onto a separate page.
Brief description of the seven columns:
Student Learning Outcomes
(SLOs)

UNM Student
Learning Goals
(Knowledge,
Skills, and/or
Responsibility)

Assessment
Measures incl. Measure
Type (Direct or Indirect)*

Performance
Benchmark/
Objective

Data Results*

Data Analysis*

Recommendations for
Improvement/
Changes*

For each row in the table, provide
a SLO. If needed, add more rows.
A SLO may be targeted by or
aligned with more than one
program goal. If using a 2- or 3year assessment cycle, only list
the SLOs that are being assessed
during the relevant assessment
period. If a program awards more
than one degree (i.e., B.S., M.A.
etc.), the SLOs for graduate and
undergraduate must be different
and graduate degrees must be
different (Master ≠ Doctorate).

State which
UNM goal the
SLO targets or
aligns with; if
relevant, more
than one UNM
SLO goal may
be listed

Provide a description of the
assessment instrument used
to measure the SLO;
include the course(s) (i.e.,
Course: PRO 540) and the
semester(s) the assessment
is administered in AND if it
is a direct or indirect
measure; if needed, go to
the next row AND/OR add
more rows if more than one
assessment measure is used
to assess the SLO (i.e.,
Measure 1, Measure 2, etc.)

State the program’s
“criteria for
success” or
performance
benchmark target
for successfully
meeting the SLO
(i.e., At least 70%
of the students will
pass the assessment
with a score of 70 or
higher.)

State whether the performance
benchmark was met, not met,
or exceeded AND the total
number of students assessed—
must have at least TWO
iterations of data for each
assessment measure (i.e., Out
of the 111 students assessed,
86% of the students passed the
assessment with a score of 70
or higher for the 1st iteration
and 25 out of 30 students
passed with a score of 70 or
higher for the 2nd iteration.)

Describe
weaknesses and/or
strengths in
students’
learning/performanc
e based on the data
results (i.e., Even
though the
benchmark was met,
40% of the students
struggled with
Question 5 which
focused on…)

Describe any improvements
and/or changes to be made to
the course, assessment,
syllabus, program etc. to
address weaknesses and/or
sustain/capitalized on
strengths outlined in the “Data
Analysis” column (i.e., It
seems that the language in
Question 5 was confusing to
students, so it will be
changed. A revised
assessment will be provided
as evidence.)

NOTE: An asterisk (*) denotes that relevant data/evidence must be included for that column (refer to the “Annual Assessment Cycle Process” diagram for guidance). Evidence
associated with program improvements/changes that are actually made or implemented have to be provided the next academic year/assessment period.
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Part I: Cover Page
UNM Academic Programs Assessment Report Template
Record for Assessment of Student Learning Outcomes
The University of New Mexico

Title of Degree or Certificate Program

Degree Level
(Certificate, Associate, Bachelors, Master’s, etc.)

Bachelor of Arts in Music

Bachelor

Name of Academic Department (if relevant): Music
Name of College/School/Branch: College of Fine Arts
Academic Year/Assessment Period: 2017-2018
Submitted By (include email address): Eric Lau, Chair (elau@unm.edu)
Date Submitted to College/School/Branch for Review: February 1, 2019
Date Reviewed by College Assessment and Review Committee (CARC) or the equivalent:
State whether ALL of the program’s student learning outcomes (SLOs) are targeted/assessed/measured within one year, two years, OR three
years:
This year we are evaluating the following SLOs: A. Students will demonstrate an understanding of music theory, form and analysis.
B. Students will exhibit comprehensive capabilities in the major performing medium in solo performances. We have not yet developed a tool to
evaluate our third SLO.
If the program’s SLO’s are targeted/assessed/measured within two years or three years, please state whether this assessment record focuses
on SLOs from the first year, second year, or third year:
NA
2
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Describe the actions and/or improvements that were implemented during the previous reporting period (provide relevant evidence):
This semester the music department truly began the process of robust assessment. The current assessment plans for the department of music were
developed by the administration of the department without any input from the faculty. Most faculty were only vaguely aware of our assessment plan
and had almost no knowledge of our Program Goals and SLOs. This approach to assessment was doomed to fail due to the lack of faculty by in. In
January we had a full faculty retreat where we worked on establishing overarching program goals for the music department in an effort to focus the
faculty on what we want our students to learn on a global level and then start to get to how we meet that goal.
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Part II: Assessment Report
Program Goal #1:
A.1 The student will demonstrate an understanding of musical theory, form and analysis
Student Learning
Outcomes

UNM Student
Learning Goal
(Knowledge,
Skills, and/or
Responsibility)

Assessment
Measures*

Performance
Benchmark

Results*

Analysis*

Recommendations
for Improvement/
Changes*

Students will
demonstrate an
understanding of music
theory, form and
analysis.

Knowledge and
Skills

Diagnostic Review
for Final Exam

Score of 75 % or
better

16 students took
the Diagnostic
Review for Final
Exam, 10 scored
75% or higher

This appears to
be a huge
improvement
over our past
results, but it is a
function of
revising the
assessment tool.

The 2018 results will
serve as the baseline
for the music
department. We will
administer this
assessment tool again
in 2019 and start to
see what patterns
appear.

The music department has continued to measure SLO A.1: The student will demonstrate an understanding of musical theory, form and analysis using
a diagnostic review that is given before the final exam for Music Theory IV. During the evaluation of the initial implementation (2016) of this
diagnostic exam it was discovered that the tool was far too long to be used for this purpose. This led to artificially low scores from our students and
an average score of 57%. This score is obviously below the threshold that we would find acceptable. Due to a miscommunication the tool was not
administered in 2017. In 2018, it was administered to half of our students and the results were much better. The average score for the students who
were evaluated was 76%. While at first glance this appears to be a major improvement in our success, I think that is not reflective of reality. Our first
tool was far too long and difficult to effectively evaluate the success of our students. In our view, this is a much more realistic baseline for the
4
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beginnings of our assessment of our music theory curriculum. Moving forward we will use these results and this tool in 2019 to begin comparing
results to see how we are doing and what needs to be improved. I expect that we will further dig into the results to see if there are specific topics that
students are struggling with.
The data is attached.
Program Goal #2:
B. Students will have technical skills requisite for self-expression in at least one major performing area at a level commensurate to acceptance in
a graduate program in performance.
Student Learning
Outcomes

UNM Student
Learning Goal
(Knowledge,
Skills, and/or
Responsibility)

Students will exhibit
Skills
comprehensive
capabilities in the major
performing medium in
solo performances.

Assessment
Measures*

Performance
Benchmark

Results*

Analysis*

Recommendations
for Improvement/
Changes*

Jury Assessment
Form

Steady
Improvement
from Semester 1
to 4 to 7

There is a strong
correlation
between the
number of
semesters that a
student has
received private
instruction and
their success in
meeting this
learning outcome

We need more
data, but this will
serve as a good
benchmark for
the department
to evaluate our
teaching of
performance.

Remind faculty to
administer the tool.
The more data we
have the better the tool
will be.
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In Fall of 2017 the Music Department developed a jury performance rubric that is to be administered in the 1st, 4th, and 7th semesters for
undergraduate students. The rubric is attached and it measures the competence level of the basic components of music performance with the highest
level being “at the level required to enter a graduate program in performance.” This tool was used in the evaluation of most of our undergraduate
music majors. Due to the system being new, some students were missed, but the department did end up with several hundred rubrics filled out. Note,
due to multiple reviewers, there can are multiple forms filled out for each students. This data is new to the department in terms of evaluation, but it is
very encouraging that while there were many students who were rated as performing at a “not satisfactory” level in their first semester, there is a
steady decline in the number of students who are rated in this way as the semesters proceed. By the 4th semester for performance majors and the 7th
semester for music education students, there are no students who are rated as not satisfactory. In all degrees, there is a steady trend of more and more
students moving toward the highest level on the rubric. This data will serve as the baseline for our department in evaluating the success of our
performance classes helping students to achieve Program Goal #2: B. Students will have technical skills requisite for self-expression in at least one
major performing area at a level commensurate to acceptance in a graduate program in performance.
Based on the data results and analysis provided for the student learning outcome(s) listed in the table above, for EACH student learning
outcome, please state if the outcome was met, partially met, or not met. Briefly explain why:
We have partially met our goals, primarily because we have just begun to set benchmarks for the department in the performance area. Once we have
successfully assessed our students using this tool in the jury system we will be able to see a better picture of the effectiveness of our program.
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Program Goal #3:
C. Student will be able to place music in historical, cultural and stylistic contexts.
Not evaluated this year
Student Learning
Outcomes

UNM Student
Learning Goal
(Knowledge,
Skills, and/or
Responsibility)

Assessment
Measures*

Performance
Benchmark

Results*

Analysis*

Recommendations
for Improvement/
Changes*

Based on the data results and analysis provided for the student learning outcome(s) listed in the table above, for EACH student learning outcome,
please state if the outcome was met, partially met, or not met. Briefly explain why:
Using what we have learned in assessing we will develop an assessment tool for music history.
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FACULTY WORKLOAD REPORT - COLLEGE OF FINE ARTS

DATE: 10/11/10
SUMMARY:
CR HRS CLASSRM TEACHING
ADJUSTED CR HRS TEACHING
SERVICE
OVERALL WKLOAD UNITS
RESEARCH ACTIVE
Yes No
0
0

NAME:
DEPARTMENT:
SEMESTER
YEAR:

1. Lectures, Seminar, Studios
Course #
Credit Hrs
Section #

Course Title

enroll

Course #

Section #

Credit Hrs

Course Title

enroll

Course #

Section #

Credit Hrs

Course Title

enroll

Course #

Section #

Credit Hrs

Course Title

enroll

Class size
up to 50 weight
units
1.00
0
1.00
0
1.00
0
1.00
0
51 to 125
1.25
0
1.25
0
1.25
0
126 to 200
1.50
0
1.50
0
1.50
0
201 to 400
1.75
0
1.75
0
1.75
0

Subtotal Cr Hrs Teaching
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0
0
0
0

0

2A. Applied Music
Course #
Section #
example

.6 per student x contact hrs
contact hrs
1

weight
units
0.6
15
0.6
9
0.6
0
0.6
0
0.6
0
0.6
0
0.6
0
0.6
0
0.6
0
0.6
0
0.6
0
0.6
0
0.6
0
0.6
0
0.6
0
0.6
0
0.6
0
0.6
0
0.6
0
0.6
0
0.6
0
0.6
0
0.6
0
0.6
0
0.6
0
0.6
0
0.6
0
0.6
0
Subtotal Cr Hrs Teaching
0

enroll
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2B. Chamber Music Repertory, Pedagogy .67 x contact hrs
Course#
Section #
contact hrs
example
2

weight
units
0.67
0.67
1.34
0.67
0
0.67
0
0.67
0
0.67
0
0.67
0
0.67
0
0.67
0
0.67
0
0.67
0
0.67
0
0.67
0
0.67
0
0.67
0
0.67
0
0.67
0
0.67
0
Subtotal Cr Hrs Teaching
0
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2C. Large Music Ensemble
Course #
Section #
contact hrs
example

1.0 x contact hrs
course titile

weight units
1.0
10
1.0
2
1.0
0
1.0
0
1.0
0
1.0
0
1.0
0
1.0
0
1.0
0
1.0
0
Subtotal Cr Hrs Teaching
0

enroll

2

2.D Music Ed. Student Teaching Supervision
.5 x student x assignment
Student
Assignment
enter .5 in unit column for ea.listing
example
Jane Smith school name

weight
units
0.5
0.5

Subtotal Cr Hrs Teaching
2.E Music Ed 155 Methods
Instrument calculation
Brass
3.0 / No. of faculty
Woodwinds 3.0 / No. of faculty
Dble Reeds 2.0 / No. of faculty
Strings
3.0 / No. of faculty
Percussion 2.0 / No. of faculty

sharing
sharing
sharing
sharing
sharing

0

If you qualify enter No. Faculty
Enter the
to claim unit credit
Multiplier No. faculty
units
course
3.0
0
0
course
3.0
0
0
course
2.0
0
0
course
3.0
0
0
course
2.0
0
0
Subtotal Cr Hrs Teaching
0

3. Problems, Independent Study, Tutorials

TOTAL CR HRS TEACHING
0
weight
units

0.2 x SCH
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Course #
example

Section #

Credit Hrs

Student

enroll

0.2
0.2
0.2
0.2
0.2
0.2
0.2
0.2
0.2
Adjusted Cr Hrs Teaching

3

SCH

1
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3

0.6
0
0
0
0
0
0
0
0

4A. Graduate Committees
Ph.D/MFA
Chair
No. of Students
Student Name
example
1 Jane Smith

Ph.D/MFA Member
example

No. of students

Student (3l Semesters)
1 Jane Smith

Masters
example

Chair

No. of students

Student (2 semesters total)
1 Jane Smith

Masters
example

Member

No. of students

Student (Final Semester)
1 Jane Smith
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units 1.0 units
1.0
1
0
0
0
0
0
Adjusted Cr Hrs Teaching
0
units 0.5 units
0.5
0.5
0
0
0
0
Adjusted Cr Hrs Teaching
0
units 1.0 units
1
1
1
0
0
0
0
Adjusted Cr Hrs Teaching
0
units 0.5 units
0.5
0.5
0
0
0
0
Adjusted Cr Hrs Teaching
0
Adjusted Cr Hrs 4A
0

4B UG Honors Committees
Chair
No. of students
Student (2 semesters total)
example
1 Jane Smith

4C UG Honors Committees
Member
No. of students
Student (1 semesters total)
example
1 Jane Smith
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units 0.5 units
0.5
0.5
0
0
0
0
Adjusted Cr Hrs 4B
0

units 0.5 units
0.5
0.5
0
0
0
0
Adjusted Cr Hrs 4C
0
Adjusted Cr Hrs 4 A, B, & C
0

5A. Directing, Designing, Choreographing, Supervising Performance, Curate exhibition .5 to 3.0
Check with department chair for unit assignment
Enter approved units
example
Name of activity
(bet. .5 & 3.0)
0.5
Direct
0
Design
0
Choreograph
0
Supervise
0
Curate
0
Adjusted Cr Hrs 5A
0
5B. Unusual Class Preparation .5 to 1.0 per course
Approved by Department Chair
Adjusted Cr Hrs 5B
0
Studio
TOTAL ADJUSTED CR HRS TEACHING
0
6. Service

Detail

If you are unsure of the units to apply check with the Department Chair or Administrator
example

Activity
Member Search Com.
Chair
Associate Dean
Associate Chair
Program Coordinator
Area Representative
Chair Dept. Adv. Com.
Advisement (no SAC)
UG / GRAD
Chair Standing Com.
Chair Search Com.
Member Standing Com
Member Search Com.
University Service (Senate Operations, AF&T, )Task Force
Coord. Special Events
Special Assignment by chair
Exec. Nat'l Org.
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Units possible
Enter units
0.5
9
9
3
1 to 3
.5 to 2
1
1 to 3
1
1
0.5
0.5
1 to 3
.5 to 2
1 to 3
1 to 2
Total Sevice Units

0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0

7. *Research/Creative Active (Requested by Provost for reporting)
enter (X where appropriate)
YES
NO
For this purpose "research active" means you've produced or have
in progress: conference paper(s); juried/invited exhibits; published article(s);
contracted/published book; large grant proposal in development or submission ; curated exhibit;
published exhibit catalogue; public performance,design,choreography, film/video
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Appendix D: Faculty Credentials Template
(FOR USE IN CRITERION 5)

Directions: Please complete the following table by: 1) listing the full name of each faculty member associated with the designated
department/academic program(s); 2) identifying the faculty appointment of each faculty member, including affiliated faculty (i.e., LT,
TTI, TTAP, AD, etc.); 3) listing the name of the institution(s) and degree(s) earned by each faculty member; 4) designating the
program level(s) at which each faculty member teaches one or more course (i.e., “X”); and 5) indicating the credential(s) earned by
each faculty member that qualifies him/her to teach courses at one or more program levels (i.e., TDD, TDDR, TBO or Other). Please
include this template as an appendix in your self-study for Criterion 5A.
*Please add rows as necessary*
Name of Department/Academic Program(s): University of New Mexico Department of Music
Full First and Last Name

1.

Alonso-Minutti, Ana

Faculty Appointment
Continuing
• Lecturer (LT)
• Probationary/Tenure Track Instructor (TTI) or Asst. Prof. (TTAP)
• Tenured - Assoc. Prof. (TAP), Prof.
(TP), or Dist. Prof. (TDP)
• Prof. of Practice (PP)
Temporary
• Adjunct (AD)
• Term Teacher (TMT)
• Visitor (VR)
• Research Faculty (RF)
Associate Professor

2.

Anthony, Michael

Temp Part-time Faculty

3.

4.

5.

Balagurchik, James

Barlow, CK (Carla K.)

Bashwiner, David

Temp Part-time Faculty

Temp Part-time Faculty

Associate Professor

Institution(s) Attended, Degrees Earned,
and/or active Certificate(s)/Licensure(s)

Program Level(s)
(Please leave blank
or provide “N/A”
for each level(s) the
faculty does not
teach at least one
course.)

Faculty Credentials
• Faculty completed a terminal degree in the
discipline/field (TDD);
• Faculty completed a terminal degree in the
discipline/field and have a record of
research/scholarship in the discipline/field
(TDDR);
• Faculty completed a terminal degree outside of
the discipline/field but earned 18+ graduate
credit hours in the discipline/field (TDO); OR
• Other (Explain)

X
X

TDDR

AA- Valley College, CA

Undergraduate
Graduate
Doctoral
Graduate
Doctoral
Undergraduate

X

Qualifications based on tested experience in the
field

MM- University of New Mexico

Graduate
Doctoral
Undergraduate

X

Qualifications based on tested experience in the
field

MM- University of New Mexico

Graduate
Doctoral
Undergraduate

X

Qualifications based on tested experience in the
field

Graduate
Doctoral
Undergraduate
Graduate

X
X

TDDR

(e.g., University of New Mexico—BS in
Biology; University of Joe Dane—MS in
Anthropology; John Doe University—PhD in
Psychology; CPA License—2016-2018)
**Only Terminal Degree is Necessary**

PhD in Musicology- University of
California-Davis

PhD- University of Chicago
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Full First and Last Name

Faculty Appointment
Continuing
• Lecturer (LT)
• Probationary/Tenure Track Instructor (TTI) or Asst. Prof. (TTAP)
• Tenured - Assoc. Prof. (TAP), Prof.
(TP), or Dist. Prof. (TDP)
• Prof. of Practice (PP)
Temporary
• Adjunct (AD)
• Term Teacher (TMT)
• Visitor (VR)
• Research Faculty (RF)

Institution(s) Attended, Degrees Earned,
and/or active Certificate(s)/Licensure(s)
(e.g., University of New Mexico—BS in
Biology; University of Joe Dane—MS in
Anthropology; John Doe University—PhD in
Psychology; CPA License—2016-2018)

Program Level(s)
(Please leave blank
or provide “N/A”
for each level(s) the
faculty does not
teach at least one
course.)

**Only Terminal Degree is Necessary**

Faculty Credentials
• Faculty completed a terminal degree in the
discipline/field (TDD);
• Faculty completed a terminal degree in the
discipline/field and have a record of
research/scholarship in the discipline/field
(TDDR);
• Faculty completed a terminal degree outside of
the discipline/field but earned 18+ graduate
credit hours in the discipline/field (TDO); OR
• Other (Explain)

Doctoral

6.

Brooks, Jeffrey

Assistant Professor
DM- Florida State University

7.

Buckholz, Christopher

Associate Professor

DMA- University of Michigan

8.

Carlow, Regina

Professor

PhD- University of Maryland

9.

Church-Hoffman, Julia

Senior Lecturer

MM- University of New Mexico

10. Corbin-Swalin, Paula

Term Teaching Faculty

Undergraduate
Graduate
Doctoral
Undergraduate
Graduate
Doctoral
Undergraduate
Graduate
Doctoral
Undergraduate

X
X

TDDR

X
X

TDDR

X

TDDR

X

Qualifications based on tested experience in the
field

Graduate
Doctoral
Graduate
Doctoral
Undergraduate

X

Qualifications based on tested experience in the
field

Graduate
Doctoral
Undergraduate

X

Qualifications based on tested experience in the
field

X
X

TDDR

MM- Eastman School of Music

11. Dalager, Martha

Term Teaching Faculty

MM- Arizona State University

12. Dalby, Bruce

Faculty – Working Retiree

EdD- University of Illinois

13. Davies-Wilson, Dennis

Adjunct Lecturer II

MLS- Indiana University
MM- University of New Mexico

Graduate
Doctoral
Doctoral
Undergraduate
Graduate
Doctoral
Undergraduate
Graduate
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Qualifications based on tested experience in the
field
X

14. de los Santos, Carmelo

Associate Professor

DMA- University of Georgia

15. Ditlow, Kristin

Assistant Professor

DMA- Eastman School of Music

16. Edmonds, David

Assistant Professor

DMA- University of North Texas

17. Flora, Olga

Assistant Professor

DMA- The Ohio State University

18. Flora, James

Lecturer II

MM- Florida State University

Doctoral
Undergraduate
Graduate
Doctoral
Undergraduate
Graduate
Doctoral
Undergraduate
Graduate
Doctoral
Undergraduate
Graduate
Doctoral
Undergraduate

X

MM- Arizona State University

Graduate
Doctoral
Undergraduate
Graduate
Doctoral
Undergraduate
Graduate
Doctoral
Undergraduate
Graduate
Doctoral
Undergraduate
Graduate
Doctoral
Undergraduate
Graduate
Doctoral
Undergraduate

X

19. Fredenburgh, Kimberly

Professor

20. Gilbert, Peter

Associate Professor

PhD- Harvard University

21. Hermann, Richard

Professor

PhD- Eastman School of Music

22. Hinterbichler, Karl

Professor
DMA- University of North Texas

23. Hix, Michael

Associate Professor

DM- Florida State University

24. Hood, Micah

Temp Part-time Faculty

MM- University of New Mexico

25. Hurtado, Jose Luis

Associate Professor

PhD- Harvard University

26. Jacobsen, Kristina

Associate Professor

PhD- Duke University

27. Kelly, Ashley

Temp Part-time Faculty

DMA- Louisiana State University
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Graduate
Doctoral
Undergraduate
Graduate
Doctoral
Undergraduate
Graduate
Doctoral
Undergraduate
Graduate
Doctoral

X
X

TDDR

X
X

TDDR

X
X

TDDR

X
X
X

X

TDDR
Qualifications based on tested experience in the
field

Qualifications based on tested experience in the
field

X
X

TDDR

X
X

TDDR

X
X

TDDR

X
X

TDDR

X

Qualifications based on tested experience in the
field

X
X

TDDR

X
X

TDDR

X

TDDR

28. Kostur, Glenn

29. Laszlo, Albert

Professor

MM- DePaul Univeristy

Professor of Practice

Undergraduate

X

Graduate
Doctoral
Undergraduate

X

Graduate
Doctoral
Undergraduate
Graduate
Doctoral
Undergraduate
Graduate
Doctoral
Undergraduate

X

Graduate
Doctoral
Undergraduate
Graduate
Doctoral
Undergraduate

X

X

MM- Julliard School

30. Lau, Eric

Professor

31. Lau, Jennifer

Principal Lecturer III

DMA- Michigan State University

DMA- Michigan State University
32. Lucero, Robert

Temp Part-time Faculty

Associate Professor
DMA- Arizona State University

34. McMahon, Alexander T.

Temp Part time Faculty

TDDR

X

TDDR

X

Qualifications based on tested experience in the
field

X
X

TDDR

X

Qualifications based on tested experience in the
field

Graduate
Doctoral
Undergraduate

X

Qualifications based on tested experience in the
field

Graduate
Doctoral
Undergraduate

X

Qualifications based on tested experience in the
field

BA- Univeristy of New Mexico

35. Newman, Christian

Temp Part time Faculty
MM- University of New Mexico

36. Ney, Leonard (Scott)

Associate Professor
MA- Eastern Illinois University

37. Nicholson, George

Assistant Professor
Ph.D. Columbia University

38. Obermüller, Karola

Associate Professor

39. Piper, Jeffrey

Faculty – Working Retiree

PhD- Harvard University

Graduate
Doctoral
Undergraduate
Graduate
Doctoral
Undergraduate
Graduate
Doctoral
Undergraduate

X
X
X
X
X

Graduate
Doctoral
Undergraduate

Associate Professor

Qualifications based on tested experience in the
field

X

Qualifications based on tested experience in the
field

MM- Yale Univeristy
Graduate
Doctoral
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TDDR
TDDR

X

MM- University of Michigan

40. Potter, Valerie

Qualifications based on tested experience in the
field

X
X

JD- University of New Mexico

33. Marchiando, John.

Qualifications based on tested experience in the
field

X

41. Pyle, Pamela

Associate Professor

Undergraduate

X

Graduate
Doctoral
Undergraduate
Graduate
Doctoral
Undergraduate

X

Graduate
Doctoral
Undergraduate
Graduate
Doctoral
Undergraduate

X

MM- Julliard School

42. Repar, Patricia

Professor

43. Rombach-Kendall, Eric

Professor

DMA- University of Illinois

X
X

TDDR

X

Qualifications based on tested experience in the
field

MM- University of Michigan

44. Schepps, David

Associate Professor

X
X

TDDR

X

Qualifications based on tested experience in the
field

MM- - University of New Mexico

Graduate
Doctoral
Undergraduate

X

Qualifications based on tested experience in the
field

MA-- University of New Mexico

Graduate
Doctoral
Undergraduate

X

Qualifications based on tested experience in the
field

BM- University of New Mexico

Graduate
Doctoral
Undergraduate

X

Qualifications based on tested experience in the
field

DMA- Arizona State University
45. Sharpe, Diana

Temp Part-time Faculty
MM- Cleveland State University

46. Sheinberg, Arthur

47. Sheinberg, Colleen

48. Silva, Benjamin R

Temp Part-time Faculty

Lecturer II

Term Teaching Faculty

49. Simons, Chad

Associate Professor

DMA- University of Kansas

50. Springer, Stevie

Temp Part-time Faculty

PhD- University of the Southwest- Exercise
Science
MM- University of New Mexico- Music

51. Steinbach, Falko

Professor
Konzertexamen, Musikhochschule, Köln,
Germany

52. Thevenot, Maxine

Temp Faculty
DMA- Manhattan School of Music

53. Tucker, Olivia

Assistant Professor

Qualifications based on tested experience in the
field

Ph.D.- University of North Texas
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Graduate
Doctoral
Undergraduate
Graduate
Doctoral
Undergraduate

X

Graduate
Doctoral
Undergraduate

X

Graduate
Doctoral
Undergraduate
Graduate
Doctoral
Undergraduate

X

Graduate

X

X
X

TDDR

X

Qualifications based on tested experience in the
field

X

Qualifications based on tested experience in the
field

X

TDDR

X

Qualifications based on tested experience in the
field

54. Turner, Denise

Doctoral
Undergraduate

Term Teaching Faculty

X

No degree

55. Vigneau Kevin

Professor

56. Walker, Michael

Associate Professor

DMA- Yale University

DM- Indiana University
57. White, Richard

Associate Professor

DM- Indiana University
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Graduate
Doctoral
Undergraduate
Graduate
Doctoral
Undergraduate
Graduate
Doctoral
Undergraduate
Graduate
Doctoral

TDDR
Qualifications based on tested experience in the
field

X
X
X

TDDR

X
X

TDDR

X
X

TDDR

Appendix E: Peer Comparison Template
(FOR USE IN CRITERION 7)
With the understanding that not all programs are included in every peer institution, the APR Office recommends selecting 3 peer institutions to use as
comparisons.
Status/Ranks/
Unit
Comparisons (i.e.,
Unit Undergraduate
Unit Graduate
Unit Graduate
Total #
Other
Total University
Undergraduate
program goals,
Degrees/Certificates
Degrees/Certificate Student
of Unit
(please
Enrollment
Student
curriculum,
Offered
s Offered
Enrollment
Faculty
specify)
Enrollment
faculty, and
students, etc.)
• MA
• 18-MA
PEER
• BA
• 4-BA
• 2 MS dual
• 10-MS dual
INSTITUTIO 54,058
215
degrees
degrees
• 3 Certificates
• 89-Certificate
NS
• PhD
• 7-PhD
University
BM
183 total (BMMM, GCERT in
of New
22,792
BME
71, BME-85, BA62-MM
64
Performance
Mexico
BA
27)
BM
Master of Music:
Oklahoma
200 (have
BME
Applied Option
State
24,649
requested a
23-MM
42
BA
Master of Music:
University
breakout)
BS- Music Industry
Conducting Option
The
M.M., Cert in
BM
204 total, 1374-total,
University
Pedagogy,
29,460
BME
BA, BM/BME9-GCERT, 6557
of
Graduate Artist
BA
191,
MMU
Tennessee
Certificate
BM
259 (breakout
University
BME
96, total 51-MM,
31,675
was not
MM, DMA, PhD
80
of Utah
BA
45-Doctoral
available)
Certificate in Music Tech
47
tenure
Texas Tech
MM, DMA, PhD,
track,
38,742
BM, BA
BA 32, BM 349
153
University
GCERT
19 nontenure
track

158

San Diego
State

Total University
Enrollment

Unit Undergraduate
Degrees/Certificates
Offered

34,031

BM (Composition, Jazz
Studies, Perf, Music Ed,
Professional Studies,
Entreprenuership,
Recording/Audio

Unit
Undergraduate
Student
Enrollment

BA 14, BM 290

Unit Graduate
Degrees/Certificate
s Offered

MM, Artist
Diploma
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Unit Graduate
Student
Enrollment

Total #
of Unit
Faculty

20

18
tenure
track,
38 part
time

Status/Ranks/
Comparisons (i.e.,
program goals,
curriculum,
faculty, and
students, etc.)

Other
(please
specify)

2019-20
2019-20

Music

Persevere CD

$1,000

Music

New Spain/Old Spain

$1,995

2019-20

Obermueller,
Karola
K. Vigneau-K.
Fredenburgh
Gilbert, Peter

Music

Burned into the Orange

$1,400

2019-20

Repar, Patricia

Music

Arts in Medicine

$2,000

2019-20

Brooks, Jeffrey

Music

$10,000

RAC

2019-20

Vigneau, Kevin

Music

$10,000

RAC

2019-20

Walker, Michael

Music

Amity Trio

$9,750

RAC

2019-20

Walker, Michael

Music

Amity Trio

2018-19

Jacobsen, Kristina

Music

Music Workshops/ Navajo &
Sardinia

2018-19

Steinbach, Falko

Music

$4,000

2018-19

Walker, Michael

Music

$4,000

2018-19

Skinner, Timothy

Music

$2,000

2018-19

Lau, Jennifer

Music

$1,000

2018-19

Music

$1,000

2018-19

Obermueller,
Karola
Gilbert, Peter

2018-19

Jacobsen, Kristina

Music

2018-19

Bashwiner, David

2018-19

Jacobsen, Kristina

2018-19

Steinbach, Falko

Music

2018-19

Lau, Jennifer

Music

$1,568

2018-19

Gilbert, Peter

Music

$1,565

2018-19

Walker, Michael

Music

$1,000

2018-19

Music

$620

2018-19

Obermueller,
Karola
Repar, Patrice

Music

$1,500

2018-19

Jacobsen, Kristina

Music

2018-19

Jacobsen, Kristina

Music

2018-19

Repar, Patrice

Music

$20,000

Kellogg

2018-19

Jacobsen, Kristina

Music

$15,790

Wenner-Gren

2018-19

Hurtado, Jose Luis

Music

$10,000

RAC

2018-19

Walker, Michael

Music

Amity Trio

$10,000

RAC

2018-19

Jacobsen, Kristina

Music

Sing Me Back Home

$10,000

RAC

2017-18

Scott Ney

Music

$1,500

2017-18

Jennifer Lau

Music

$1,100

2017-18

Jose Luis Hurtado

Music

$1,852

2017-18

K. Vigneau & K.
Fredenburgh
Ana Alonso-Minutti

Music

$2,000

Giebelhausen,
Robin

Music

2019-20

2017-18
2017-18

Music

$12,000

NMHC
$10,000

Whiting
Foundation

$15,000

NewMusicUSA

$1,328
Songs from the Rez

$2,000

Music

Mapping the Brain

$2,138,433

AZ Humanities
Council (NEH)
NIH

Music

Cultural Anthropology

$187,151

NSF

$1,500
Summer Stipend

Music

$6,000

NEH

$2,000
Grooving and Producing

$20,000
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Bernalillo County

2017-18 Repar, Patricia Ann

Music

AIM

$1,250

2017-18

Obermueller,
Karola

Music

$1,250

2017-18

Lau, Jennifer

Music

Composing a piano
concerto in Olevano
Romano
European Premier of New
Works by UNM Composers

2017-18

Jacobsen, Kristina

Music

Sing Me Back Home

$1,250

2017-18

Hix, Michael

Music

Recording Project

$1,000

2017-18

Gilbert, Peter

Music

Copland House Residency

$500

2017-18

de los Santos,
Carmelo
Gilbert, Peter

Music

Brazilian Violin Showpieces

$500

Music

$10,000

RAC

Obermueller,
Karola
Szu-Han Ho

Music

$10,000

RAC

Music

Migrant Songs

$10,000

RAC

Music

Music Prep

2016-17

Church-Hoffman,
Julie
Jacobsen, Kristina

Music

$1,500

17Spring Call

2016-17

Gilbert, Peter

Music

$450

17Spring Call

2016-17

Lau, Eric

Music

Soundscapes, Songwriting
and Settler Colonization in
Sardinia
The Ringing of Golden
Balconies
Skylines - A CD

$1,800

17Spring Call

2016-17

Hurtado, Jose Luis

Music

Two Piano Pieces

$875

17Spring Call

2016-17

Ditlow, Kristin

Music

$1,000

17Spring Call

2016-17

Repar, Patricia

Music

Schubert, the Lied and
German Poetry
Transforming Health
Systems:Africa

2016-17

Buckholz, Chris

Music

2016-17

Gilbert, Peter

Music

$450

CSR Fall 2016

2016-17

Lau, Eric

Music

The Ringing of Golden
Balconies
Skylines - A CD

$1,800

CSR Fall 2016

1461

Music

New Composition

$600

CSR Fall 2016

Music

Through These Pale Cold
Days

$600

CSR Fall 2016

2016-17

Obermueller,
Karola
Fredenburgh,
Kimberly
Repar, Patricia

$2,000

CSR Fall 2016

2016-17

Repar, Patricia

Music

2016-17

Lau, Eric

2016-17

2015-16

Church Hoffman,
Julia
Church Hoffman,
Julia
Steinbach, Falko

2015-16

Steinbach, Falko

2015-16

Church Hoffman,
Julia
Lau, Eric

Music

Church Hoffman,
Julia
Lau, Eric

2017-18
2017-18
2017-18
2017-18

2016-17

2016-17

2015-16
2015-16
2015-16

$500

$9,656

Music

$25,000

Brabson
Foundation

$90,000

Rockefeller

$2,993

New Music USA

RAC

$11,700

NEA

Music

Our Town (SubAward w/
City of Albuquerque)
Skylines - A CD

Music

Lobo Arts Access

$10,000

NEA

Music

Lobo Arts Acess

$8,094

Music

Val Tidone & Up to Penice

$8,388

Sheila Fortune
Foundation
Mid Atlantic Arts

Music

Up to Penice

$8,388

Mid Atlantic Arts

Music

$2,993

New Music USA

Music

$8,500

Sheila Fortune

Music

$10,000

Skylines

NEA

$7,278
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2015-16

Hix, Michael

Music

2015-16 Alonso-Minutti, Ana

Music

$2,000

16 Spring CSR

Music

Mario Lavista and Musical
Cosmopolitanism
Three collaborations

2015-16

Obermuller, Karola

2015-16

Bashwiner, David

$1,759

16 Spring CSR

Music

Article Processing Fee

$1,450

2015-16

15 Fall CSR

Lau, Eric

Music

Journey: a CD

$2,000

15 Fall CSR

2015-16

Repar, Patricia

Music

Malawi Year Three

$2,000

15 Fall CSR

2015-16

Walker, Michael

Music

Against the Sky

$1,100

15 Fall CSR

2015-16

Music

15 Fall CSR

$1,260

15 Fall CSR

2015-16

Hinterbichler, Karl

Music

Professional Video
Recording
Colors of Early Morning, of
Clear Sky, of Salt
Research Project

$2,000

2015-16

Fredenburgh,
Kimberly
Gilbert, Peter

$2,000

15 Fall CSR

2015-16

Hix, Michael

Music

$2,000

15 Fall CSR

2015-16

Ney, Scott

Music

Historically Informed
Performance Practice
Recording
Post-production work

$2,000

15 Fall CSR

2015-16

White, Richard

Music

Diversity Matters tour

$4,740

15 Fall CSR

2015-16

Vigneau, Kevin

Music

$2,000

15 Fall CSR

2015-16

Gilbert, Peter

Music

$1,260

16 Spring CSR

2015-16

Hinterbichler, Karl

Music

Professional Video
Recording
Colors of Early Morning, of
Clear Sky, of Salt
Research Project

$905

16 Spring CSR

2015-16

Hix, Michael

Music

Recording Project

$2,000

16 Spring CSR

2015-16

Umphrey, Leslie

Music

Research Development

$600

16 Spring CSR

2015-16

Obermuller, Karola

Music

Ensemble Phorminx

$1,759

15 Fall CSR

2014-15 Alonso-Minutti, Ana

Music

$1,000

Faculty Professional
Development

2014-15

Music

$1,407

2014-15

Obermueller,
Karola
Lau, Eric

Conference Participation:
International Association for
the Study of Popular Music
Biennial Conference
Ensemble Moderd
Collaboration
Recording of 17th and 18th
C Italian Songs Transcribed
for Sacophone and Piano

Scholarly and
Creative Work
Scholarly and
Creative Work

2014-15

Gilbert, Peter

Music

$1,380

2014-15

Ney, Scott

Music

Collaboration, Recording,
and Research Travel
European Premier of
Behemoth

2014-15

Lau, Eric

Music

European Premier of
Behemoth

$800

Faculty Professional
Development

2014-15 Alonso-Minutti, Ana

Music

XXXIII International
Congress of Latin American
Studies Association

$800

Faculty Professional
Development

2014-15 Steinbach, Falko

Music

2014-15 Lau, Eric

Music

Music

Music

$2,000

$800

$8,644

RAC

$6,000

Study Abroad
Allocations
Committee
TAG

Scholarly and
Creative Work
Faculty Professional
Development

Chamber Music Lab

$1,500
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2013-14 Hurtado, Jose-Luis Music

2013-14 Bashwiner, David

Music

2013-14 Block, Steve

Music

Recording of Transmutante:
an always changing musical
idea
Transfer effects of music on
the brain
Recording of Fire Tiger

2013-14 Buckholz, Chris

Music

Versatility

2013-14 Carlow, Regina

Music

2013-14 Ellingboe, Brad
2013-14 Gilbert, Peter

$15,000
$2,000

CFA Research

$1,000

Music

International Symposium in
Budapest
Concert of Star Song

$1,600

CFA Career
Development
CFA Research

Music

Composer in residence

$1,300

CFA Research

2013-14 Hix, Michael

Music

$2,000

CFA Research

2013-14 Hix, Michael

Music

Archival Research in
Germany
Research

2013-14 Hix, Michael

Music

Academy of Arts Archive

Music

Guest Artist

2013-14 Lau, Eric

Music

2013-14 Obermueller,
Karola
2013-14 Umphrey, Leslie

Music

2013-14 Vigneau, Kevin

Music

North American Saxophone
Conference
Towards CD Music of Our
Time
Mozart Opera with
International Lyric Opera
Academy in Rome
New Works in South
America and South Africa

2013-14

2012-13

Hix, Michael

Music

Music

2012-13

Fredenburgh,
Kimberley
Gilbert, Peter

2012-13

Hoffman, Julia

Music

2012-13
2012-13
2012-13

Lau, Eric

Music

2012-13

Lemmons, Keith

Music

2012-13

Music

$8,815

RAC

$9,000

RAC

NEA Research

$1,000

?
$1,000
$1,400

CFA Career
Development

$1,800

CFA Research
$8,500

Listening to Mountains,
Australia 2013.
Music Prep School

$1,000

Hurtado, Jose-Luis Music

Course development

$2,500

CFA ALL

Hurtado, Jose-Luis Music

Mexican Piano Music
Scores of the XIX Century
Into Xylonia

$2,000

CFA Research

$1,600

CFA Research

$500

CFA Career
Development
CFA Research

2012-13

Obermueller,
Music
Karola
Repar, Patricia Ann Music

2013 International Clarinet
Festival in Assisi, Italy.
Listening to Mountains,
Australia 2013.
Arts-in-Medicine

2012-13

Repar, Patricia Ann Music

Arts-in-Medicine

2012-13

Repar, Patricia Ann Music

Arts-in-Medicine

2012-13

Repar, Patricia Ann Music

2011-12

Dalby, Bruce

Music

2011-12

Herrera, Brian

Music

2011-12

Kostur, Glenn

Music

Arts-in-Medicine South
Africa
Keyboard harmony
workshop
Research and travel for
Autoethnography
Performance at World
Saxaphone Congress

Study Abroad
Allocations
Committee

CFA ALL
$15,000

$1,000

RAC

CFA Research

$5,500

$5,000

DAAD

CFA Career
Development
CFA Research

$1,000

$1,000

Thomas Hampson
Fund
DAAD

$1,900

CFA Career
Development
CFA Research

$1,900

CFA Research
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OVPR

$1,500

Brabson
Foundation

$12,000

McCune
Charitable
Foundation

2011-12

Lau, Eric

Music

2011-12
2011-12

Obermueller,
Music
Karola
Repar, Patricia Ann Music

2011-12

Zander-Wall, Jackie Music

Performance at World
Saxaphone Congress
Composition

$1,900

CFA Research

$1,589

CFA Research

Arts-In-Medicine: South
Africa
Vocal Artistry

$15,000

CFA ALL
$10,000
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Meredith
Foundation

